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The program we are running now came in  

because of the mutual trust and the mutual  

relationship that we had developed.  

Stephania Maseka 

 

 

International collaboration is always important and necessary! 

When you meet people, in such a way that you almost develop a personal 

relationship – then something happens. Such meetings invite respect, and you 

get a different attitude. 

Ola Moe 
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Preface 
The Department of Teacher Education at the Norwegian University of Science and 
Technology highly appreciate the collaboration with the Zambian school system. We 
are proud of the possibility to send our students to have practice studies in local 
schools in Livingstone and Mongu, and we highly value the cooperation with several 
persons and actors in Zambia. 

The Department of Teacher Education comprises Norway's largest academic 
environment within teacher education and educational research for primary and 
secondary schools. We offer profession-oriented and practice relevant study programs 
at the bachelor, master and PhD level. In addition, we have a broad portfolio of in-
service education for teachers and school leaders. The focus of all our activity is 
geared towards schools, classrooms and workplaces. Our research contributes to 
developing national and international knowledge about several aspects of education. 

Our hompage at https://www.ntnu.edu/ilu gives an impression of our activities 
today. However, there have been great developments since the lecturer Ola Moe 15 
years ago took the first steps to initiate collaboration between local schools in Zambia 
and the former Faculty of Teacher Education at Sør-Trøndelag University College in 
Trondheim (HiST). Moe had long lasting experiences in international work. After a 
successful international Norad project, which included Zambian schools, he looked 
for options to link the Teacher Education at HiST to local schools in Zambia. 
Supported by the Ministry of Education in Lusaka, Moe’s initiative led to the 
TROLIMO school collaboration. 

In February 2020, it is the 14th year we send students in this program. 
Returning back home to campus studies in Trondheim after five weeks in Zambian 
schools and Zambian culture, our students have exciting new experiences on teaching 
and new perspectives on multiculturality that they will bring into Norwegian 
classrooms after graduation. In the chapter Evaluation of the project, there are 
citations like: “I had some of the best weeks in my life, and really, I would not have 
been without these weeks.” Several students report that they got more self-confidence 
by teaching in Zambian classroom compared to practice studies in Norway. We are 
confident that their experiences in Zambia make them better teachers.  

One year ago, I had the pleasure to visit all our collaborating schools in 
Mongu and Livingstone, and the Teacher Colleges in both cities. As head of the 
Department it was a pleasure for me to see the interaction between our students and 
the learners in the classrooms. 

I thank for all the support that is provided to our students by teachers, 
coordinators and school leadership at the Zambian local schools. I also strongly 
acknowledge the support from the Ministry of Education and the District Office’s 
engagement for development in the collaboration. I also use this opportunity to thank 
lecturers and professors at Department of Teacher Education that takes part in the 
collaboration and regularly travel to Zambia to follow up our students and to develop 
the cooperation. It is essential to have dedication persons in both countries. A special 
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thank to Professor Geir Botten, who led the TROLIMO project over several years, 
and to Professor Ann Sylvi Larsen, who took over the leadership of the project. In 
particular, I want to thank Professor Audhild Løhre for taking on the challenge from 
Geir Botten to write the history of the cooperation and the TROLIMO project.  
I end this preface with a telling quote from Mrs. Stephania Maseka: 

Yes, and the link between us, we didn’t look at it as weak.  
We looked at it as each one of us had something to give,  
something potential good that we could contribute to  
the education system in Zambia, to the education  
system in Norway.  
 

 
Trondheim, February 2020 
 
Torberg Falch, Head of department, Department of Teacher Education, Norwegian 
University of Science and Technology 
 
 
 
  

Head of department Torberg Falch visiting local 
Zambian schools, February 2019 
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About the document – the Why, How, What and for Whom 
questions 
Why did I sit chatting with Professor Geir Botten at Chanters Lodge, Livingstone in 

February 2016, and why did I take the responsibility to write the history of the 

TROLIMO project? In August 2014, the Teacher Education at former HiST, Sør-

Trøndelag University College, needed a lecturer in pedagogics to join the TROLIMO 

group, and some weeks later I met Professor Geir Botten who informed me about the 

project. In the academic year 2014–2015 I took part in planning and organizing the 

trip for the Norwegian student teachers and lecturers who were traveling in February 

2015. Additionally, I had the pleasure to supervise twelve of the student teachers’ 

bachelor theses with data from Zambian schools. This gave me the first insight into 

the Zambian culture. The following year, in February 2016, I travelled to Zambia with 

the Norwegian delegation for the first time, with Professor Botten as my mentor. 

During the two weeks, I walked two steps behind him to absorb as much as possible 

when we visited schools in Mongu and Livingstone. 

 In the evenings we sat at our lodge discussing. I wondered where I could read 

about the project, as I wanted to learn and understand more. Botten answered that 

nothing was written in English. To me, that was a pity. Botten glanced into the air, the 

soft and soon dark night, - and said: “You can write the history.” I thought for a few 

seconds, knowing I was rather flexible between March and June, leaving me more 

time to write in this period. Before leaving Zambia, I had two interviews recorded, 

thanks to Professor Botten. 

 The first interview was done with Mr. Mike Kaninii March 6th when Botten 

and I visited his farm. The next informant I interviewed was Mrs. Stephania Maseka. 

She came to Chanters Lodge early in the morning on March 9th, the same day I left to 

go back to Trondheim. At home I transcribed and organized the information from 

Kaninii and Maseka. Professor Geir Botten was the third person meeting me for an 

interview, on June 15th at Rotvoll. The fourth person I interviewed that year was Mr. 

Ola Moe, who accepted to come to Rotvoll on August 29th. In connection with the 

interview, he gave me documents about the partnership between Norway and Zambia 

in a Norad project. After transcribing and organizing the information, a preliminary 

version was ready to be presented to our Zambian partners in February 2017.  
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Botten had taught me that for the cooperation to work well, it was important to meet 

the school leaders both individually and as a group. Therefore, the idea about writing 

down the history of the collaboration was presented first at each school and later in 

meetings with head teachers, deputy head teachers and coordinators, with the same 

procedure in Mongu and in Livingstone. In Mongu, the college took part in the 

meetings. 

 The Zambian schools and the college applauded the idea, and accepted to 

write the history of their own school, which was to be included in the ‘TROLIMO 

history’. Thereafter, each school wrote their local school history and sent it to me in 

an email. I received some files, while other files did not arrive.  The reason why some 

files did not reach my computer might be because they were blocked by the NTNU 

protection wall, an IT expert told me. Consequently, it was necessary to collect the 

documents during the February 2018 meetings in Livingstone and Mongu, in which 

files were copied from one memory stick to another. 

 Now, the history was almost complete, but we did not have enough 

information from the Department of Teacher Education at NTNU. To fill this gap, 

Associate Professor Ingfrid Thowsen met me for an interview at Kalvskinnet on 

January 14th, 2019. The interview was later transcribed and included in the history 

together with selected parts from reflection notes written by Norwegian student 

teachers who had been in the Zambian local schools. So, four years after Professor 

Botten suggested I should write the history, the document is now complete.   

 The history of the Norwegian – Zambian school collaboration is based mainly 

on interviews. In this report, I let the interviewees present their thoughts, experiences 

and points of view, often cited directly without too many comments from my side. 

My effort has been to analyze and select from the rich information in interviews, 

reports and the student teachers’ reflection notes, and organize the document in such a 

way that all voices and parts of information together formed the story. Sometimes I 

write from a first-person perspective as I am responsible for most of the text, in other 

sequences I use the plural form we when that is closer to what I feel is best. My wish 

is to highlight the text and pictures from each local Zambian school and from the 

college in Mongu. These contributions greatly add to our understanding and 

knowledge. 

 For whom is the document written? The Norwegian student teachers who 

travel to Zambia, may find it interesting to read about the local school in which they 
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are going to teach. Other parts of the document may inform them, too. The same is 

true for the Norwegian lecturers who are going to the Zambian schools to observe and 

supervise the student teachers. To the NTNU Department of Teacher Education, the 

documentation of the background and what has been done is valuable and will add to 

the platform on which later decisions regarding international collaboration can be 

taken. Correspondingly, our Zambian partners may find the documentation interesting 

and beneficial. This relates to the head teachers, the deputy head teachers, the 

coordinators and the rest of the staff at the local schools and colleges as well as the 

the Ministry of Education in Zambia. 

 My hope is that everyone in the partnership is proud of what the Norwegian – 

Zambian school collaboration has achieved in the period 2007–2020. And new aims 

are waiting. The interviewees emphasize the need for research in the field, the 

Zambian local schools ask for student active learning forms, and this fits well with 

strategies in the Norwegian teacher education that advocate the same. 

 Professor Geir Botten, the pioneer in establishing the TROLIMO project, has 

now retired and his close partner in the project throughout the years, Professor Ann 

Sylvi Larsen, is now heading the project. I want to express my gratitude to Botten and 

Larsen for being included in the project, a project that has turned out be a stable and 

solid program for sending Norwegian student teachers to the local Zambian schools.  
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Precursors of the TROLIMO project 
This chapter describes an international Norad (Norwegian Agency for Development 

Cooperation) project in which Norway and Zambia were collaborating partners. We 

first present insight from the Norwegian perspective, and thereafter from the Zambian 

perspective. Experiences from the Norad project inspired the creation of a new project 

involving school collaboration with local schools in Zambia and the Teacher 

Education at former HiST. 

The Norwegian journey  
We join this journey together with Ola Moe, the former Director of Education at Sør-

Trøndelag County. Moe was interested in development, improvement of quality, 

evaluations and leadership in the school systems. During the 1990s, this interest 

brought him into several international projects and study trips in Europe, Canada, and 

US, - mostly financed by the European Union. Moe was also engaged to produce a 

review of the Policy Investment Framework for Malawi, for one year.  

