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ABSTRACT
Education in Uganda is perceived to be the instnimé development. Uganda was one of
the first developing countries to introduce uniagzrimary education (UPE). It is one of the
millennium development goals to be achieved by 201bs research focuses on everyday
activities and the perceived importance of educasind school of rural children in Uganda.
This explores, the daily activities children engagehow daily activities, poverty and other

challenges affect their school life as well as wttaldren think about their own future.

The main theory in this study is the social studiéschildhood. Rural children’s social
relationships and cultures are worthy of studyheirt own right. Children are active in the
construction and determination of their own sotias. The paradigm seeks to understand
children as agents through involving them in resieday share their experiences. Therefore,
In order to understand children experiences. kuldren as my informants and their views
were taken seriously. My study took children’s ative participants as opposed to human
becoming.

Results of my study show that poverty and gendemaajor factors affecting boys and girls
education together with other factors like earlyrmages, poor health, lack of enough food,
orphan hood and its implications, large familiesavy punishments, disability, teacher-child
relationship and age. The study has found that wserlpart of rural children’s life in

Bushenyi. Children participate in house hold prdiduc as part of their socialization.

Children in rural Bushenyi are expected to contelie family income and at the same time
learn the necessary skills that enable them to diiweamembers of society. Children’s
participation is vital in ensuring their stay inhsol and completion of their studies. This

study determined that domestic work is part ofrtbgeryday life.

I recommend policy makers like government of Ugaadd non-governmental organizations
(NGO'’s) to provide scholastic materials to schoaihg children. To also expand on poverty
eradication programs like National Agricultural Aslory Services (NAADS) and poverty
eradication Action Program.
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CHAPTER ONE

1.1 Introduction and background to the study
This thesis explores how children perceive edooagind the daily activities they engage in,
by drawing examples from rural Uganda. AccordindgJganda Bereau of Statistics (2002),

children of 18 years and below constitute more fifgnpercent of the population.

It was important to carry out this study to asdbssdaily activities children do and how it
affects their school life. The study has furthealgped how children think about their future
plans with all these problems that make them ngtyetineir school life. It is because of that

background that | choose the study topic.

children were asked manageable questions to ge¢ mfmrmation on the problem children
are facing for example, what they do from morniqgta evening both at school and after
reaching home. How often children go to school, wiags their school fees and stationary
materials they use at school, how they evaluatestimol, what they like /dislike about
school, their future plans. All these questions ev@tanned to get more on in depth
information on the school children’s everyday lifeherefore this research with add more

additional knowledge about children rural livediganda.

Education in Uganda is perceived to be the instnin@ development. Uganda was one of
the first developing countries to introduce uniatrgrimary education which is one of

millennium development goal. Universal primary emhion was launched in 1997 as a
national Programme aimed at providing free edunatioall young Ugandan children though
school enrolment has grown to 1997 to 70%, only 3#2%hildren complete primary seven

(UNICEF, 2011b).

Article 29 constitution of Uganda states that a&ifgpns have a right to education. Every child
in Uganda has a right to free primary educatiorurkehildren per family are supposed to get
free education where marginalized groups like gind disabled children are supposed to be
in this figure. Due to universal primary educati@emrolment in schools has increased from

2.9 million to 5.6 million, most of them from urbameas compared to rural children. Article

' | understand education to be a process of gaikimmyvledge, learning forms of proper

conduct and acquiring technical competency in &ifpdield.



28 of the UNCRC states parties recognize to educatith basis on equal opportunity, free
education, and secondary education as well as gemed vocational education, take

measures to encourage regular attendance at semolathe reduction of drop-out rate

Universal primary education plan, parents were @st@ provide uniforms for pupils,
scholastic materials and food at school; howeverrtinal poor parents in Uganda cannot pay
for these materials that they are supposed to pay Tthe government did not provide
sufficient extra resources to address the needd ohildren in schools, therefore this forced
most of rural government schools to start setthregadditional fees called contribution fees.
Most parents cannot afford to pay for their chifdtais feg where some times children are
illegally sent out of school so that they can pagtabution fees. Researchers like Ritchie say
that most parents are unable to pay the fees asdtdmpels school administration to send
home the children to bring the fees (Rithie, 201Zhen children are sent home every other
time, those that remain at school study and thmotsfair to the poor children at the end of it
all.

