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Abstract
This study seeks to understand opportunities for teaching and learning the target cul-
ture for intercultural awareness. Utilizing Moran’s Knowing Framework (2001) and 
its five cultural dimensions, and reviewing curriculum documents and the English 
textbook in use for Grade Six in Kosovo, the study finds a misalignment among cur-
riculum documents and the textbook regarding teaching culture for cultural under-
standing. It is noted that while curriculum documents share the goals and objectives 
for preparing students to become global citizens through language and culture learn-
ing in the English language, this vision is lost along the way and rarely makes it to 
the English language classrooms. It is concluded that English teachers, in Kosovo 
and potentially internationally, need to be more creative in utilizing more authen-
tic cultural materials in their classes to bring to life the target culture. Lastly, it is 
argued that learning about another culture and comparing it with one’s own helps 
students examine their culture from a different perspective, which in turn potentially 
makes culturally-richer individuals in deeper and closer touch with their culture as 
well as cultures around them, near and far.

Keywords Teaching culture · Intercultural awareness · EFL curriculum · L1 and L2 
culture · Kosovo

Introduction

Teaching English to speakers of other languages is a global phenomenon. As a 
result, there is a growing interest in the field of English language teaching to find 
effective ways to help teachers maximize student learning. Another less studied 
component of English language teaching is teaching the culture or elements of it that 
accompany the English language teaching, and it has only recently attracted some 
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attention in Europe (Lipovec, 2017; Vettorel & Lopriore, 2013). Subsequently, this 
article focuses on the question “How is the target culture taught in Grade Six in 
the Kosovo context?” The underlying assumption of the importance of teaching the 
target culture is that it increases intercultural awareness. Intercultural awareness is 
defined as part of intercultural communication competence, which as such is defined 
as “the ability to effectively and appropriately execute communication behaviors 
that negotiate each other’s cultural identity or identities in a culturally diverse envi-
ronment (Chen & Starosta, 1998, p. 28). Further, Chen and Starosta (1998) define 
intercultural awareness as “the cognitive aspect of intercultural communication com-
petence that refers to the understanding of cultural conventions that affect how we 
think and behave” (p. 28). The core idea behind the intercultural awareness is that 
it increases citizens’ intercultural understanding in the interconnected globalized 
world as a result of the advancement of technological developments that have made 
the world a smaller place.

Specifically, this study pertains to teaching the target culture while teaching 
English as a foreign or second language by teachers who also speak English as a 
foreign language. The terms intercultural understanding and cultural awareness are 
used interchangeably as established by literature (Garrido & Álvarez, 2006). Cul-
tural awareness, for example, means becoming aware of cultural values, beliefs or 
perceptions, be those ours or others’ cultures. Culture itself is the broader term that 
incudes these two and more that relates to how people live within a bounded space. 
In addition, the study uses English as a Second Language (ESL) and English as a 
Foreign Language (EFL) interchangeably; understanding that there are underlying 
differences between the two constructs in the way they are used around the world. 
For example, English is referred to as EFL in the Kosovo context, but the United 
States (U.S.) uses ESL to refer to students whose native language is not English.

Relying on analysis of key documents, the study aimed to examine the national 
curriculum, the grade six English curriculum, and the English textbooks in relation 
to teaching the target culture. Based on the findings, the article recommends alterna-
tives as to how the identified gaps in policy and curriculum documents and instruc-
tional materials could be filled. Ways in which English language teachers could help 
students develop their intercultural awareness of the target culture using English lan-
guage textbooks and additional teaching and learning resources are also suggested.

The article is organized as follows: first the importance of teaching culture to 
Kosovo students and a brief context of the study is presented, followed by the the-
oretical framework and the literature review, and then the methodological consid-
erations. Next, the article presents the findings in light of literature that addresses 
intercultural awareness and the target culture, primarily through language teaching. 
Lastly, the article presents conclusions, and offers a set of recommendations on how 
the Kosovo English textbooks could be revised to better integrate culture for pur-
poses of increasing intercultural awareness into English language teaching practices 
and methods.
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The Importance of Teaching Culture to Kosovo Students and Context 
of the Study

Language and culture are tightly knit together. Teaching one without the other 
makes the language learning abstract because the language as a means of com-
munication is contextual and embedded into its culture. With English being an 
international language and considering dominance of American culture around 
the world, mainly through movies, music and media in general, language learning 
without this component is limited. Therefore, it is important that Kosovo students 
benefit from their English language curriculum not only in terms of foreign lan-
guage acquisition but also in terms of the culture in which it is mostly embedded. 
Also, while British English used to be taught in Kosovo, more textbooks writ-
ten in American English are being introduced. This is the case for lower second-
ary grades where the textbooks follow the United States (U.S.) convention, while 
those in the high schools follow the United Kingdom (UK) convention. This pri-
marily depends on which textbooks the Kosovo’s Ministry of Education decides 
to use, and then where those textbooks are originally published, i.e. whether pub-
lishers originate from the U.S., such as Pearson, or from UK, such as Cambridge 
University Press.