 Late in the 1990s, Norwegian authorities decided to transfer the management 

of some school projects from Norad to the Department of Education and Research, 

and furthermore it was decided that the Norwegian collaboration with Zambia should 

be strengthened. At that time, Director General Hanna Marit Jahr and Minister Trond 

Giske initiated and organised bilateral school collaboration. Jahr, who knew Moe’s 

previous national as well as international work, invited him to lead one part of the 

Inter-Ministerial Cooperation between Norway and Zambia (the information above 

was given by Moe). To show the framework of this large bilateral cooperation, we 

cite the Evaluation Report 1/2006: 

 

In 2000 the Norwegian Ministry of Education and Research (MOER) established a 
ministry-to-ministry cooperation with the Ministry of Education (MOEZ) in Zambia. 
It was based on the assumption that such collaboration represented a new and 
effective model for capacity development. The approach included sharing of 
experience between colleagues, application of lessons learned from educational 
reforms in Norway (…). In Zambia, the cooperation was initiated by Norad and the 
Norwegian Embassy. (…) Southern Province was selected by MOEZ as a pilot for the 
Cooperation. The areas of cooperation were:  
 
Theme 1: Capacity building on policy and reform management.  
Theme 2: Multi-grade teaching and general teaching and learning methods. Theme 3: 
Information systems.  
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Theme 4: Decentralisation and implementation of reforms.  
Theme 5: Twinning of schools (not a central activity of the cooperation).  
Theme 6: HIV/AIDS in education (included in the cooperation as requested by 
Norad) (Norad, 2006, p 4).  
 

Moe was to be in charge of Decentralisation and implementation of reforms and, 

according to Moe, those topics were later more or less merged with the theme 

Information systems. The subprojects were anchored at the county level and the 

district level in Norway and Zambia respectively. The subproject on HIV/AIDS was 

linked to Moe’s field (theme 3 and 4) through the schools, as much of the preventive 

work on HIV/AIDS took place in schools. As emphasised by Moe, it was necessary to 

work closely with the school authorities and administration at the Zambian district 

level, and thereby establish contact with the schools and the head teachers. 

 Moe’s work included quality improvements and decentralisation of 

management in schools. This gave him a broad insight into the Zambian school 

culture and a solid network, as expressed by Moe: 

This was a unique possibility to establish close and good contacts, not only 

personal contacts but also professional contacts, within the school 

administration and school leadership at all levels; from department, through 

district to school level.  

Ola Moe’s pioneer work in the collaboration with Zambia proved to be of great value 

to the TROLIMO project. 

The Zambian journey  
From the Zambian side, former Head Teacher Stephania Maseka was my key source 

of information regarding the early history of the school collaboration. Maseka 

remembers that in 2000, a group of Norwegian researchers came to her school to 

carry out a survey on the educational system. The researchers asked how the 

Zambians ran the school and about the academic results of the pupils. Looking back, 

Maseka told me: “First I thought it was just a major interview not knowing that later 

on we were going to have something big that was coming up.”  

At that time, Zambia, like most countries in Africa, had a great challenge in 

fighting HIV/AIDS. The epidemic affected the entire population: individuals, 

families, and institutions. Likewise, the schools were vulnerable. Teachers became 

sick or affected in other ways. The important question for the Zambian Ministry of 
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Education was how they could intervene through education, how they could educate 

people about HIV/AIDS. Having a shortage of teachers, they had to look for 

organisational solutions. In this situation, collaboration with Norway seemed 

expedient.  

The first group of Zambian visitors came to Norway by invitation in 2000 to 

study the Norwegian school system. They were primarily interested in multi-grade 

teaching and decentralisation, but also in information technology. The group visited 

small schools applying multi-grade teaching in the western part of Norway. Maseka, 

who joined this first group, reflected the Zambian visions in this way:  

We felt multi-grade teaching would be of hope, not only in rural areas or 

smaller schools but also in schools in urban areas. (…) We felt that was going 

to be very, very useful because at that time the HIV/AIDS epidemic was quite 

high. (…) We were looking at how we could assist to teach it effectively in the 

education, in the classroom, to make the pupils aware, to make the teachers 

aware, and to make the communities aware because at that time the 

prevalence was quite high.  

There were a lot of misunderstandings about HIV/AIDS among people, such as: 

‘when you get it, you will die there and then’. Maseka emphasised that they wanted to 

reach the communities through the pupils: “We wanted to give people the knowledge 

about HIV/AIDS: How does it come, how can we prevent it, because at that time 

many people did not know it, (…). We wanted to reach the communities, we wanted 

through the pupils whom we teach.” Seen in this light, it was easy to understand that 

the Zambian partners strongly welcomed the invitations from Norway. 

 Ola Moe was one of those who organised several excursions of Zambian 

school leaders to study the Norwegian school system in the years 2000–2010. Zambia 

and Norway shared an interest in decentralisation of school management, a field in 

which Moe had special competence. As expressed by Maseka, they met Moe in this 

process: “We felt that Norway had gone a long way in issues of decentralisation at 

that particular time, (…) so we felt that was also an area we could learn from 

Norway.” 

 



14 
 

The value of the Inter-Ministerial Cooperation 
The exchange visits were one of the cooperation’s strategies of capacity building. 

First, people from the school level and the district level went to Norway, and after a 

couple of years, people from the Ministry of Education in Zambia joined the groups to 

study decentralisation, multi-grade teaching and different themes of information 

technology. The cooperation was located in the Southern Province of Zambia and 

reached out to the districts within the province.  According to Maseka, the 

collaboration included a wide range of groups in the society: 

I just want to report that the cooperation included quite a number of persons; 

the parents, the teachers, the pupils and also people at the province and at the 

Ministry headquarters and at the district. (…) The capacity building, in short, 

was not only to people at higher levels but also to people on the grassroots, 

including the parents themselves. So, it ran from 2001 actively to 2008 when I 

wrote a report on the same. 

In collaboration with the organisation Save the Children, the schools were encouraged 

to form Pupil Councils where the pupils were part of the school management. Maseka 

said: “the children would sit at the board of management, the finance board to decide. 

(…) we need maybe to use the money in this way or that way. So that actually helped 

our schools in the Southern Province to be better than before the cooperation started”.  

And, Maseka added: “So in terms of knowledge, in terms of skills, in terms of 

capacity building we benefited actually a lot from our Norwegian counterpart. (…)  I 

feel that it was actually a very fruitful and very, very workable cooperation. And, that 

as Zambians we benefited actually quite a lot, not only in terms of funding, but to me, 

in terms of what we received in education, the methods of teaching that we came to 

apply, the multi-grade teaching, the capacity building that was done to our board 

members, that helped in the running of the boards because at that time they had just 

started. (…) I think, in short, Southern province actually came up with the best 

educational board because of the help and assistance we received actually from our 

Norwegian friends who came to help us with the capacity building.” 

 In 2007, the two parties in the cooperation agreed that the goals had been 

reached and decided to end the project. For the Zambian side, Maseka summarised 

“Now we could pick up ourselves, and were satisfied to say we got the help that we 

needed in terms of information, in terms of knowledge, in terms of sharing ideas that 
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could help the parents and the pupils and the teachers (…).” Norad hired external 

evaluators from the Netherlands to report on the results in the Inter-Ministerial 

Cooperation. The subproject on school development and improvements including 

how quality in schools were defined and supported, under the direction of Ola Moe, 

received a positive evaluation (Norad, 2006). 
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New ideas about school collaboration 
When Ola Moe understood that the Inter-Ministerial Cooperation was in the final 

phase, he searched for other projects that might combine the Norwegian and Zambian 

school systems.  

Moe was by now teacher at HiST, the University College of Sør-Trøndelag, 

and one idea was to strengthen the relationship between HiST and DALICE, the 

David Livingstone College of Education in Livingstone, in terms of giving academic 

support from HiST primarily in mathematics to help develop the college in 

Livingstone. The Dean at HiST, Arnulf Omdal, supported this idea, as did central 

persons at DALICE and the Ministry of Education in Zambia. Therefore, in 

September 17th–25th 2005, Ola Moe went to Zambia together with Vivi Nilssen and 

two mathematicians, Geir Botten and Ole Enge, to discuss some possibilities with 

lecturer Mike Kaniini, and his colleagues at DALICE.  The college-college 

collaboration was, however, not formalised as a project with its own financial 

framework at that time, but up until now, professors from NTNU have given lectures 

once a year at DALICE. 

 Rooted in the experiences above, a new idea was born. Moe was aware that 

the university college in Sogndal, Norway had succeeded in linking exchange of 

student teachers to their part of the Inter-Ministerial Cooperation. As former Director 

of Education and by now lecturer at HiST, Moe strongly believed that getting 

international experiences would be of great value to young students. Botten had 

similar worldviews, and he had positive experiences with sending student teachers to 

Keren in Ethiopia in the period he was dean at HiST.  For safety reasons, the 

Ethiopian collaboration had to stop, and Botten had been looking for alternatives. 

Thus, the next step was obvious; namely to develop a school project based on giving 

student teachers from HiST the opportunity to take a part of their school practice in 

Zambian schools.  

 The leadership, the administration and the academic professionals at HiST 

welcomed this new idea, as did the Zambian education system. Maseka clearly 

remembered the initiative from Ola Moe to create a new school project: 

So he wrote an email back to me, and also through the district administration 

board secretary who shared the idea, to say; look, already we started a good 

thing, suppose now we go to the school level, to the lower level and ask 
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student teachers from Trondheim to come and practise in your schools, would 

that be a better idea? So we felt it was already this mutual understanding, this 

relationship between ministry of education in Zambia and ministry of 

education in Norway. And he was the advisor that had worked with us all 

those years, and now he is at the college, and now he says that this time we 

could have a direct link; school, college, school and so forth.  

When he brought this idea, we felt this is a brilliant idea (…). So we said here, 

there is no problem because we have our students from the college (DALICE) 

and from different colleges to come to practice in our schools, so it would not 

be a bad idea that the students (from Norway) came. Of course, we looked at 

different things, the bigger classes as compared to the classes in Norway. But 

he (Moe) said it is also good that they have to feel what it is like, because they 

also had to learn from us, the methods that we are using. Also, the cultural 

things, discipline also, and in so many areas. (Maseka) 

In May 2007, Ola Moe travelled to Livingstone together with Margret Hovland, the 

international coordinator at HiST, and Kristin Alfer from the administration. Moe and 

his team met colleagues at the college in Livingstone and from this point, the school 

project was developed in a process where both parties contributed. Mike Kaniini 

described the process in the following way: 

Mister Ola led the team from Norway and, he was holding the discussions at 

the Teacher College, and we used to hold the meetings at that place where we 

talked about pedagogical issues. We talked about how to mobilize resources 

and we talked about how to solve the problem of shortage of teachers. And, 

these people were very important. The lecturers at Livingstone college, mister 

Ola and his team from Norway, - when these teams sat together, they worked 

out the modalities which led to the birth of this project.  