According to Survey (2000-2001), approximately @8gent of people are poor and most of
them are women and children who live in rural a2 of children live under absolute
poverty which is one the reasons why rural childaenforced to do a lot of domestic work at

home and even go further to work for money to abate to their schools necessities.

1.2 Problem statement

Rural based children experience a lot of challergggspared to urban based children, they
face a challenge of long distances they to acaesgcss, and they also have to apportion time
for attending school and participating in tedioosngstic chores. The situation is often worse
for children coming from resource poor families (ONC, 2003). Children aged 8-18 years in
rural Uganda are trained in their social gendepagsibilities and gender roles, as result
children from poor families resort to child work @agoping strategy. Money earned is used to
meet needs like scholastic materials, clothing aedlth care. Over all, girls are more
disadvantaged than boys despite universal primauycaion in the rural Uganda. For
example boy child was given the first priority ttbeead school while a girl child was always
left to help her mother at home with domestic worke trend is changing and girls now
attend schools but still drop out much earlier thags because of many challenges they face

like early forced marriages. A lot of domestic wanky do at home compared to boys.



According to Abebe (2007) most children in Globalug have not enjoyed their childhood

they live their lives far from care free, playfukork free, dependent and care giving
childhood lived by most children in global Nortlm. iny research | found out that children in
south western Uganda have not enjoyed their chddhmecause they lack enough shelter,
clothing, health facilities, good post primary edticn and food to eat most of the times.
They also lack enough time for playing, becausetrobshe time is used to fend for their

families and carry out other household chores. dhileren in rural Uganda are in schools but
with a lot of difficulties and challenges.

In my study | found that most parents involve cteldin these activities to equip them with
the basic life skills for their future use. Someldien engage in these activities at home and
outside their home to get money for their schoetféMany children have been deprived their

right to education since they are always tired thedr right to grow healthy.

There is little in their lives apart from domestork. The way they spend their day is the
same from generation to generation. The work theyndthe morning and evening makes
them go late. This is also coupled with less hafirsleep since they go to bed past 10 o’clock
in the night. In my view, it would be better to leaa heavy breakfast. It is unfortunate that
most families cannot afford this. They do not gedugh food at lunch neither at supper time.
Most children stated confessed that their daysstaith prayer at 5.00 am, go to collect water
from the bore holes or wells far from their homelsan up the compound at home and then
start their long journeys to school. They do hagleosl assembly every morning and it is
opened by Bible study and a gospel song. They workchool gardens, clean their class
rooms every day, compound and their latrines. Tétayt walking back to their homes at
05.30 pm. They quickly change uniforms after reaghhome and start on domestic work
again, where most of them fetch water, collectfiod, animals and if time allows go to dig
in the family gardens. Some pupils do their homéwothers are so tired and some lack light

to read, they have supper, wash the dishes andythbad.

Universal primary education schools in rural Ugamid not perform well. Few pupils who
manage to finish primary seven end up in schodds$ #ne not good. Despite free primary
education in Uganda only 32% of children completenpry seven. Children are forced to do
a lot of excessive domestic work which affect thienmany ways; childhood is constrained
by structural factors of poverty. According to WiaBhnk (2000), poverty is the major
problem in Uganda it is passed on from generatigeneration. Absenteeism in schools
because of school contribution because childreto goarkets on thursdays and even Fridays.

3



Children are involved in small businesses like Hgtg water for small restaurants in the

market place.

Girls aged 12years and above mostly miss schoolday® a week because of monthly
periods. These girls miss school because lackiasgnpads to use which makes them

uncomfortable to go to school, forced early maegfpr girls.