There are claims that imperialism is another process that has drawn English to 
be a global language. Imperialism is defined as the transfer of a dominant language 
(and aspects of its culture) to speakers of other languages and linguistic imperialism 
assumes the active promotion of the language by the dominant class as the active 
expression of power of the powerful over the powerless (Phillipson, 1992). How-
ever, this is not the case in Kosovo. Based on Kosovo’s recent history and its excel-
lent political relations with the United States and Great Britain, learning English in 
Kosovo is not seen as an imperialist effort, rather due to its relevance for educational 
and job opportunities, English is viewed as a necessary skill or competence that 
advances one’s career or at least puts available opportunities locally or internation-
ally within reach. In other words, English language mastery is viewed as empower-
ment of oneself and as a step closer to the Western world.

Context of the Study: Kosovo

Territory- and population-wise, Kosovo is a small country. It has an area of about 
10 000  km2 and a population of about 1.8 million as per the latest census of 2012 
(ASK, n.d.). The majority of the population is Albanian (about 92%), while the 
other 8% include Serb, Bosnian, Turkish, Roma, Ashkali, Egyptian and Gorani 
communities. There are two official languages at the national level, Albanian and 
Serbian. The language of instruction is Albanian, Serbian, Turkish and Bosnian, 
depending on where these communities live, and it spans from kindergarten to the 
end of high school. Higher education is available only in Albanian and Serbian 
in the public institutions, and English in some private institutions—such as the 
Rochester Institute of Technology in Kosovo.
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Kosovo is a newly established state—it declared independence from Serbia 
in 2008. After the conflict ended in 1999, Kosovo education system was intro-
duced to major changes for the first time after more than a decade of occupa-
tion. The changes required intensive work from international organizations and 
local experts to create and introduce a new curriculum, new teaching methodolo-
gies, new assessment techniques, new textbooks, and new professional develop-
ment opportunities for teachers (Tahirsylaj, 2013, 2018). However, there is little 
research that sheds light on the extent to which the intended policy changes have 
actually found their way into classrooms. One finding was that teachers did not 
feel they had ownership over the reforms and that they faced numerous challenges 
during the implementation (Tahirsylaj, 2013).

Educational change in post-war Kosovo was preceded by development of new 
curriculum frameworks. The first curriculum framework was called The New Kos-
ovo Curriculum Framework (MEST, 2001). This was the first time when many 
international experts were involved in the creation of it. The framework notes, 
“[…] the education system has been isolated from ongoing international develop-
ment and as a result the teaching process was isolated from professional innovations 
such as learner-centered and interactive methodologies” (MEST, 2001, p. 11). Eng-
lish language teaching was also teacher-centered and far from recent child-centered 
methods. It was mostly concentrated in reading comprehension or learning words 
out of context. Students in K-12 schools almost never had a chance to practice the 
English language with a native speaker or stimulate dialogues and situations where 
they could use it with each other in the classroom. This situation was further aggra-
vated by the fact that there was little or no technology integration in classrooms. 
For example, even in cases when textbooks included a CD or tape that contained 
dialogues read or played by native speakers, they were almost never used since there 
were no CD players or radios in the school to be utilized by teachers for language 
teaching and learning purposes.

English is currently taught from grade 1 in Kosovo, compared to grade 3 before 
2010 and grade 5 before the war in 1999. A new curriculum framework was adopted 
in Kosovo in 2011. This most recent framework called Curriculum Framework for 
Pre-university Education in the Republic of Kosovo (MEST, 2011) introduced for 
the first time competence-based education, where English Language is part of Lan-
guage and Communication learning area. The framework required introduction of 
English as a foreign language from grade 1. Both frameworks of 2001 and 2011 
highlighted the positive role of English language learning for intercultural aware-
ness and emphasized the importance of learning about other nations and cultures for 
accessing and sharing information internationally and effectively for navigating the 
interconnected global world.

Theoretical Framework and Literature Review

Before delving into teaching culture for intercultural awareness, a definition of cul-
ture is provided first, even though there are many definitions of it. As Hinkel (1999) 
states it may not be an exaggeration to say that there are nearly as many definitions 
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of culture as there are fields of inquiry into human societies, groups, systems, behav-
iors, and activities. Here, the article primarily relies on the definition from Patrick 
Moran (Moran, 2001), who notes that culture includes products, practices, perspec-
tives, communities and persons. In his words,

Products are all artifacts such as clothing, written documents, written or spo-
ken language, family, education, politics, economy and religion […] Prac-
tices include language or other forms of communication or of self expression 
and actions associated with social groups and use of products. […] Perspec-
tives represent the perceptions, beliefs, values and attitudes that underlie the 
products and that guide persons and communities in the practices of the cul-
ture. […] Communities include the specific social contexts, circumstances, 
and groups in which groups carry out cultural practices […] Persons consti-
tute the individual members who embody the culture and its communities in 
unique ways. Each person is a distinct mix of communities and experiences, 
and all persons take on particular cultural identity that both links them to and 
separates them from other members of the culture. […] (Moran, 2001, p. 25, 
emphasis in the original)

Many loaded concepts are packed into this extended quote and different authors use 
different concepts to refer to the same ideas. For example Chen and Starosta (1998) 
use cultural conventions to incorporate all aspects of a specific culture. However, 
Moran (2001) provides a more comprehensive overview of each key component of 
the culture, encompassing products, practices, perspectives, communities and per-
sons of any given culture anywhere in the world. Moran’s (2001) definition of cul-
ture is used as a guiding framework to analyze the Grade Six English language text-
book used in Kosovo schools.