According to Kaniini the important people at the college were Patric Kayawe, who 

did all the coordination, Fidelis Mumba and the Principal, in addition to Mike Kaniini 

himself. Kaniini pointed to the Zambian teachers working in the schools as a third 

category of people who were important to make the project a reality, “because the 

project was looking forward to bring Norwegian student teachers into the Zambian 

schools, (…) the college was just showing the way”.  
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Kaniini continued: “The interests in the project were twin faced. The interest from 

Zambia was to learn from partners on pedagogical issues, while Norway was 

interested in finding a space where their trainee people could come and do teaching 

practice in Zambia.” Botten underlined that the Norwegian interest was to “give the 

student teachers a different experience base upon which to reflect and understand 

Norwegian schools, the multicultural aspect of the Norwegian school, and bring back 

new impulses and thoughts. In line with this, and supported by Maseka, the aims were 

twofold, and formulated as follows: 

1. From the Norwegian point of view: The University College in Trondheim 

wanted to give their teacher students a chance to get international experiences 

by doing some of their teaching practice abroad, in Zambia. 

2. From the Zambian point of view: Educational leaders wanted to give their 

teachers in local schools the chance to learn from the Norwegian student 

teachers, as there was still a need for school development. 

This work resulted in the TROLI project (TROndheim and LIvingstone), later 

expanded to the TROLIMO project (TROndheim, LIvingstone and MOngu). 
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Development of the TROLIMO project 
The first agreement between HiST and schools in Zambia was signed in 2007, 

May 25th, by Maseka, the Head Teacher at Linda West Basic School, Hanguwa, the 

District Education Board Secretary in Livingstone District and Mjøen, the Vice Dean 

at Hist (Attachment 1). Maseka remembers they had a boat cruise on the Zambezi 

River where they discussed the framework of the project. Ola Moe, Kristin Alfer and 

Margret Hovland constituted the delegation from Norway and among others, Mike 

Kaniini and Stephania Maseka represented Zambia. At that time, Kaniini was a 

lecturer at DALICE, the college in Livingstone. As he was already a central person in 

the Inter-Ministerial Cooperation, he now became the link between the college and 

the Zambian schools. The college and Mike Kaniini recruited the first school in 

Livingstone, and later he facilitated the cooperation with schools in Mongu. Botten 

characterized Kaniini as the door opener to DALICE, and both Kaniini and Maseka 

were essential in introducing the Teacher Education (HiST) to the school authorities 

in the Southern Province.  

Different educational institutions in Zambia were involved in the development 

of the project, as will be described below, but first we will look at the strategies of 

recruitment and see which schools were included. 

Strategies of recruitment of Zambian schools 
The head teachers and thereby the schools were carefully selected, first to the TROLI 

project, and later to the TROLIMO project. The first schools were selected on the 

basis that the College knew the head teacher from the Inter-Ministerial Cooperation. 

Kaniini underlined that they wanted schools where they “already had key people who 

had the origin of what this project was”. Linda West Basic School was the first school 

to be identified because Stephania Maseka was then the head teacher and she had 

been a part of the team working with Ola Moe.  

 The second school to be recruited was Nalituwe Basic School, and the reason 

was simple: Maseka was now moved to be head teacher at that school. Likewise, 

knowledge of the head teachers and the schools led to the selection of Libala Primary 

School and Zambezi Primary School. The expansion of the project to Mongu 

followed the same strategy, namely through personal knowledge of the head teachers. 
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When Kaniini moved to work at Mongu College of Education he was the one who 

recruited two schools in Mongu; Malengwa Basic School and Holy Cross Girls 

Secondary School. Kaniini argued: “We selected schools that already were working 

with the college, because it was so easy to connect them to the idea, and it started 

there”.  

The historical line 
The first four Norwegian student teachers travelled to Zambia in October-November 

2007 to have their teaching practice at Linda West Basic School. The leadership at 

HiST looked upon those students as a pioneer group. According to Botten, the 

evaluation was positive, and HiST decided to continue sending students. However, 

October-November is a hot season in Zambia, and Maseka told me the Norwegian 

student teachers taught in the mornings and that she asked them to leave the school at 

lunchtime because of the temperature. Therefore, the next four student teachers were 

sent to Linda West Basic School in March 2008, and since then the Norwegian 

students always travel in February-March.  

 Ann Sylvi Larsen joined the project in 2008 and went together with Geir 

Botten to visit the Norwegian student teachers that year. Larsen and Botten were the 

two central persons who ran the TROLIMO project from the Norwegian side the 

following years. 

 In 2010, four student teachers had teaching practice at Nalituwe Basic School 

for the first time, and again it was successful for the Norwegian students. Now we 

take a break from the history line in Livingstone to look at what happened in Mongu. 

Botten and Larsen were the ones who initiated the collaboration with schools in 

Mongu. Below is the story told by Mike Kaniini: 

When Mr. Botten, Geir, when he came to Zambia to monitor this project at 

Livingstone, he was told that Mike Kaniini was transferred to the Western 

Province, and then he started tracking me, and then he found me. At that time, 

I was at the University. He made an appointment to meet me in Lusaka, and I 

met (with Botten and Larsen) to discuss the idea of starting this project in 

Mongu as well. So, when I finished my program at the University and went 

back to Mongu Mr. Botten followed me and we discussed the plans to start the 

project in Mongu, and that was how it (the idea of the expansion) was born. 

And there Kaniini myself, became the coordinator.  
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The first eight students were sent to Mongu in February-March 2012 and, like in 

Livingstone, the student teachers as well as the lecturers and administration at HiST 

in Trondheim were happy. From Mongu, we now return to Livingstone again to hear 

about inclusion of more schools. Maseka describes: 

Way back here in Livingstone we felt later on as the program progressed, we 

felt we could extend the number of schools because each time the lecturers 

came from HiST to have a meeting, to review what we are not doing in the 

project and how best we could handle the project for the betterment of the 

pupils, for the betterment of the teachers and for the betterment of everybody 

else. So, we felt we could still extend it to two other schools. That is how we 

came up with Libala and Zambezi, where we are now, and each time in a new 

school we would sign an agreement. 

The first student teachers were sent to Libala Primary School and to Zambezi Primary 

School in in February 2012. Up to now, each of the collaborating schools in Zambia 

receives four student teachers from Trondheim every year. That means the Teacher 

Education at former HiST, now NTNU, has had the pleasure of offering teaching 

practice in Zambia to 24 students each year and, in this way, supports the 

development of much needed international competence in Norwegian schools. 

 In addition to teaching practice in Zambia, there has been twinning of 

schools in such a way that a Zambian local school has a twin school in Trondheim or 

the surrounding areas. It was Professor Larsen who established the Twinning school 

project (see Attachment 2) with exchange of letters between Norwegian and Zambian 

schools. The project started in 2008 with Åsvang school in Trondheim and Linda 

West in Zambia as the first twins. According to Maseka, the twinning of schools has 

been of great value to the Zambian schools. Some Norwegian teachers have visited 

their twin school in Zambia, and the pupils write letters to each other. The student 

teachers are couriers and bring letters from the Norwegian pupils to the Zambian 

pupils when they arrive to Zambia and return to Norway with letters from the 

Zambian pupils. Those of us who have seen the face of pupils when they read the 

letter from the other side of equator, knows the value of linking children and young 

people together across countries and cultures. It may resemble what Ola Moe said 

about preventing racism among the Norwegian teacher students, a quote presented in 

the chapter “Long-term effects”.  
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Another choice for the Norwegian student teachers is International Term (see 

Attachment 3), consisting of three months of study at DALICE or MOCE. The 

TROLIMO project facilitated this possibility. 

The role of the Ministry of Education   
The information in this chapter is given by Kaniini. He told that the Ministry of 

Education in Lusaka as well as the University of Zambia took part in planning and 

monitoring the present project. Likewise, the District and the College were strongly 

involved. I let Kaninii’s words describe the process: 

Right from the beginning of the project the government was involved. Because 

first of all the ideas were discussed at the Ministry of Education in Lusaka. 

The Ministry of Education also involved the University of Zambia. So some 

lecturers there were also involved in discussing this project. And then the 

Minstery was very much aware of receiving the reports from Livingstone. So, 

we worked hand in hand with the Ministry of Education. The Ministry of 

Education and the University of Zambia together discussed and gave authority 

to this program, and they were also interested in monitoring to see how it was 

working. And they supported us by giving us some financial support to develop 

those schools so that they had the capacity when the students come. They 

supported us materially by bringing learning and teaching aids which the 

pupils needed for use in the schools. The Government and the Ministry of 

Education played a very wide role by bringing up this project. And not only 

the Ministry Headquarter and the University, - the local districts educational 

administration were equally involved when it came to monitoring. They 

worked hand in hand with the college to see what we were doing in this 

course. Yes, and also to call for the due meetings in order to discuss how were 

we performing, so the local administration was equally involved. 
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Evaluation of the project 
Everyone I have talked with in the process of preparing this report felt sure that the 

TROLIMO project has been successful and has further potential.  The informants 

emphasised different aspects of the collaboration, based on the context each of them 

knew best. Some have seen it primarily from one side, the Zambian or the Norwegian, 

whereas others point to topics of bilateral interest. This chapter is structured in four 

parts, where the first reflects on the importance of the collaboration to the Zambian 

schools that are involved; the second focuses on the importance to the NTNU 

Department of Teacher Education; and the third describes experiences and thoughts 

reported by Norwegian student teachers. The last part considers possible long-term 

effects of the project.  

Importance to the Zambian schools 
First, we will look at the value of this project to the Zambian teachers and thereafter, 

what it has meant to the pupils and the schools in general. Both Kaniini and Maseka 

took part in the processes that led to the TROLIMO project, and both know the 

project schools and thus, have firsthand information to evaluate. The two have 

distinguished teacher competence and they are highly respected. Kaniini as well as 

Maseka express gratitude on behalf of the Zambian teachers. Kaniini strongly 

emphasized: “This project is very, very important for the teachers, – in so many 

ways”, and he continued: 

The Zambian teachers having worked together with Norwegian students, they 

came up with some knowledge that improved the standard of creating new 

learning involvement – how to be creative, in terms of using the local 

environment to come up with teaching aids.  