Despite universal primary education, parents appased to contribute some money for their
children at school; however parents who are iditerdo not want to pay a single coin at
school. Parents think that education is governmemk where some of parents never mind at
all to encourage their children to read. Childres @ot inspired to complete schools because
they are always hungry, they lack enough food amév@nd at schools, children walk long

distances to schools which discourage them. Thelatlespoverty in rural areas makes most
of parents and children think that education isyofdr rich people. This has affected

children’s school life and education to be a dréamnmost of rural children.

1.3 Objectives and research questions to the study

The overall aim of my study is to understand thergday activities and the perceived
importance of education and school of rural childireUganda. A Case of Bushenyi District,
South Western Uganda. My hope is that, the study mgrove on children’s conditions,

change community and parent’s perceptions abouy dativities, education and improve
awareness of education right to rural children.m focusing on children living in rural

Uganda. Specifically the research addresses tlwviolg questions:

* How is education perceived by the rural childre®Bushenyi District?

* What daily activities do boys and girls childrerBashenyi District engage in?
* How do daily activities affect school life of bogad girls?

« How does poverty affect rural children school life?

* What other challenges do affect rural childreniscxd life?

* What do they think about their own future?

1.4 What is a child
According to article one of the UNCRC a child meansry human being below the age of
eighteen years. Article 257(1) Uganda constitustates that, a child is a person under the

age of eighteen years. The sociology of childhoodrays child childhood as asocial and



cultural Phenomenon (Alanen, 2001). A child may defined differently in different

societies. J. Boyden and Gibbs (1997), argue thatany developing countries, especially in
rural areas a person is regarded an adult afteorhshe have gone through culturally
ceremony to become a fully a man or a girl. Enngaddn Montgomery (2009), discussions

of the child that do not take gender into consitienacan quickly become meaningless.

Some cultures in Uganda like kalenjin ethnic gredpch includes the Sabiny in the districts
of kapchorwa, kween as well Karamoja region betmreumcision initiation ceremony one is
still regarded as a child. In many parts of Ugatika western Uganda they differentiate
childhood from adult hood basing on biological ofpes like menstruation periods for girls.
If a girl starts her periods she is no longer ddchnd for boys they consider voice change.
Rural children face a lot of problems because efrilyid culture after these changes have
happened in their lives. They are considered matnmigh to engage in a lot of domestic
work arguing that they are grown-ups. Yet my stddfines a child as a person less than 18

years of age.

1.5 Purpose and significance of the study

The study is intended to contribute to the debateshildren everyday activities and the

perceived importance of education and school o&lrehildren in Uganda. The study

recognizes childhood as a social and cultural Pinenon and children as social actors. The
study is theoretically anchored in the interdisoigly perspectives on social studies of
children and childhood, taking children as indiatuights bearers and competent social
actors and childhood as a social and cultural pimemon varying from time and place see
James, A, Jenks, and Prout (1998). In my studydiobod is not a universal feature of human
groups, but a specific structural and cultural congnt of many societies worthy enough to
be studied independent of adult perspectives.

Therefore it was important to conduct research withl children to get their views since few
studies in Uganda have included children in resedfy expectation is that authorities and
institutions that are in charge of rural childretueation may read and benefit from this study
where children shared their views. NGO'’s like Sdkie Children, UNICEF and other
organizations may use this thesis to understane moout rural children’s life. | hope is that,
they may help these children by improving their vayife in rural Uganda. The government
of Uganda may benefit of this study that thereesdchto promote the quality education and

see how these children can reduce on the dailyitees and other problems they face in the
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education system to full fill their goal of univatsprimary education. The outcome of the
study could inform Ugandans that children are &ctiitizens and not becoming as they are

seen in many cultures.

Therefore a child who is capable of forming hisher own views should be given a right to
express those views freely in all matters affectgchild, the views of the child being given
due weight in accordance with the age and matofitie child. Article 12 of (UNCRC), the
best interests of the child should be a primarysateration as Article 3 of (UNCRC) states.