So what does teaching culture for intercultural awareness mean then? Accord-
ing to Moran (2001), each cultural dimension relates to the nature of language and 
culture. Thus, when cultural dimension of products is in question, the language used 
in classrooms deals with description and manipulation of cultural products, such as 
literature, arts, architecture, or music, among else. Moran also notes that language is 
a “cultural product in and of itself,” (Moran, 2001, p. 36) which is understandable 
considering that all unique languages are embedded within unique cultures in which 
those languages emerged, developed and continue to be modified and transformed.

The other cultural dimension, the one of practices, relates to the language used to 
participate in cultural practices (Moran, 2001). Indeed, language is the medium that 
makes possible participation in cultural practices. For example, as Moran notes, par-
ticipation in a marriage ceremony involves both written and spoken language partic-
ipation in the form of sending invitations or welcoming guests, and being able to say 
the right thing at the right time so that no culturally-inappropriate and insensitive 
remarks are made. Further, the cultural dimension of perspectives deals with the lan-
guage used to identify, explain, and justify cultural perspectives. In Moran’s (2001) 
words, “Through language, we make tacit perspectives explicit. […] Words, phrases, 
idioms, expressions—when we examine what they mean—reveal values, attitudes, 
and beliefs intrinsic to the culture” (p. 37). One challenge regarding cultural per-
spectives has to do with the ability of the outsiders to decipher cultural phrases, 
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idioms and expressions. Unless an outsider is fully aware of and deeply understands 
the meaning behind those cultural elements, it is difficult, and in cases impossible, to 
use them appropriately in an EFL classroom.

The cultural dimension of communities refers to the language used to participate 
appropriately in specific cultural communities. Moran (2001) highlights that “Com-
munities develop distinct language to describe and carry out the particular practices 
and products associated with their group and its activities” (p. 38). For example, 
linguists, politicians and computer technicians all have specialized language that 
describes the work that they do, which in turn, fits the activities they are engaged 
in. This is particularly important in ESL settings where students are focusing their 
language learning for specific study programs abroad.

Lastly, the cultural dimension of persons relates to the language individuals use 
to express their unique identity within the culture. In this sense, both language and 
culture are not viewed only as collective but also as personal.

“Each of us has a unique manner of self-expression in the language – a tone of 
voice, a certain pitch, a way of pronouncing, an accent, a writing voice, a com-
municative style, a preference for certain words, expressions, and idioms. We 
use our own version of language to describe, understand and respond to our 
experiences and ourselves” (Moran, 2001, p. 38)

This cultural dimension is very important when examining language and culture at 
a micro-level perspective, i.e. within-persons perspective. Based on the above cul-
tural dimensions, Moran (2001, p. 39) developed his Cultural Knowing Framework, 
to frame the way of using language to learn culture. Table 1 includes elements of 
Moran’s framework.

As Table  1 shows, Moran’s framework (2001) is based on the cultural dimen-
sions, and here it adds some complexity in terms of the stages that the development 
of intercultural awareness goes through, starting from participation, to description, 
to interpretation, and to response. Each of these stages reflects one aspect of the 
Knowing framework, namely, knowing how, about, why and knowing oneself. Also, 
Table 1 highlights the nature of language per each stage, and again, it pertains to the 
nature of language involved in the five cultural dimensions described above. The 
framework assumes that teachers are native speakers of the target language and thus 

Table 1  Moran’s cultural knowing framework (2001) of language use to learn culture

Stage The nature of language

Participation: knowing how The language used to participate in the cultural experience
Description: knowing about The language used to describe the cultural experience
Interpretation: knowing why The language used to identify, explain, and justify cultural 

perspectives and to compare and contrast these with 
perspectives from the individual’s own culture and other 
cultures

Response: knowing oneself The language individuals use to express their thoughts, 
feelings, questions, decisions, strategies, and plans 
regarding the cultural experience
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authentic representatives of the target culture as well as bilingual and bicultural. 
This assumption has implications for the countries and schools where the target lan-
guage is not taught by native language speakers. In Kosovo’s case EFL/ESL courses 
are overwhelmingly taught by local teachers who are not native English speakers 
and thus are not authentic representatives of either American or English cultures.

From the four stages that are represented in the Moran’s Knowing framework 
(2001), this article only addresses the first two by examining the English curriculum, 
and a textbook, i.e. the article can only make claims whether curricular documents, 
and textbooks provide classroom opportunities for Knowing How and Knowing 
About of the target culture in EFL/ESL contexts in Kosovo. Further, for the specific 
needs of the study, the first two stages are collapsed into one, while the last two 
stages, namely Knowing Why and Knowing Oneself cannot be addresses here since 
the data material is limited to textual ones.