Correspondingly, Maseka refers to the eye-opening experiences related to 

pedagogical issues. She emphasized that the Zambian teachers now have “a new way 

of looking at teaching; the teaching methods and the preparation part of it.” Kaniini 

obviously shared this point of view, and to illustrate he told me a story about a young 

Norwegian student teacher, - an observation that had made a great impression on him: 

I remember a concrete example in Mongu. The student from Norway was 

teaching the topic about how the lungs in humans are working. She went to 

Shoprite, she bought the plastic balloons. She also requested for straws that 
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are used for drinking. And she used the straws and those balloons to make 

lungs. She pushed the straw this way and this way and she used the straws to 

bind the lungs together. – And that was very interesting to the pupils, the 

learners, because they actually saw the practical example of how lungs are 

working.  And by looking at the two balloons, one at the right and one at the 

left, and that was very important because they saw a practical example of how 

these two lungs were connected.  

Kaniini reflects on this and comments: “The air demonstrated by such a way was a 

very clever way of being innovative. It motivated Zambians. Those balloons that were 

bought in Zambian shops and straws that were found in Zambian shops and the 

Zambians teachers never realized how those could be used to handle a topic like that. 

And it opened up their mind, to see how local environment can be used for learners, 

learning practically.” Kaniini adds a reflection on the interaction between pupils and 

the teacher: “Yes, - and that was a hand on experience, because pupils, the learners, 

were helping the teacher to inflate the balloons.” 

In the same way as Maseka and Kaniini were grateful on behalf of the 

teachers, they were likewise grateful on behalf of the pupils. Maseka says:  

It was not only what was started in 2000. Now it came down to our pupils in 

the classroom. Now they started learning, the methodologies, - our teachers 

and the teachers from Norway would sit together to see how best the classes 

could be taught despite they were bigger classes.  

Kaniini points to the value of observation, collaboration between pupils, participation, 

and letting the pupils be creative and organise their own learning, and he 

acknowledge that this has been learned from the Norwegian colleagues. Let us listen 

to his own words: “(…) to let the learners actually do (things) and be participating in 

the learning process more than just hearing – because most people loose what they 

have heard, forgetting, and this have actually improved the way that Zambian children 

are now learning. It was because of this project, which brought a new shift in the 

aspect of teaching those issues.” 

Apart from just hearing, the power of observation and the act of manipulating 

what they learn also came into the process of learning. So, we started to see 

the educating of the whole person. And that improved the way learners learn 

because we saw now that learners can be creative, innovative and using their 
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initiatives even to organize learning themselves and learn from discussion 

with the others. And also, the strategy of asking questions because curiosity 

now was created in them. (Kaniini) 

Kaniini continues: “Zambian schools have improved their methods of teaching by 

learning from these Norwegian students who are doing teaching practice here, 

because of collaborating on those issues.” Adding to this Maseka comments that: 

“(…) each time the students came, and they saw a need, (the schools) felt that they 

had to buy books, textbooks for the students to use.” 

 From the last citation, we see that the school authorities experienced a need to 

buy new materials. This could be at a cost that was unbearable to a poor school and a 

poor country. However, at this point the payment from the Teacher Education came 

into play. In the interview with Geir Botten, he seemed to be happy that the 

Norwegian money from the student exchange had meant a lot to the Zambian schools. 

He mentioned, for instance, water supply to the schools, the building of security 

fences and purchasing computers. Maseka pointed to the agreements between each 

Zambian school and the Teacher Education in Trondheim, and highlighted that the 

payment they get in return for mentoring the Norwegian student teachers, gives new 

possibilities for the school: 

I want to talk about the schools where I have been, for example, at Linda West 

when we first received the money. I think at that time, we did not have 

electricity at the school. In addition to the Norwegian money, the parents 

brought in something. We (the school) also added a little bit and later, we 

extended the electricity to the other block. We also bought the chairs for the 

teachers’ staffroom and I think, also other things that we needed for the pupils 

at that particular time. 

As we can see, the money from Norway was spent on giving the school electricity and 

equipment for pupils and teachers. When Maseka moved to Nalituwe that school also 

bought equipment, and even a photocopier: 

And at Natlituwe, I remember very well. The first time we bought the sit forms, 

the tables, and the chairs for the teachers so at least they could have a room 

for preparation. Also, we felt it was coming very expensive, because we had to 

take the pupils materials for tests and for exams to be photocopied in town so 

we bought an industrial photocopier where we could make our own tests. 
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Maseka continues to reflect and includes the other schools in the cooperation. 

Yes, so each grade from the first grade to the ninth grade have their own 

paper, have their own exam to be tested on because we felt this kind of 

preparation was good for them. So, it did not only benefit the teacher who sat 

on that chair in that staffroom being comfortable enough to prepare the work 

for the pupils to benefit, but it also went down to the pupils so they could have 

something that could help them to advance.  

So, in different schools the money helped, may be to finish a building or to 

finish a classroom depending on the need that particular school had. (Or) they 

had gone ahead to buy the text books (…). Just to mention a few things that 

had come out of the cooperation. (Maseka) 

Importance to the NTNU Department of Teacher Education  
The Teacher Education at the former Sør-Trøndelag College (HiST) had a long 

history of sending students abroad for teaching practice. According to Botten, this 

strategy and especially the collaboration with Zambia has grown to be a trademark for 

the NTNU Department of Teacher Education. Many young students apply for 

admission because of the opportunity to have teaching practice in Zambian schools. 

The TROLIMO project has provided great benefits to Norwegian educational 

institutions as well as to individual persons. Ingfrid Thowsen, formerly responsible 

for international affairs at the Department of Teacher Education, NTNU, highly 

valued the collaboration with Zambian partners. Thowsen underlined that the 

TROLIMO school collaboration is in line with intensions at the top level of the 

University and the Department of Teacher Education, and thus the project underpins 

the strategy plans of NTNU and ILU which state that the university is obliged to 

collaborate with low- and middle- income countries. In 2019, ILU sent about 100 

students abroad and of those one third traveled to Zambia. It provides the student 

teachers, the lecturers and the institution with unique experiences that in the next turn 

will enrich educational systems in Norway.  

The Norwegian school leaders who were interviewed, highlighted the value of 

Zambian school practice for the young student teachers. I will first point to Ola Moe’s 

strong statements about avoiding fascism (see the chapter of “Long-term effects”) and 

before we let the student teacher express themselves, we turn to some messages from 
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Thowsen and Botten. When the student teachers return to Trondheim after the 

practice period in Zambian schools, they all write a report on their experiences. 

Professor Geir Botten is one of the Norwegian teachers who have read most of those 

reports over the years. Botten’s general impression is that the stay has great influence 

on the students, both personally and for their professional development: 

When I see who goes and what they get in return, almost no-one emphasizes 

the exotic part like being a tourist. Rather they emphasize what the stay means 

to them as teachers, the experiences and the friendships they build with 

Zambian teachers and pupils. (Botten) 

Likewise, Ingfrid Thowsen expressed: “I think this is a very good practice for the 

students”. Thowsen pointed to the experience of being different. Coming to Zambia 

the Norwegian student teacher is the one who is different, and then each one must 

learn how to behave in another culture, and “not step over some boundaries that may 

be invisible”. What the student teachers learn, they will bring back to Norway and 

Norwegian classrooms. Norway has become increasingly multicultural over the last 

years and, consequently, the teachers need multicultural competence.   

The TROLIMO project has also led to other positive effects for the university. 

An example is the International Term (see Attachment 3) which gives the student 

teachers the opportunity to study at DALICE or MOCE, and additionally, lecturers 

from Zambia and from Norway may meet to discuss educational topics.  

Student teacher reflections 
When the student teachers return to the university after the five weeks in Zambian 

schools, they write an individual reflection note about their experiences. This 

reflection serves several purposes. First and foremost, the procedure gives each 

individual student the opportunity to sit down and debrief and sort out impressions 

that might be overwhelming. The lecturers who visited the Zambian schools and 

classrooms read the reflection notes and respond in writing.  In addition, all the 

student teachers are invited to a meeting, and individual verbal communication may 

continue afterwards when needed.  

Since 2017, we have asked the individual student for the permission to use the 

reflections for research, and the students return an informed written consent. 

Therefore, we use student quotes from the last years in this presentation. However, 
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the student teachers’ experiences from Zambian school practice seem to have many 

similarities over the years, as judged by Professor Ann Sylvi Larsen and Professor 

Geir Botten. Below we will emphasize the overall personal impressions, experiences 

and reflections about teaching and the classroom as well as perspectives on 

multiculturalism and values in life as presented in the students’ reflection notes. 

The best weeks in my life 
It is typical for the student teachers to be extremely pleased with the weeks they stay 

in Zambia, as exemplified by the following quotes: “This period is something of the 

best I ever have experienced, and I’m so happy I got this possibility!” and “During the 

five weeks in Zambia, I had some of the best weeks in my life, and really, I would not 

have been without these weeks.” In general, the student teachers appreciated the 

hospitality, the kindness and joy they met in the African culture.  

Several of our student teachers also underlined that they gained more self-

confidence during the stay; after a while they felt comfortable teaching in English and 

being alone in a classroom that is different from the ones they are used to. Although 

they were prepared as they had attended lessons and looked at pictures before they 

left NTNU, it is not possible to be fully mentally prepared. Each of the student 

teachers need to breathe the air, meet the classroom, the learners, the Zambian 

teachers, the coordinator, the deputy head and the head teacher – and over time, these 

impressions typically melt into a love for the school, the culture and the country. 

Teaching and the classroom 
Most of the students write that they felt the teaching was more challenging than they 

had anticipated. As one of them said: “I have the classroom, the blackboard, a book 

and myself.” However, as reported by many students, the limited equipment forced 

them to be creative. They had to think outside the box, find material in the 

surroundings and prepare the lesson to fit the classroom and the learners. And as we 

can read from the notes; the student teachers had to be both creative and flexible. 

Perhaps the most astonishing classroom experiences for the student teachers, 

we find in their reflections of how the Zambian learners often reacted to their 

pedagogical methods. Summed up, the Norwegian student teachers seem to get an 

impression that the learners were not very well trained to reflect and be creative. We 

let this point of view be represented by the following quotes: 
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The pupils in the class were used to copying text off the blackboard, and as a 

result they were very good at this. When my co-student, NN, and I gave them 

tasks where they had to think independently and use the creative part of the 

brain, it became very challenging to them. That was very intriguing to 

discover.  