1.6 Outline of the thesis

In chapter two | presentoncepts and theoried. discuss conceptual and theoretical
perspectives mostly in line with interdisciplinarfysocial studies of childhood in general and
| use other concepts related to rural childifeart three: Methodology describes tResition

of researcher and respondents, access to the $ekef;tion of the area, Choosing the sample
and sample size determination, methods and mateunsed, ethical issueshallenges in
research process, solutions and lessons learnsctiption and categorization, analysis and
write up.In chapter four Background of the study present the profile of Ugand@hapter
five, six and sevehpresent the results of the study and analyséseofiata and finallyPart
eight| present the summary, main findings, concludingagks, give recommendations and
suggest ideas for further studies.



CHAPTER TWO

THEORETICAL PERSPECTIVES AND CONCEPTS

2.1 Theoretical perspectives and concepts
In this chapter | discuss how | approached my sthdpretically and how | used theoretical

perspectives during the research process.

According to Kvale (1996)theorieshelp us to understand the development of a conakptu
and theoretical phenomenon to be analyzed. It kest@ls the basis in which the new
knowledge will be added and incorporated. Theoheklp us to ask good questions, see
possibilities, connections and make choices angpshaour senses. Mayall and Berry (2002),
argue that theories are so important in researcdtkBn 2¢' century developmental
Psychology was much dominant in the study of clutithand children were seen as human
becoming and not complete. It was until theoriesuabchildren in ability began to be
questioned that research then began to be fundkdaducted. This took further theories of
children as real people like sociology of childhpddresulted in equally respectful ethical
relationship in research with children. It is fraims time that the sociology of childhood

began to portray children as complete beings assgpto becoming (ibid)

| have used theoretical approach which helps npatee children as active participants. | did
my field work in rural Bushenyi area where childrare theoretically taken as becoming,
incompetent, immature and their views are not \dlua my experience in rural western
Uganda, | found out that children are active pgrtints. Childhood theories helped me to
listen to children’s views knowing that childrereanasters of their own lives.

Nilsen (2005), suggests that theoretical concegrtssometimes be of help to lift the empirical
experiences in serving the important task of givimgjght and clear understanding. In the
same way these theoretical perspectives helped mederstand children as human being not
becoming as they are taken in Uganda. My main foouthis chapter will be mainly on
theoretical perspectives, approaches and discissatated to my study. | used sociology of
child: conceptual liberation of children, concepiziag agency and children’s voice, socially
constructed children, the child as a competentasautor, resilience and United Nations
convention on Rights of the child and socialist if@sm.



2.1.1 The sociology of childhood: conceptual libet@n of children
According to Alanen (2001) the new social studiesognize that childhood is asocial and

cultural phenomenon.

The theoretical perspectives that have prejudicggaosition as a researcher, enlightening my
research aim, research questions, concepts andamh@s used in the whole process of
analyses are attached to the social studies oflletold. According to Kjarholt. (2004),
sociologists and anthropologists have been the mcsie actors in developing this field,
other researchers from different disciplines fearaple psychology, geography, pedagogy,
history and philosophy have been involved. The ag@ghmes and perspectives developed
within this interdisciplinary field represent a sificant tradition in international research on
children and childhood. Kjgrholt. (2004), furtherites that sociology of childhood is a
research field that was developed by a group @fr@tional researchers (Jenks 1982, 1996,
Corsaro, 1997, James and Prout 1998, Alanen 1982Qmortrup 1995) it was developed
back in last 15-25 years

Children should be studied in their own right ahélit own perspective for fulfilling the value
of children as components, children should be stliditraight. According to Prout, James,
and Allison (1990), research with children shoutdtus on their present life than future.
Children as participates in their own social wor@vortrup (1994), write that Childhood
constitutes structural category in the successfogeaeration. In their article Allison James
and Alan Prout (1990) childhood is understood asasaonstruction, which provides an
interpretive frame for contextualizing the earlyay®of human life, childhood as distinct from
biological immaturity. It is neither a universabtare of human groups, but childhood appears
as a specific structural and cultural componensahe of many societies. Childhood as
variable of social analysis never is divorced frotiner variables of gender, class or ethnicity.
Cross culture and comparative analysis can reweavariety of childhood rather than calling
it a single or universal phenomenon. Children eekun rural Bushenyi are worthy enough to
be studied in their own rights and independent ddltaperspectives. Children in rural
Bushenyi were taken as active in the constructrmheven determination of their own social
lives. Children in rural Bushenyi are not passubjects of social structures and processes as
it is also noted in James et al, (1990), childremdp active subjects.