Literature Review

In the globalized world, teaching culture for intercultural understanding or cultural 
awareness is an important topic. This is the case, in particular, when considering 
the position that many educational systems around the world try to educate their 
students to be “global citizens” in the hyper-interconnected world (Peiser & Jones, 
2014). In other words, educational systems try to develop among their students an 
imagined identity that transcends their physical boundary. The imagined identity 
relates to individuals imagining being part of imagined communities, which refer 
to “groups of people, not immediately tangible or accessible, with whom we con-
nect through the power of imagination” (Norton, 2013, p. 8). In many ways, lan-
guage learners learning another language that belongs to an imagined community, 
i.e. another nation far from the immediate context of the learner, experiences that 
remote nation or the imagined self both through language and culture. In either case, 
irrespective of whether the goal for students is to become a ‘global citizen’, or to 
develop an imagined identity, or an alter-self, students have to be exposed to both 
target languages and cultures to be able to achieve the goals of global citizenship. 
Here, ‘global citizen’ is noted to mean “[…] one who ‘responsibly’ interacts with 
and ‘understands’ others while being self-critical of his/her position and who keeps 
open a dialogical and complex understanding rather than a closed and static notion 
of identities” (Pashby, 2011).

For small countries such as Kosovo, learning a second or a foreign language is 
an opportunity to start developing the knowledge, skills and understanding of the 
language they learn, which most often is English, and the cultures in which it is 
embedded. However, little is known about ESL teaching and learning in the Kos-
ovo context. In a few recent cases, authors have examined the implementation of the 
latest ESL curriculum in upper secondary schools (Kasumi, 2016), or comparative 
analyses have been completed to explore differences in ESL teaching and learning 
between Kosovo and Portugal within the European context (Bekteshi, 2017). Still, 
considering the status of lingua franca that English has achieved worldwide, Eng-
lish for Kosovo students, as well as for the entire society, is an opportunity to assist 



364 L. Gashi 

1 3

students developing their imagined identities. Being a pro-Western and pro-Ameri-
can society, this push is not difficult for education policy-makers, as they know the 
students and their families place a high value on learning English. In other words, 
there is no resistance to learning English in Kosovo as it is viewed as a bridge or 
window to the developed world.

However, to be able to successfully operate as a global citizen or as part of the 
imagined community in case students ever actually immerse in those communi-
ties, they need to develop the cultural awareness and intercultural and cross-cultural 
understanding. “Developing cultural awareness means being aware of members of 
another cultural group: their behavior, their expectations, their perspectives and 
values. It also means attempting to understand their reasons for their actions and 
beliefs” (Cortazzi & Lin, 1999, p. 216). It requires a special classroom environment 
for students to be able to develop cultural awareness. As Cortazzi and Lin (1999) 
highlight, having teachers who are reflective about the target culture as well as text-
books that include cultural elements of that culture are the preconditions for stu-
dents to develop the aspired cultural awareness. In order for learners and teachers to 
develop intercultural awareness over time, it is important for them to begin under-
standing the target cultures (and all cultures, including their own) as complex, con-
tested and changing.

Language and culture are inseparable and as such they should have equal weight 
in second language classrooms (Kramsch, 1991, 1993; Kramsch et al., 1996). Fur-
ther, Kramsch (1991) considers that the core objective of the second language should 
be to teach it within the cultural context of the target culture, and not only focus on 
the traditional language skills, such as reading, listening, speaking and writing. Cul-
tural awareness and the acquisition of a second culture can assist mastery of the lan-
guage proficiency (Kramsch, 1993). From this perspective, teaching culture not only 
serves as an opportunity to gain cultural understanding of ‘the other’ or ‘the imag-
ined community’ but also aids cognitive development and cognitive skills pertaining 
to the given second or foreign language.

Still, despite the push for integrating the goals for intercultural understanding into 
the second language curriculum, there is not much research to show that students 
are able to acquire a second culture similar to, and as a part of, the second language 
(Byram, 2008; Lantolf, 1999; Risager, 2012). There might be a number of plausible 
explanations as to why that is the case. One could be that English as Second Lan-
guage (ESL) teachers, for example, lack the understanding of the target culture in 
the first place. The second plausible explanation might have to do with the curricu-
lum in place for the second language, which simply cannot accommodate the target 
culture component due to emphasis on the language topics needing primary atten-
tion in an ESL classroom.

The teacher education programs are crucial for preparing language teachers to be 
able to integrate the target culture into classroom activities as cultural learning com-
ponent is an unknown territory for language teachers (Byram, 1997, 2008; Byram 
& Morgan, 1994). Language teachers are “[…] most often with an education in the 
literature of the language(s) they teach, and a training in the discipline of the literary 
criticism and the theory and practice of teaching linguistic knowledge and skills” 
(Byram & Morgan, 1994, p. 1). Further, Byram and Morgan (1994) note that in their 
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research they had found that students get some information, but very little knowl-
edge of the foreign culture through the language classes. However, as they highlight, 
the cultural component is of paramount importance to make students aware of other 
cultures and understand others as well as themselves in the interconnected world. 
Thus, cultural awareness serves as a connecting point between the individual and the 
global society they are part of.