To illustrate, the student teacher gives an example from a lesson in mathematics: 

The learners had about prime numbers, which they found very difficult. My 

class teacher had made a poster which listed all the prime numbers. NN and I 

discovered that the learners did not master simple multiplication, and 

therefore we decided to spend some time on that. Then, we discovered that 

many of the learners had great problems with addition tasks with numbers 

below 20. This was perhaps when we understood how important it is to be 

aware of one’s own learning processes. When the learners copied down 

everything, they did not think for themselves and as a result, independent 

thinking and reflection in the process of solving tasks was low.   

Further, we see that the student teachers often noticed that the Zambian teacher’s way 

of giving feedback in the learner’s personal notebooks were very different from what 

they were used to. First, they asked themselves what the purpose behind all the 

“hooks” was. After a while, when they gained more insight into the culture and 

procedures, they realize that in addition to giving feedback, it is about 

communication. A communication between the teacher, the parent and the child. 

Many parents can’t read what their child write in the book, and therefore the sign of 

“a red hook” inform both that the child appeared at school and that the teacher was 

satisfied with the work.  

We will continue with reflections from a lesson where the student teachers felt 

they succeeded in inspiring the Zambian learners to think, discuss and write down 

their thoughts. The learners were happy about the task, and perhaps this small project 

opened for wider perspectives in some of the learners’ minds:  

We chose to bring a globe to class and teach the learners about the world by 

letting them choose which country we should travel to, and they wrote down 

questions they might have, and we answered them to following day. We started 

with Norway and continued with some other countries. There were so many 

interesting questions, and the learners were very interested and engaged! 
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Their ambitions to travel to these countries were fantastic, even though they 

will perhaps never go there. On the last day, several of the learners thanked us 

for having taught them so much about the world, and they wished to go out 

and experience it! Perhaps they have gained insight into all the possibilities 

they actually have if they work for it.   

When the student teachers leave for Zambia, they generally have the idea that they 

want to work with student active learning methods. Coming back to Trondheim, some 

of them feel that they partly succeeded and are satisfied with their teaching, while 

others tell in the reflection notes that they tried hard the first weeks but after some 

time they lost energy and turned more to the method used in most classrooms; the 

blackboard and transcription.  

Discipline and relationships 
The student teachers get the impression that discipline is very important in Zambian 

schools and classrooms, and that Zambian teachers seem to use different methods to 

achieve discipline. One of the methods that affects the student teachers, is physical 

and psychological punishment. This concern has been found in most of the students’ 

reflection notes from the very beginning of the school collaboration. However, the 

theme will not be elaborated upon in detail in this presentation. We will just mention 

that the student teachers tell about instances inside and outside the classroom, and 

likewise, they feel affected when some teachers try to hide the behavior to protect the 

Norwegian students from seeing it. At this point, we will add that punishment has 

been discussed in meetings with the school leaders and coordinators – who strongly 

disapprove of this practice (see Closing remarks, from the author).  

One the other hand, the Norwegian student teachers report many stories about 

class teachers who controlled their class through other methods than punishment. 

Especially, the student teachers valued Zambians who used humor in the classroom. 

This typically happened when the class teachers talked with the learners in their 

native language. Often, there were laughter in the smiling faces. According to the 

student teachers, some class teachers were conscious and out-spoken about building 

relations with the learners in their classes, and from the quote below, it is obvious that 

the student teacher admired her Zambian class teacher:  



31 
 

The teacher-pupil relations were very good. The teacher followed the same 

learners over several years, and among other things she always used their 

names in her teaching. The learner had great respect for her (and they were, 

at times, perhaps even a little bit afraid of her?), but at the same time I 

experienced the classroom to be filled with humor and laughter. I thought it 

would be much stricter, bur in my experience, there was a good balance 

between joy and serious focus on learning.  

In this respect, we will highlight that some of the Norwegian student teachers are 

genuinely interested in methods to help slow learners. The following quote reflects 

this view:  

During my stay, I worked very hard to help the slow learners to experience 

mastery. To me, it became important to make sure that these learners felt 

“seen” and could feel mastery during the time I was there.  

In Norwegian student teacher education, in addition to subjects such as language and 

mathematics, students take a course called “Pedagogy and knowledge about pupils”. 

In all subjects, but especially in the latter, they learn about the importance of building 

relationships with the pupils in class. Thus, the student teachers felt very happy when 

they succeed in helping a Zambian learner, exemplified by the following: 

One incident which was made a special impression on me was when we had a 

lecturer visiting from Norway, and she asked one of the slow learners which 

color her skirt was (we had just recently worked with adjectives in English), 

and he answered perfectly. I don’t think I have never been so proud of a 

learner before.  

The white student teacher being different 
As the last theme we will present the student teachers’ feelings of being ‘different’ in 

the African culture, and what they have learned from this. Several of the student 

teachers point to the experience of being different from the majority. At the same 

time, they recognized the friendliness and felt welcome, as expressed in this 

utterance: 

There are few tourists in Mongu and as white people we clearly stood out. 

When we walked along the road, children would shout “How are you?” from 

the other side of the street, and they followed us. They received us in a very 
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good way, but at the same time it was my impression that they were afraid we 

would be dissatisfied.  

All student teachers who have written about the feeling of being different, also reflect 

on the consequences of this experience for their later work as teachers in Norwegian 

schools. They appreciate the experiences and look upon them as valuable as 

Norwegian classrooms are getting more and more multicultural.  The student teachers 

know they will meet language barriers and cultural barriers, and they think the 

interaction with Zambian learners have taught them alternative ways of 

communicating.  We let a couple of quotes speak for the student teachers:  

The teaching practice in Livingstone will probably affect me in the way that I 

will have a greater understanding of the fact that all the learners in the 

classroom have different backgrounds and histories. It is my responsibility as 

a teacher to take this into consideration and help the learners in the best way 

possible.  

After this journey I have gained an increased understanding of other cultures. 

I see the value of having knowledge of cultures other than the Norwegian one 

and I hope I can use learners with close ties to another culture as a resource 

in my teaching.  

I will close this chapter by citing Maseka, who mentions benefits for both parties: 

“(…) student teachers are leaning from us, and we are also learning from them.” 

Long-term effects  
“International collaboration is always important and necessary!” This statement is 

from Ola Moe. He points to the overall importance of international collaboration for 

the world, and to the formation – the bildung – of young people. He tells about his 

experiences through years: 

When you meet people, in such a way that you almost develop a personal 

relationship – then something happens. Such meetings invite respect, and you 

get a different attitude. None of our students, who have been to Zambia, will 

be close to developing a racist mindset. They get a completely different 

understanding of other cultures and other people. It’s a pity we can’t send 

more students. 
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In the quotation above, Moe reflects on differences in culture and the importance of 

knowledge in the prevention of racism as long-lasting effects for the Norwegian 

students. Likewise, Maseka saw the student teachers’ possible benefits of teaching 

practice abroad, summarized to ‘become better teachers’: 

I want to believe that the student teachers who has come to Zambia, from 

2007, have really become better teachers in the sense that they have had an 

experience, and different circumstances, sometimes limited materials, for 

example, text books that we use, but they have come into it as much as 

possible. 

Maseka’s thoughts also centered on the future of youngsters in Zambia. She seemed 

to be convinced that having Norwegian student teachers in the classroom would 

enrich the Zambian pupils in the long run, as she says: “their minds are now exposed 

(…) what has been communicated from the fellow student in Norway will interest 

them, (…) and one day they will travel (…) saying: Let me go and visit as a tourist.” 

Maseka saw the value of peers advocating for better education, and highlighted that 

they planned for the future: 

That child who is actually in the classroom today will one day grow up, and 

will give a testimony, will encourage others by saying: This is the importance 

of education! We had this teacher who came from Norway. We learned this 

and this and that.  

The TROLIMO project has also had impact across generations. Botten and the 

Department of Teacher Education have invited Zambian collaborating friends with 

families to Trondheim twice. Some people came with their children or a grandchild, 

and Maseka reflected: “(…) it is an experience also for our children. They are back 

now to tell others about the experiences that they had. So, experience is not only 

limited.” On the other hand, the Norwegian student teachers may go back to visit 

Zambia, like Sigrid did. She was one of the first student teachers in 2007 and she later 

went with her mother to show places that had become significant in the young 

teacher’s mind. Maseka made this comment:  

So, it is not only about student teachers coming to teach in our schools, it has 

gone further, to develop this deep relationship where we are saying: it’s a 

lifelong program.  



34 
 

Moe underlined the long-term importance of international collaboration to the 

institutions. What you and your institution learn in one context may later be useful in 

other arenas. This includes application expertise, such as the competence of applying 

for a project with necessary financial backing. As illustrated in the quotes below, 

Maseka showed great awareness and gratitude regarding the economic impact of 

receiving visitors, saying: “it goes beyond the classroom”. I will let Maseka’s 

thoughts round up the chapter about long-term effects:  

When the students come here, they just do not end up in the classroom. They 

lodge and the lecturers lodge. They also get interested in the tourism of 

Zambia; they would want to see the Victoria Falls, and other places of 

interest. When they go back they are selling Zambia, when they go back from 

Chobe they are selling Botswana; this is what is found in Africa. So in the 

same time, they are bringing in also the economy. So from this program that 

was started, it is not only restricted to education, it has gone further, into 

tourism, we are enriching Zambia, enriching Africa. 

So, everyone is a beneficial: Zambia is a beneficial, because the economy is 

growing, we are marketing the country, we are marketing our schools, we are 

marketing our pupils for the future – because one day they will travel, and 

they will not get lost. They will know where Norway is, they will know the 

people, they will know the language they speak, and the friendship that they 

had. So it goes beyond the classroom. 
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Success factors 
To learn from the TROLIMO project we need to search for factors that may have 

contributed to the success. I have analyzed my informants' viewpoints based on what 

they seem to put most emphasis on: the importance of education, the value of personal 

relationships, equivalence in collaboration, the glue of the project, and recruitment.  

The power of education 
Firstly, I want to draw attention to the power of education. The United Nations and 

WHO have been fighting poverty through education for many decades. Moe told me 

that he met a positive attitude and culture for education in Zambia, and the authorities 

gave high priority to education. Therefore, the Zambian Ministry of Education 

welcomed the invitation from Norway to join the Inter-Ministerial Cooperation. Moe 

suggested to me that the positive attitude and culture for education in Zambia created 

a basis for school collaboration to be successful. In light of this, I propose the attitude 

and the culture for education was the first and necessary cornerstone for the 

TROLIMO project. The Norwegian lecturers and student teachers met the Zambian 

teachers and their school system in an optimistic atmosphere for collaboration. The 

many statements included here from Mike Kaniini and Stephania Maseka support 

this. 

Personal relationship and network 
My informants pointed to the great value of personal contact, as illustrated by the 

following statement: “One of the most important factors; that is the network level. 

Personal contacts; that you are acting in a professional manner; yet in a humane 

manner; respectful.” These words are from Ola Moe who added that he put much 

effort into helping his Norwegian colleagues in the TROLIMO project to be mentally 

prepared before they traveled to Zambia. He told them about the culture and about 

different expectations that they could meet as visitors.  

Mike Kaniini gave me the impression that he felt a deep respect for his 

Norwegian colleagues. In the interview, he often mentioned Mister Ola as 

administrator: “Mister Ola led the team from Norway…he was holding the 

discussions”. In 2016, I had the pleasure to go with Geir Botten to visit Kaniini’s 

farm, and there I saw the warm welcome between the two men, and the humorous and 

respectful tone between them.  Therefore, it is understandable that Botten pointed to 
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the intrinsic value of relationships, saying that the establishment of “such contacts 

have a value in itself on the personal level”. Throughout this report, there are several 

statements from Maseka showing her emphasis on personal contact and relationships. 

Here I will highlight the following quote: 

What we have received ourselves, if I can talk about this from my side, is 

something we not expected to receive. More so, in terms of relationships 

which facilitate any program to be effective.  If there are no mutual 

understanding, no matter how many moneys you can pump in the project, 

without working on the one-to-one relation it cannot succeed.  

Symmetry in the project 
Mutual respect and trust characterized the Inter-Ministerial Cooperation, as expressed 

in these lines: “Yes, that is why we are calling them advisors, (they were) working in 

the way that fits us. (…) was not coming to dictate (us). We were working as 

colleagues, sharing information (…). It was from there that we developed the mutual 

trust and the mutual understanding.” (Maseka) 

 For Geir Botten such values fit like a glove. From the very first time Ola Moe 

invited him to Zambia, Botten felt comfortable being on the same level as his 

Zambian colleagues. During the years that Botten was responsible for the TROLIMO 

project, he worked hard to establish symmetry. He emphasized avoiding asymmetry 

between the Zambian and the Norwegian parties in the school collaboration. The 

establishment of Twinning schools is one example. Some of the project schools in 

Livingstone got a twin school in Trondheim. The children wrote letters to each other, 

and teachers from the Norwegian schools visited the local school in Zambia. For more 

information, see Attachment 2. 

 Another action to prevent asymmetry has been the re-visits to Norway. Botten 

told me he gave this high priority. We – the Norwegians – should not come as visitors 

to Zambia without inviting our collaborating friends to Norway, was his vision. Twice 

we have had groups of Zambians coming to Trondheim. The first group came from 

Livingstone with five adults and three children aged 11-14 in May 2014 to attend the 

bicentennial celebration of the Norwegian Constitution. The second group came from 

Mongu in September 2015 and included six adults and three children aged 13-14. The 

last re-visit up to now was in September 2016 when two persons attended a 

conference in Trondheim arranged by the NTNU Center for Health Promotion 
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Research. The two were Stephania Maseka who gave a lecture at the conference (see 

Attachment 4) and our previous master candidate in mathematics, Rose Mbewe.  

 Yet another action to prevent asymmetry was to receive master students from 

Zambia at the NTNU Department of Teacher Education. This was a result of Botten’s 

efforts to obtain quota places for Zambian teachers. The two first came from 

Livingstone in 2010, and the next two came from Mongu in 2013. The last initiative 

was a pilot project where lecturers from NTNU Department of Teacher Education 

contributed to master education (mathematics and literacy) at DALICE in 

Livingstone. 

The glue in collaboration 
Just as he had a strong awareness concerning symmetry, Botten was committed to 

nurturing relationships. This was true both within the teacher education program at 

Rotvoll, Trondheim and in collaboration with Zambian colleagues. In Trondheim, 

Botten and his team particularly centered the efforts on students who would travel to 

Zambia or students who had been there. Early recruitment has been one strategy. 

Students must apply for admission almost one year before they leave for Zambia, and 

they receive notification three months later. This means Zambia is in their 

consciousness for a long period of time before they go, and during this period the 

students and lecturers meet several times to prepare and get to know each other. 

Moreover, after the students are back, the lecturers usually arrange a Zambian 

Afternoon where everybody dress up nicely with Zambian clothes, look at pictures 

and sometimes see a video from the stay, and eat a Zambian dinner together. Leaders 

from the Teacher Education, as well as teachers from the Twinning schools, also join 

these Zambian Afternoons.  

 Likewise, in Africa there are meeting points for the people involved.  The 

Norwegian lecturers visit each school to have a meeting with the head teacher, the 

deputy head and the school coordinator of the project. In addition, all head teachers, 

deputy heads and the school coordinators come to a joint dinner with the lecturers 

from Trondheim, one in Livingstone and one in Mongu. These meeting points provide 

opportunities for discussions and evaluation of the project. A positive quality with the 

joint dinners is, according to Botten, that everyone gets the same information and can 

take part in the communication. The agreements signed by the Teacher Education and 



38 
 

each local Zambian school anchor this procedure saying that the parties should 

evaluate the project annually.  

Recruitment to the project 
The TROLIMO project has a plan for recruiting Norwegian lecturers, student teachers 

and local schools in Zambia. Most of the lecturers have worked in the project for 

years and thus form a stable core. However, there is some natural turnover. Botten 

formulated such criteria for the choice of lecturers: 

They must have the desire to contribute to the project, be genuinely interested 

(…), and see this as an important part of the job as a teacher educator. We 

have established a rather a solid core to operate this project. 

Further, the Teacher Education chooses the student teachers carefully. They must 

have followed ordinary academic progress, have good grades and be fit to be a 

teacher. In addition, the student’s personal interests and engagement are evaluated in 

an individual interview with the management. It is a saying that the Department of 

Teacher Education send their best students to Zambia. After the selection, the students 

prepare thoroughly. They learn about the culture and the schools in Zambia. 

 Both in Livingstone and in Mongu, the college selected the first schools on the 

basis that they knew the head teachers and the schools.  As a result of this approach, 

they found people who were genuinely interested, like Kaniini said: “We selected 

schools that already were working with the college, because it was so easy to connect 

them to the idea… and it started there. And, - I have to report that it succeeded this 

project.” 
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Advices for the way forward 
The informants gave clear advices about the way forward, and in their opinion, the 

project should continue.  They justified this by pointing to benefits for both Norway 

and Zambia. Moe highlighted the value of international experiences for the student 

teachers: “It is very important for those who are going to teach in Norwegian schools 

(…) any teacher should have been abroad six months or a year.” Further, Moe 

strongly underlined that it is necessary that the teacher education programs pay 

attention, because it is, as he said, “extremely important to get international 

experience, on many levels”. Maseka drew similar conclusions regarding the 

Norwegian students and she added that the benefits are many for Zambia: 

I feel this program need to continue. Because the beneficiaries are many. 

As for the student teachers when they go back, they have many scenarios; they 

have a lot to compare. They learn, that after all you can teach this way, after 

all, you can do this. (…) from the Zambian side, it has been very, very 

beneficial, and not only to the pupils, parents and teacher, but also to 

everybody in this county as large because when you come here, you boast the 

economy of the country. 

Kaniini had the same opinion as Maseka and pointed to the lot of work that led to the 

project and recruitment of local schools, and said, “Because by doing so, we have also 

increased the number of learners that have benefited from this in their learning. They 

are very proud of being able to do what they do.” Kaniini uttered the following about 

the project: 

I will highly recommend that this project keep on developing, even for the 

future. It should grow from strength to strength. I am saying this because 

Zambian schools have benefited a lot. In addition to learning from the 

Norwegian students, some of our teachers got the possibility to study in 

Norway, to learn about the issues on a higher level. When they come back, 

they even give more support to this project to expand the learning in Zambia. 

So, I would say, let this continue, and even expand its vision. This is a very 

good idea. It is a very good project. I highly recommend it.  
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Evaluation and documentation 
Moe highlighted the value of documentation, as this will always be important for the 

owners of the project, the Department of Teacher Education at NTNU in Trondheim 

and the schools in Zambia. He suggested that the owners should consider an external 

evaluation of the project. Further, Moe suggested to link research to the project. 

 During the last years, almost every student teacher going to local schools in 

Zambia have gathered data for the bachelor thesis in the schools where they have 

teaching practice. This gives genuine knowledge on the learners and the teaching 

practice. However, those bachelor theses are in Norwegian and there is a need of 

research written in English. One idea suggested by Moe was to initiate a master thesis 

for students at NTNU’s Department of Teacher Education. He also suggested that the 

colleges in Livingstone and Mongu could be involved in discussions about research 

on the project.   
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Closing remarks from the author 
Writing the history of the Norwegian – Zambian school collaboration turned out to be 

a greater challenge than I anticipated, sitting there chatting one evening at Chanters 

Lodge in February 2016 with my colleague and mentor Geir Botten. However, I don’t 

regret the effort. The relationships with informants, the meetings with Zambian school 

leaders, coordinators and class teachers, observing the Norwegian student teachers in 

the Zambian classrooms and reading their reflection notes, have given me valuable 

insights. 

 I have worked for four years – in periods, though – with interviews and 

documents to complete the story. Once again, I want to express my deepest respect 

and gratitude to all of you who have contributed to inform the history of the 

collaboration. 

 Twenty years ago, Ola Moe started to look for possible links with schools in 

Zambia, guided by previous experiences in the Norad collaboration between Norway 

and Zambia. This led to excursions of Norwegian lecturers in 2005 and to the signing 

of the first agreement in 2007. With this 15–20 years perspective in mind, we can 

define the Norwegian – Zambian school collaboration as stable and solid. In 

accordance with conclusions at the Livingstone and Mongu meetings with school 

leaders and coordinators in February 2017, the collaboration deserves to be looked 

upon as an on-going program in contrast to a time-limited project. 

 The meeting between Norwegian lecturers and Zambian partners constitute an 

important component in the collaboration. Yearly evaluation is agreed upon in the 

formal documents signed by the two partners. This evaluation is carried out and 

completed both at each local school and in the joint dinner meetings. For some years, 

the meeting with Zambian school leaders and coordinators was held as an 

introduction to the dinner, or discussions carried on throughout the meal. In later 

years, the meetings usually have been held separately, often before the dinner. This 

latter way of organizing allows better inclusion of all the participants, making it easier 

to share viewpoints, to evaluate and present new ideas. The participants appreciate 

this opportunity to meet, discuss and improve the collaboration. 