While the cultural component of the language has gained momentum and the idea 
of teaching language cognitively only is not as strong, there is a mismatch between 
the language policies that national or cross-national institutions promote and teach-
ing practices of teachers on school contexts (Garrido & Álvarez, 2006). Despite the 
relevance placed on it, teaching the cultural component remains a discrete choice 
and option of the individual teachers (Peiser & Jones, 2014). Again, if teachers do 
not possess the understanding of the target culture, and are not willing to explore 
the potential of the target culture in their language classes, the cultural awareness 
will never really make it to the classroom. In that case, students are left to their own 
devices to explore the culture of the language they learn through other avenues, if 
they choose to do so. However, if teachers pay more attention to the cultural compo-
nent, then, they provide opportunities for their students to get more educated insights 
into the target culture—otherwise students will be exposed to unfiltered conceptions 
they may get from the out-of-school world.

Lastly, the integration of the target culture into ESL learning has been criticized 
as an element that disrupts with students’ own schema of their own language and 
culture (Alptekin, 1993). When learning a language, students rely on schematic 
knowledge, which is socially acquired, and systemic knowledge, which includes for-
mal syntactic and semantic properties of language (Widdowson, 1990). As Alptekin 
(1993) notes, students learning English as a second language lack schematic knowl-
edge because in most cases they do not have the direct social experience of the target 
language as used by native speakers, and only have to rely on knowledge of formal 
English language properties as taught in school. From this perspective, the tension 
arises between students’ own schema of their native language and introduction of 
target culture into ESL learning. However, incorporation of target culture into ESL 
is the closest to making it possible for students to experience English as it is socially 
and culturally used by native English speakers.

Data and Methodological Considerations

The data for this study comprises of policy documents published by the Kosovo 
education authorities, primarily the Ministry of Education, Science and Technology 
(MEST). Table 2 lists the key documents and the textbook included in the document 
analysis, where the focus was on examining the extent to which the key policy docu-
ments addressed the issue of teaching culture through teaching English as the first 
foreign language as is the case in Kosovo’s K-12 curriculum. The study used docu-
ment analysis as a qualitative research method to meet its aims. “Document analysis 
is a systematic procedure for reviewing or evaluating documents—both printed and 
electronic (computer-based and Internet-transmitted) material” (Bowen, 2009, p. 
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27). In the analysis of key curriculum documents, the focus was on identifying pro-
visions that were relevant for teaching and learning of English language in Kosovo’s 
curricula more broadly and grade six curriculum specifically.

Teachers in Kosovo rely on a textbook to teach English in any given grade in 
K-12 schools. The textbooks that teachers use in lower secondary schools are a 
series called Exploring English (1–4) by Tim Harris and Allan Rowe (2006). They 
are adapted for the Kosovo context by a group of local consultants, and published by 
the Kosovo’s Ministry of Education, Science and Technology. For the data collected 
from the Exploring English 2 textbook (used at Grade 6), as the main data source, 
Moran’s (2001) Knowing framework was used as the guiding data collection pro-
tocol relying on the first two dimensions of the framework, referred to as Knowing 
about and Knowing how. The textbook was also analyzed to find cultural dimensions 
as presented by Moran (2001), primarily products and practices, and to a less extent 
perspectives, communities and persons. All analyses were completed by the author, 
and the results from the English textbook were validated by consistently reviewing 
them against Moran’s (2001) Knowing framework that served as a guide for both 
data collection and data analysis. The analyses of the data material followed deduc-
tive reasoning to discern patterns and categories related to the guiding theoretical 
framework, while coding of entries was based on summative content analysis (Hsieh 
& Shannon, 2005).

Results and Discussion

Curriculum frameworks have served as guiding policy documents for subject cur-
riculum development in Kosovo. Frameworks outline the goals and principles of the 
K-12 education system. Therefore, findings from the analysis of the two frameworks 
(MEST, ) are provided first. The 2001 framework explicitly emphasizes the target 
culture and the cultural awareness as key elements of the English language as a first 
foreign language to be included in the pre-university education. It notes that “The 
acquiring of English language will allow students to get in close contact with the 
culture and traditions of other nations, to access and share information at an interna-
tional level and to be part of the today’s interdependencies actively” (MEST, 2001, 
p. 57). Further, it highlights that “The cultural awareness dimension, which is linked 
with the studying of English language, will also provide a sound basis for the devel-
opment of a wider sense of identity and of effective tools for mutual understanding” 
(MEST, 2001, p. 57).

The 2001 framework recognizes the role the target culture should play in studying 
English in Kosovo context and acknowledges the role of the language in fostering 
cultural awareness of other cultures and traditions. However, the framework is not 
specific about what constitutes the target culture, and there is no specific mention-
ing of either American or English culture. Furthermore, it emphasizes that English 
should serve as a window to “other cultures and traditions”. From this perspective, 
English language has to meet a set of objectives: first, teach students the key linguis-
tic competences, introduce students to the target culture as well as other cultures and 



368 L. Gashi 

1 3

traditions, and ultimately prepare students to operate at the international level for 
today’s interdependent world.