 The meetings with class teachers, coordinators and Norwegian lecturers 

support the student teachers’ school practice. Coming together, the participants 

discuss relevant topics like teaching methods and supervising the student teachers. 
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These meetings were established in 2018 and are held both in Livingstone and 

Mongu. The role of the coordinator has grown to be an essential link between the 

student teachers, the Norwegian lecturers, the Zambian school leaders and the class 

teachers. The school coordinators help the student teachers in many ways, for instance 

with practical issues or issues related to health; they are their guides at the schools   

and provide insight into the Zambian culture (for more information see Attachment 

5). The following examples present some of the topics that have been developed in 

meetings. 

 In the joint meetings in 2017 with the school leaders and coordinators, it was 

decided that we wanted to write down the history of the TROLIMO project, with 

contributions from each local school. This is now fulfilled. In 2018, at the joint 

meetings in Mongu as well as in Livingstone, the participants put much effort into 

discussing teaching methods. There was a strong wish from the local Zambian schools 

to learn more about teaching methods which could increase student active learning. In 

particular, the Zambians mentioned: “learner centered methods”, “poor performers in 

school”, “street mathematics against classroom mathematics”. The Norwegian 

lecturers realized that such themes could be part of the student teachers’ research. 

However, the lecturers could not promise anything except to inspire the next year 

student teachers in their choices of topics for their theses. The lecturers knew a 

change was coming in the institutional guidelines regarding the students’ research. 

Instead of writing a bachelor thesis, from 2020 the students will write a Research and 

Development thesis within a subject, as science, mathematics or literacy etc. This 

change may open for new possibilities!  

 In terms of research, one vision is that the Zambian wish to learn more about 

student active learning methods may fit with the research interest of some of the 

Norwegian student teachers.  Additionally, as Ola Moe suggested, master students can 

do research in Zambian classrooms, observing the Norwegian student teachers and 

maybe Zambian teachers. Furthermore, we can imagine Norwegian and Zambian 

professional researchers working together on projects. 

  

Any which way, my wish for the future is that the school collaboration will continue, 

to the best of Norwegian student teachers, Zambian schools and the education systems 

in both countries. 
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Yes, and the link between us, we didn’t look at it as weak.  

We looked at it as each one of us had something to give,  

something potential good that we could contribute to  

the education system in Zambia, to the education  

system in Norway.  

 

  Stephania Maseka 
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AGREEMENT
BETWEEN

SØR-TRØNDELAG UNIVERSITY COLLEGE
Faculty of Teacher and Interpreter Education

Rotvoll Alle - 7004 Trondheim
NORWAY

Phone no: (+47) 73 55 98 50
Fax: (+47) 73 55 98 51

AND

LINDA WEST BASIC SCHOOL
P.O.Box 60698
LIVINGSTONE

ZAMBIA
Phone no:

ABOUT STUDENT TEACHING PRACTICE
Teaching practice completed abroad will be recognised as part of courses at the Faculty
of Teacher and Interpreter Education.

Period: 2007-2011. The Agreement can be subject for renewal. The content of this
agreement should be evaluated by the partners once a year and revised if agreed.

Responsibilities — Linda West Basic School:

1. Number of weeks of teaching practice to offer per year: 4

2. Number of students: 4

3. The students should be offered general practice. These students must be given the
opportunity to participate in at least 15-20 school lessons per week. Participation is
defined as observation, assistance or responsibility for teaching.

4. In addition to the 15 -20 school lessons mentioned under 3 above, the students
should receive mentoring each week from qualified teaching mentors (8 hours
mentoring per week is preferred).

Attachment 1
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5. Linda West Basic School is responsible for evaluating each student during the
teaching practice and for writing a report on each student at the end of the teaching
practice period. The mark should be Pass or Fail.

6. Mentor and students should write a mutual teaching practice commitment at the
beginning of the placement period.

7. Should a student fail to fulfil the term according to the conditions in this agreement
and the practice commitment, Linda West Basic School should intensify mentoring to
support the students’ development. If additional mentoring do not help, and the
student seriously disregards the conditions, Linda West Basic School can send the
student home on the students’ expense.

8. Linda West Basic School is responsible for giving practical assistance in case the
students should need medical help.

Responsibilities — Sør-Trøndelag University College
1. Provide students and Linda West Basic School with information as early as possible

regarding:
a. time
b. requirements for students, Linda West Basic School and Sør-Trøndelag

University College
c. the application process, including the criteria for selection
d. notification of selection
e. mail and e-mail addresses to all participants

2. Remuneration direct to Linda West Basic School: NOK 4000 per student (approx.
650 USD), to Bank account nr 044 001 0000002869, Zambia National Commercial
Bank, Livingstone Branch, after the practice period on completion of the practice
period.

3. A subject teacher is appointed for each teaching practice abroad to have contact with
the students along practice. Communication will mainly be by e-mail. Students also
have to give their mentor phone number and e-mail address to their subject teacher
at the University College.

4. Inform the students that they are responsible for arranging their own accommodation.
If necessary, they may ask Linda West Basic School for advice.

5. Inform the students that it is their own responsibility to be insured.
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6. Help Linda West Basic School to initiate twinning with primary/secondary schools in
the Trondheim area.

Common responsibilities
The partners agree on the intention to establish mutual capacity building arrangements,
e.g. study visits for mentors or other members ofthe staff.

25.05.07

For Sør-Trøndelag University College For Linda West Basic School

Odd Morten ~V1jøen Mrs. Stephania Maseka
Vice Dean I Head Teacher
Odd.Mioen~ hist.no Linda West Basic School

F stone District

Malambo T. Hang uwa
District Education Board Secretary
Livingstone District





 
 

Attachment 2: The Twinning school project  
 

The agreement between HiST (later NTNU) and each local Zambian schools stated 

that one of HiST’s (NTNU’s) responsibilities was to help the Zambian schools initiate 

twinning with primary or secondary schools in the Trondheim area. Ann Sylvi Larsen 

and Geir Botten drew up the first agreement between Linda West Basic School in 

Livingstone and Åsvang Primary School in Trondheim in 2009. The twinning school 

project was a very important part in the student teacher practice during the years of 

2009 – 2013. During these years, the Norwegian student teachers had their teaching 

practice in the Norwegian schools in October, and in the Zambian twinning school in 

February. The twinning schools collaborated with HiST (NTNU) in the supervision of 

the student teachers and the student teachers got to know the pupils and the staff in 

the twinning schools. At that time, most of the Norwegian twinning schools sent staff 

to visit the Zambian schools during the teaching practice in the Norwegian winter 

holiday.  

We learned that personal meetings are very important in such a project. The 

Norwegian teachers supervised the student teachers during the visit, and the student 

teachers visited the Norwegian schools when they returned to Norway, bringing 

letters from the Zambian schools. The last group of teachers from the Norwegian 

schools visited Zambia in 2017. Since 2013 the Norwegian student teachers have not 

had teaching practice in October, but they visit the twinning schools before they go to 

Zambia and they bring letters from the twinning schools. However, the contact 

between the student teachers and the Norwegian schools is not as close as before.  

  The collaboration between the schools has primarily been the individual letters 

between the pupils. The secondary schools have also exchanged posters and joint 

letters between the classes. In addition to the contact between the Norwegian and the 

Zambian schools, the pupils in Norway and Zambia learn about the other country. The 

Norwegian student teachers teach the Zambian classes about Norway and Norwegian 

culture. The twinning schools in Norway have been arranging a «Zambian Week» - 

about Zambian nature, history, and culture as an annual happening.  

 
 
 
 
 



 
 

The twinning schools 
 Linda West Basic school – Åsvang Primary School (2008 - )  
 Nalituwe Comprehensive School – Charlottenlund Secondary School (2009 – 

2014) Rosenborg Secondary School (2014 - )  
 Libala Basic School – Nidareid (2013 -  2016) 
 Zambezi Basic School – Saksvik Primary School (2013 - )  
 Malengwa Primary School, Mongu – Kolstad Primary School (2013 - 2016)  
 Holy Cross, Mongu – Hommelvik Secondary School (2013 - ) 

 
The letters 
In most of the schools, one or two classes have been writing letters for a period of 3 

years, from grade 5 to grade 7 in primary school, and from grade 8 to grade 10 in 

secondary school. Some pupils have had one penpal from the other country, while 

others have received letters from different pupils. The classes have written one or two 

letters every year.  

The genre “personal letter” is important in both the Norwegian and the 

Zambian curriculum. However, writing letters are not common anymore, and many 

pupils do not know the conventions of the genre. The most important thing with a 

personal letter, is that it has a recipient. Writing a letter to a penpal in another country 

provides an authentic situation for writing, and therefore it feels more important than 

writing to an imagined recipient. The pupils in both countries have been eager to write 

letters and to receive letters from a penpal far away. In many ways, this writing task is 

different from the usual writing activity in the Zambian classes, which typically is 

copying from the black board. To write a personal letter can therefore be a challenge, 

and the Zambian pupils at primary school level often need a lot of supervision.   

In this project, the pupils got friends from the other side of the earth, and they 

have realized that they have a lot in common. The letters are characterized by mutual 

respect and understanding: “I think many pupils have a feeling that the pupils at Holy 

Cross are not very different from themselves. They have the same dreams, the same 

favourite subjects, they are sending pictures to each other and they want to connect on 

Facebook” (teacher, Hommelvik Secondary school).   

 
 
Trondheim, December 2017.  
 
Professor Ann Sylvi Larsen 
  



 
 

Attachment 3: International Term 
 

NTNU, (former HiST) has since 2013 had an agreement with David Livingstone 

College of Education (DALICE) and Mongu College of Education (MOCE) to send 

up to 12 student teachers on International Term in Zambia. The International Term is 

a part of the subject “International cooperation”, which is offered in secondary school 

in Norway, and therefore also at NTNU. The main purpose of the subject is to 

establish contact between students in different countries. Student teachers at NTNU 

can choose the subject “International cooperation” in their 4th year of their teacher 

education. The first group of student teachers followed lessons at DALICE from 

January to April 2014. Since then, groups of 5 to 6 student teachers have had their 

International Term every year in Zambia, mostly at DALICE. However, one group 

stayed at MOCE in 2016.  

The student teachers receive a brief course on African culture and history at 

NTNU before they leave for Zambia. In Zambia they follow lessons in one or two 

subjects, but the final exam is at NTNU, after returning to Norway in May. In March, 

the student teachers have a two-week teaching practice in Zambia at one of the 

schools that currently cooperates with NTNU. The student teachers stay on campus at 

DALICE during their stay. In Mongu they have been renting a house off campus.  

Teachers from NTNU will visit the student teachers in February. They also provide 

guest lectures at DALICE and MOCE.  

 
 
 
Trondheim, December 2017.  
 
Professor Ann Sylvi Larsen 
 
 
 
  





 
 

Attachment 4: Lecture by Stephania Maseka 
 

 
THE IMPORTANCE OF THE NORWEGIAN-ZAMBIAN SCHOOL 

COLLABORATION 
 TO ZAMBIAN SCHOOLS 

 
BACKGROUND. 
Zambia has enjoyed a cordial relationship with Norway in many areas such as 
education, economic development and sharing of acceptable norms, values and culture. 
These have been achieved through many initiatives such as Inter-Ministerial Co-
operation between the Ministry of Education Norway and the Ministry of Education 
Zambia, which was implemented in the Southern Province of Zambia from the year 
2000 to 2008 with a bearing on the themes of ‘Decentralization, Multi-grade teaching, 
Information and Technology, HIV/AIDS Education, Twinning of Schools and later on, 
Capacity building at the Ministry Headquarters.’ 
Exchange visits and foreign Technical Assistance offered by Norway were among 
others, the methods of learning. 
Another initiative that was introduced in 2007 and is still ongoing at School-level is the 
Norwegian - Zambian   Schools Co-operation between Sor-Trondelag University 
College, then, now called the Norwegian University of Science and Technology 
(NTNU) and the selected Basic Schools in Livingstone and Mongu Districts of Zambia.  
 
INTRODUCTION. 
The co-operation has brought a lot of benefits to the parties involved not only in the 
classroom improvements but has also positively transformed both the managers, 
teachers, learners and the community’s response and involvement in the delivery of 
quality education                               
 
The Co-operation between; Sor-Trondelag University College, now the Norwegian 
University of Science and Technology (NTNU) with our Zambian Schools in 
Livingstone started in 2007 with Linda-West Primary School being the first initiate. As 
years went by, the partnership experienced inevitable growth which resulted in the 
inclusion of Nalituwe Combined School (then a basic school) in 2009.  
The year 2012 saw another inclusion of two schools; Libala and Zambezi primary 
schools which brought the total number of participating schools in Livingstone to 
Four(4). 
 
The Co-operation has brought so many benefits to the involved parties such as; 
conducive learning environment and positive transformation of all the stakeholders that 
are involved in the provision and service of quality education. This has been enhanced 
through the provision of resources from the University management and student 
teachers. 
 



 
 

Some of the benefits of this partnership are explained under the following themes: 
 
 
1. MINISTRY OF EDUCATION. 
The Ministry of Education in general has benefited from the partnership by having its 
schools and teaching staff exposed to International teaching methodologies which are 
discovery and learner centered, and also acceptable cultural practices which promotes 
learning acceptable values such as openness, honesty, respect for human rights and 
democratic values. This has inevitably enriched and bettered the practices of the school 
communities involved in the partnership. 
Additionally, the grants which these schools receive after the teaching practice has been 
concluded and reports submitted, do not only sustain the upkeep of these international 
students but also help to replenish the stocks of teaching and learning materials as well 
as enable the schools to carry out some repair and maintenance works to the equipment 
and existing School infra-structure. 
This has created an enabling environment for the provision of quality and sustainable 
education. There is a notable increase in: 

1. Improved lesson preparation and delivery of education by the teachers 
through the acquisition of text books, printers, photocopiers and scanners in the 
Four (4) participating schools (Zambezi primary, Libala Primary, Linda West 
Primary and Nalituwe Combined Schools) 
2. The improved ability by the participating schools to procure the much needed 
computer hardware (Thirty (30) at Linda West and Twenty (20) at Libala 
Primary) has improved computer literacy for both teachers and pupils which is 
in line with the Zambian government policy.  
3. The improved reading levels by the learners through the provision of a library 
at Linda West Primary School. 
4. Improved attitudes of stakeholders towards education and its delivery. 
5. Improved hygiene and general health conditions in the schools, eg, the 
sinking of a borehole and procuring its submersible electric pump at Zambezi 
Primary School, which has greatly improved the uninterrupted supply of clean 
drinking water to the School and the surrounding areas. 

 
2. SCHOOL LEADERSHIP (MANAGEMENT). 
The school leaderships, i.e., the Head teachers, Deputy Head Teachers, Senior Teachers 
and the whole rank and file of the School management benefit a great deal from 
generally the social interaction that takes place with not only these student teachers and 
their lecturers who come to these schools but also from the continuous communication 
and cross-breeding of ideas that take place in the background before, during and after 
the actual visits by the students and their lecturers from Norway. There is a lot of 
information exchange that take place among School managers and the lecturers from 
the two countries in the background which, eventually spur a lot of critical analyses of 
situations resulting in refined ideas and approaches to teaching and learning. The 



 
 

teachers and lecturers following the student teachers improve mutual relationships 
between Zambian and Norwegian teachers and School managers. 
 
3. CLASS TEACHERS. 
As already alluded to above, the class teachers too have an opportunity to refine their 
approaches not only to learning and teaching, but also to materials and device 
production and usage. 
Other aspects of teachers’ character also get some positive effects eg, time 
management, modern and better ways of class management devoid of corporal 
punishment which has no respect to human liberties and dignity. 
Growth of interests in individual pupils’ capacities, abilities and inabilities which tends 
to view learners as individuals rather than a collective body of learners who are 
erroneously expected to learn at the same pace.  
Shared values such as honesty, openness, trustworthiness to mention but just a few are 
continually being enhanced.  
The knowledge gained is being shared with other teachers and this helps to improve the 
results and the quality of teaching and learning.    
                                                                                                                                                                         
4. PUPILS. 
Pupils also begin to identify the cultural differences at an early stage which is very 
helpful to their future need for networking in life as they interact with the student 
teachers and friends from the twin schools. 
The aspects of exchange of letters with their colleagues in Norway is an important 
aspect because they are made to open up new horizons as they make friends with people 
they have not met before but still maintain an urge to communicate with the hope that 
they may meet sooner or later in life. 
The pupils also appreciate the fact that they learn almost the same things with their 
colleagues from as far as Norway which is a motivation to many of them. 
The participation of these student teachers in the co-curricular activities enable pupils 
learn different approaches to various sporting activities which enriches their health. 
 
5. THE PARENTS TEACHERS’ ASSOCIATION (PTA). 
The grants which the schools receive from Norway is partly used to do a project or two 
in the respective schools which obviously is bonus to the PTAs whose main 
responsibility is to maintain the school’s infra-structure and see to it that schools are 
co-managed in accordance with the provisions of the law. This is done according to the 
individual schools’ priorities.  
The aspect of maintenance of infra-structure has brought a conducive environment of 
teaching and learning which has provided motivation to the teachers and learners alike. 
 
6. COMMUNITIES. 
The schools are properties of the local communities. The pupils also come from the 
same local communities. Therefore, anything that takes place at the school, or to the 
pupils and the teachers, inevitably also affects the communities for the schools are 



 
 

meant to service. Thus, any development at the school is a benefit to the whole 
community directly. The pupils who are products of the school are going to serve the 
same communities. It is therefore, expected that these benefits of the Norwegian-
Zambian School’s Co-operation is directly having positive impacts to the community 
in general, as it helps to produce stakeholders who will contribute to the holistic 
development of the community and Nation at large. This enhances sustainable 
development, not only to education but also other sectors. 
 
7. CONCLUSION: 
In conclusion, the Norwegian- Zambian Schools’ Collaboration has added value to 
service delivery of quality and sustainable education in Zambia through the provision 
of consented and holistic knowledge, material, financial and moral support to schools 
and other stakeholders at large. 
We appeal, on behalf of Ministry of Education for its continuity in our schools if 
possible. 
We thank all the stakeholders for their continued support in making the collaboration a 
success. 
 
MAY GOD BLESS YOU ALL. 
 
Report prepared by:  Invited Speaker STEPHANIA MASEKA (RETIRED SCHOOL 
HEAD TEACHER) 
Conference in Trondheim September 2016. Session: Health promotion in educational 
settings 
  



 
 

Attachment 5: Coordinator Guidelines 
 
 
Coordinator Guidelines: 
 
There should be one (1) coordinator for each school, and the coordinators should 
cooperate to ensure similar conditions for the students at both schools. 
 

 The coordinator should stay in the role as coordinator for several years to ensure 
continuity. 
 

 The coordinator should be a person who is interested in the students and the 
collaboration with NTNU, and thus: 

 
- Function as a contact person (through e-mail) for the students before they 

arrive in Zambia, to help answer questions the students may have regarding 
the school, teaching, the curriculum and other school matters. 

- Introduce the school to the students upon arrival in Mongu. 
- Care about the students’ teaching and collaboration with Zambian teachers. 
- Care about the students outside school and interact with them. 
- Provide insights into life and culture in Zambia, and particularly in Mongu 

(for example invite the students into a Zambian home, an excursion to an 
orphanage).  

- Be the students’ contact person at the school in both professional and personal 
matters (such as medical issues).  

 
The coordinator can take initiative to go beyond the points set out in this guideline. 
 
 
 
Trondheim January 2020. 
 
NTNU Department of Teacher Education 
 



 

The TROLIMO project today 

And above all, relationships are very, very important for a project to work. This 

cooperation that we first started led us together as Zambians and Norwegians. The 

cooperation, the program we are running now came in because of the mutual trust 

and the mutual relationship that we had developed. (Maseka) 

With these words, we introduce the chapter where each school is presented. The text 

is written in 2017 or 2018 by staff at the school or college, and some have included 

pictures. The front page is made by one of the local schools.  

Linda West Primary and Secondary School 

Nalituwe Primary and Secondary School 

Libala Basic School 

Zambezi Basic School 

Malengwa Basic School 

Holy Cross Girls Secondary School 

Mongu College of Education 



ZAMBIA-NORWAY 
 

TTHE TROLIMO, SCHOOL COLABORATION 
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