The 2011 curriculum framework did not have anything specific related to English 
language or other foreign languages or the target culture or cultures in which they 
are embedded. The only references to culture were made as part of the broad aims 
of education, which among else, include, the development of students’ personal and 
national identity, statehood and cultural belonging. The 2011 framework aims to 
encourage students to cultivate their curiosity and positive attitudes towards differ-
ence, in terms of ideas, phenomena, persons and cultures. This is in no way related 
to English only, however, it highlights the goal for preparing students for being able 
to live with others and become tolerant to others’ views and perspectives, including 
those of other cultures, both locally and internationally.

The Grade Six curriculum for English language was developed immediately after 
2001 framework and thus it was developed based on it, while subject curricula are 
still being revised to reflect the goals and objectives of 2011 curriculum framework. 
One feature of the Grade Six curriculum is that it is full of references to culture, 
and shares the aims and objectives for intercultural awareness of 2001 framework. 
Specifically, the Grade Six curriculum recognizes that “The development of cultural 
understanding and linguistic proficiency is a complex process involving a variety of 
language experiences and exposure to the culture of other people whose language 
is being studied” (MEST, n.d., p. 32). It also notes that that “[Students] will deepen 
their understanding of their own culture and other cultures, where English is spoken 
as a first, second or an international language” (MEST, n.d., p. 32).

One component that is extended in the Grade Six curriculum pertains to the 
notion that the English language goal should be not only to make students aware 
of other cultures, but also deepen understanding of their own culture. This was a 
surprise finding as usually the literature on teaching English and its accompanying 
culture does not include this additional objective of also teaching students of their 
own culture. In general, this is a task for students’ own language course, such as 
Albanian, or Serbian, in Kosovo’s case, as well as in other courses such as civic 
education, history, geography and the arts. Further, the Grade Six curriculum speci-
fies the key topics that students will study over the year and these are directly taken 
from the contents of the Grade Six textbook for English Language titled Exploring 
English 2 (Kosovar Edition) (EE2).

The main focus of the EE2 textbook, as highlighted in its Preface, is teaching the 
four language skills – listening, speaking, reading, and writing—with an emphasis 
on oral communication (Harris & Rowe, 2006). In addition, it also notes that it com-
bines a strong grammar base with an in-depth coverage of language functions and 
life skills. Regarding the Kosovar Edition of Exploring English, it is noted that it:

[P]resents characters and situations in a Kosovar setting with many of the pri-
mary characters assuming the identities of members of the local communities. 
In addition, several characters retain their original identities as Americans or 
other internationals who are living and working in Kosova. That makes it pos-
sible for the local characters to explore the interests and cultures of their for-
eign guests and the members of the international community are also offered 
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numerous opportunities to discover more about the local culture (Harris & 
Rowe, 2006, p. x)

Nevertheless, findings suggest that the EE2 textbook does not live up to the aspi-
rations highlighted here. One of the broad conclusions is that the book promises to 
do too much and delivers too little – especially with regard to the introduction of stu-
dents to the target culture(s). For example, the textbook does not have any reference 
to the British culture, as one of the few key cultures in which English is embedded.

In the following section, the main findings from chapters 1 and 2, out of the 
total 8 chapters in EE2 textbook, are presented in Table 3, and then both chap-
ters 1 and 2 as well as the remaining 6 are elaborated on, as each EE2 textbook 
chapter follows the same format with same characters representing local and 
international communities. The examples represented here only pertain to the 
two stages of Moran’s Knowing framework, namely Knowing About and Knowing 
How. For the purposes of discussion here, these two stages are collapsed into one, 
as it is impossible to differentiate between the two only based on the text entries 

Table 3  Examples of cultural dimensions in Chapters 1 & 2 from Exploring English 2 textbook

The bold items in the table above refer to local Kosovo cultures, which in this textbook include Albanian, 
Serbian, and Turkish to represent the multicultural nature of the country. The items in italics refer to the 
English culture, which in this textbook primarily pertains to the American culture. The underlined items 
refer to other international cultures, in this textbook Italian, Spanish, French and Asian. Byrek is a local/
regional pastry and baklava a local/regional sweet in the Balkans.

Five cultural 
dimensions 
(Moran, 2001)

Examples found in Exploring English 2 Textbook

Chapter 1
Products Turkish coffee, yogurt, byrek
Practices 1. Sam always has byrek and yogurt for breakfast

2. Mr Belegu: Turkish coffee is my favorite drink
3. Otis is a vegetarian
4. Gloria usually has tea, toast, and cheese for breakfast

Perspectives Food…
Communities Prishtina, Prizren, City Bank, Grand Hotel, Drini’s Caffe, Fisniku’s garage, 

Martinoli Restaurant
Persons Jeta Hoxha, Sam Brown, Ana, Mr & Mrs. Begu, Mr & Mrs. Limani, Mr & 

Mrs. Belegu, Jimmy, Linda, Otis, Jeton, Artan, Mentor Hadri, Gloria Cole, 
Kate, Harry, Marko, Petar, Nada

Chapter 2
Products International Menu, Prices in Euro, baklava
Practices 1. Fisnik’s garage has free coffee for customers, doughnuts too

2. Marko (who drives a local taxi with KS plates) often meets foreign visitors, and 
he gives them useful information about Prishtina

3. Faruk (Albanian) and Marko (Serbian) are good friends
Perspectives Food…
Communities Fisnik’s Garage, School Library in Prishtina, Drini’s Café
Persons Suzi Suzuki, Jimmy Brown, Tino Martinoli, Faruk
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in the textbook. Table 3 is a representation of the cultural examples identified in 
the first two chapters of the EE2 textbook, while other examples are not shown to 
avoid redundancy and repetition.

As Table  3 shows, examples for all cultural dimensions from Moran’s (2001) 
framework were identified, and as noted under the theoretical framework, these 
examples concern the first two dimensions of the Knowing framework, namely: 
Knowing about and Knowing how. The examples shared in Table 3, as well as other 
cultural elements identified throughout the textbook show interesting findings. First, 
in line with the Kosovo curriculum framework (2001) it is clear that students are 
exposed to a diverse group of international nations (references to American, Italian, 
French, Asian people, places and food mostly), thus giving them the opportunity to 
get in touch with cultural products, practices and communities beyond their immedi-
ate context.

Second, and most interestingly, the contextualization of most of the events and 
dialogues in the textbook within Kosovo seems to produce two contradictory out-
comes: on one hand, it presents Kosovo as an international place where many inter-
nationals live, share, and experience the Kosovo culture (e.g. Sam Brown eating 
byrek), while on the other hand, it also presents a distorted view of what Kosovo 
is and where it is located (e.g. characters in the events go swimming in the ocean—
while Kosovo is a landlocked country). Further, this second point limits the oppor-
tunities for students to know about other places and cultures if the events in the 
textbook were placed in international countries. In other words, the textbook lacks 
authenticity.

Third, the local characters in the textbook represent both Albanian (e.g. Jeta, 
Artan, Mentor) and Serb (e.g. Petar, Nada, Marko) communities. They are shown in 
the textbook to be good friends with one another and often engage in joint activities. 
The representation of these two communities is an effort to show Kosovo as a multi-
cultural country, while there is no ethnic or religious reference of the two communi-
ties presented in the textbook. Further, the events in EE2 with regard to joint activi-
ties of Albanians and Serbs represent a policy effort to bring these two communities 
together through education. However, in reality Albanians and Serbs within the Kos-
ovo context still live overwhelmingly separate from one another, often under hos-
tile and tense circumstances. The education divide between the two communities is 
most striking—where Serbs use curriculum and textbooks developed in Serbia, and 
only Albanians and non-Serb minorities in Kosovo are exposed to the ESL textbook 
discussed here.

Fourth, the representation of the target culture is skewed towards the American 
culture, with only one reference to London, the UK, in the whole textbook. Also, 
there is a representation of other places and cultures other than English ones, so 
there is no clear sense of one specific target culture. What the textbook tries to do is 
well in line with the objectives defined for the English language in the 2001 Kosovo 
curriculum framework and in the Grade Six curriculum for English language, where 
English is viewed as an international language, rather than a language of a specific 
number of countries. In that vein, English is promoted as a unifying language of 
nations, where American, local and other international characters in the events in the 
textbook communicate with one another in English.
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Similar to examples from EE2 Chapters 1 and 2 above, the other six chapters 
follow the same thread where the same characters interact and create friendships 
and relationships with one another. Food is mentioned in almost all the chapters. 
For example in Chapter 3: “Mrs. Brown is a good cook. She can make spaghetti, 
fried chicken, byrek and baklava” and “Mr. Brown can eat a whole chicken, a 
chocolate cake, three hamburgers and mantias”. These two examples again show 
the mix of American, international and local food that American characters in 
the textbook can cook or eat. Further, the examples indicate that Americans are 
open and have adapted to local Kosovo culture by cooking and eating local foods, 
thus suggesting to the students that they could do the same if they ever live in 
another international context. Then, there is a reference to an Italian restaurant in 
Prishtina, owned by the Martinoli family. They serve Italian food, music and talk 
about Venice. Further, there is a brief mention of American culture, when Linda 
wants to go to the Star Cinema (inexistent in Kosovo) to watch a western movie 
called The Last Texan.

If the stories happen in the open environment in Kosovo, the locations include 
Mother Teresa Street, Ulpiana or Pishat Street – all references in Prishtina, the 
Kosovo capital. Regarding weather, chapter 5 shows examples of use of both Cel-
sius and Fahrenheit degree, and the major cities in Europe and New York are 
mentioned. Locally, only Celsius degree is used.

Other cultural references are made as characters of the textbook travel around 
the world. For example, they travel to Europe—mainly Italy, Spain and France—
and Sam Brown travels to New York City where he visits some cultural places 
such as: Statue of Liberty, Empire State Building, United Nations and watches 
a play on Broadway. There is no elaboration or any other additional point made 
about these places. Further, there is a small conversation between an American 
from New York and a Kosovar from a small town called Lipjan. He says New 
York is crowded and noisy and the Kosovar replies Lipjan is peaceful. Lipjan is 
the only reference made to a place or location outside Prishtina in Kosovo.

Overall, the textbook relies heavily on the four language skills and grammar 
component. Further, the international characters participate in events in the text-
book but they do not share much of their respective cultural background. In a 
sense, international characters are presented to the students just as one of them 
– they are shown living in Kosovo, cooking and eating local food, working in 
Kosovo institutions, and going out and have fun, similar to local characters. 
While this is to some extent in line with the goals shared in the English language 
curriculum for students to become global citizens, representing the whole world 
living and working in the Kosovo context together mutually understanding one 
another linguistically and culturally, it deprives Kosovo students of experiencing 
more of the target culture. Research has shown that students learning a foreign 
language are interested in the target culture (Lenchuk & Ahmed, 2014). Further, 
the textbook does not introduce students to variations of English language as spo-
ken in several corners of the world, which might be an intentional decision of 
those who developed and edited the book, but it might lead to misconceptions of 
students about variations of English language internationally.
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Conclusion and Recommendations

This study explored the opportunities for teaching and learning cultural aware-
ness through English language using the Grade Six curriculum and textbook 
in Kosovo context. It sought to identify what opportunities Kosovo students in 
Grade Six have to develop their intercultural awareness through studying English 
language. The findings, in line with the literature, show that developing students’ 
cultural awareness is an important component as highlighted in the Kosovo policy 
documents. The vision shared in the documents and curriculum faces challenges 
when it comes to translating it into specific teaching and learning opportunities 
for students in the classroom contexts. The analysis of the Grade Six textbook, 
i.e. Exploring English 2, showed that the cultural references made in the text-
book are not particularly embedded in any specific target culture or cultures. On 
the contrary, it shows the English language as an international language spoken 
by everyone everywhere, without an authentic cultural component attached to it. 
In particular, it was revealing to identify how almost all events in the textbook 
are situated in Kosovo and characters of the events, including primarily local, as 
well as American and other international characters, engage in joint activities and 
consuming mixed cultural products – mostly related to food, which is one of the 
most recurring topic in the textbook. Further, the local characters included in the 
textbook include both Albanians and Serbs to show the structural multicultural 
context, and they are involved in joint activities as good friends, while in reality, 
these two communities overwhelmingly continue to be divided along ethnic lines.

Given the situation identified with English language in the Grade Six in Kos-
ovo, with regard to teaching culture for the purpose of developing students’ cul-
tural awareness, three main recommendations are offered. First, teaching culture 
needs to be better represented and integrated in the teacher education programs 
that train English language teachers in Kosovo. Those programs of study need 
to better reflect the aspirations shared for English language in the Kosovo cur-
riculum framework, and the English language curricula. Moran’s (2001) frame-
work could be used in these programs to help language teachers explore cultures 
and compare and contrast with their own so they help their students be reflec-
tive about their own culture. Second, the series of textbooks in use for English 
language need to maintain their emphasis on preparing students for participat-
ing and contributing to the interdependent and interconnected world as global 
citizens, but students would benefit far more if more authentic cultural elements 
are integrated, especially with specific emphasis on the American and the British 
cultures. Third, and this applies not only to Kosovo teachers but potentially to 
English teachers internationally as well, ESL/EFL teachers need to be more crea-
tive in utilizing the textbooks in use as well as other resources available online 
and offline to introduce students to the target culture(s)’ experiences that help 
students better understand themselves as well as cultures of those who speak the 
language they spend a lot of time trying to master. While it is obvious that there 
is a shortage of materials to teach culture, some of the ways that teachers can 
employ include critical incidents, experiential activities, cultural simulations, 
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field experiences, role-plays, films, literature, realia, and other authentic materi-
als (Moran, 2001). A deeper exploration of the diversity within the target cultures 
might give Kosovo learners the understanding and skills needed to relate to the 
diversity within Kosovo. This step could have a better chance to be accomplished 
if all Kosovo students learnt from the same Kosovo textbooks. The fact that Serb 
community students learn from textbooks produced in Serbia limits the opportu-
nities for more integrative approaches to teaching and learning for one another in 
the way that Kosovo curricula and textbooks are intended for. It follows from here 
that ELS teaching and learning in Kosovo, and integration of intercultural aware-
ness into ESL, could benefit from two major developments: first, better alignment 
of ESL textbooks as well as ESL teacher education programs with national cur-
riculum aspirations, and second, integrating Serb community into the national 
education system so that all Kosovo students have a better opportunity to learn 
both about the foreign cultures as well as cultures shared among diverse Kosovo 
local communities.

The study identified misalignment and mismatch between the ESL curriculum 
and the textbook in use. The lack of coherence across different teaching and learning 
materials and resources affect students’ capacities to develop the cultural awareness 
much needed and aspired for in the twenty-first century. Students need to develop, 
what is referred to here as, “a culturally-colored outlook” in order to be able to cope 
with environments and contexts, near and far, that surround and affect them in mul-
tiple ways. The culturally-colored outlook would require students to view people and 
nations not only through their own cultural lenses but through multi-cultural lenses 
that assist them to consider themselves as well as others part of the same increas-
ingly interconnected and highly interdependent world.
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