According to James et al. (1998), socializatioraisoncept that has been much used by

sociologists to describe the process through whidldren, and in the same cases adults,



learn to conform to social norms. The theory hehgsto view childhood in rural Bushenyi as
socialization. Children were viewed as individudtlging who are capable to participate in

adult world. This helped me to get more on howdrkih perceive education.

In their bookTheorizing ChildhoodJames et al. (1998) categorize mechanisms wislogral
studies of childhood into four theoretical discossi of this field that isocially constructed
child, tribal child, minority group child and the sociatrsctural child, James et al. (1998)
further argue that the social structural approaded a child as universal and global rather
than in local terms and the differences charaasria child have is because of structural
differentials in different societies. The sociatustural approach view childhood from a
structural point of view taking example of Qvortr(#002), argues that the idea of childhood
as a constitutive part and distinct form of anyiestyts social structure is central in order to

capture the sociological meaning of childhood.

Qvortrup (2002), further argue that a sociologizadlerstanding of childhood is influenced in
a particular way by societal forces. It importamtdcate structural features that are general to
all children and as well those factors that distis childhood from other social groups, for
example from adult hood, structural approach aimsirtderstand childhood as a part of a
given social group and it is important to companddhood with other groups in a given
society as well as with childhoods in differentioas and historical period Qvortrup (1994),
states that childhood is apartment form that nebamnges or disappears in the structure of
any society, childhood is structural in other forilke age group, social classes, childhood is
seen as a group and it changes according to ssiciadture in all societies. Childhood may
vary from society to society, but is important toten with in these societies childhood is
uniform in each of these particular society. Quaut(2002), states that childhood constitutes
a particular structural form which is defined neitlby individual structural form, which is

defined neither by individual characteristics of thild.

According to James et al. (1998 minority group childthe minority group child approach
is universal. Children are marginalized in all stieis. Globally all children at different
degree are exploited and their human rights areemumkpressed and in appropriately
exercised. This is marked by degree of liberatmanifested by differences in gender and
ethnicity (ibid).



According to James et al cited in Punch (2003, tiinority group approach is the adult
child approach which sees children as essentiatlisiinguishable from adults. Children are
seen as active subjects, but the world they inhabaidult- centered forcing children to be
marginalized in a similar way to other minority gps in society like disabled, women or
ethnic groups. Punch further argues that is assacmith status of adulthood in terms of
work. Children of majority world tend to be studié@dm the perspective of the minority

group child because childhood is located to world #re tribal child: It sees children as

different from adults focusing on the othernesscbildhood that is the approach takes
children to be essentially different from adult.il@dren have agency and they are social

competent. Children act autonomously with their aiturals and rules.

Punch (2003), further argues that a perspectivelwencompasses multiple and overlapping
arenas of childhood could be more appropriate fateustanding children’s childhoods; a
more holistic view can lead to a greater understandf children’s lives, showing how they
integrate contexts of their child-hoods at schaadrk and home. According to Kjgrholt.
(2004) every reality is socially constructed. Shguas that other three discourses cannot
logically be seen as equal to a socially constductald but as subordinates, but even other
discourses like tribal and minority group are asoially constructed since both of discourses
are embedded in discourses on children and theiicipation (ibid). Therefore my study
mainly base on minority group approach and sociaigstructed childhood perspectives for

understanding the lives of rural children in Uganda

2.1.2 Conceptualizing Agency and children’s voice

Robson et al. (2007), define agency as an indiVsllavn capacities, competencies and
activities through which they direct the contextal @ositions of their life world, fulfilling
many social, economic and culture expectationsoAting to James et al. (1998) society is
regarded as structures manufactured through thenacdbf people and these individuals are
active agents of their own subjectivity meaningfaurses of action and thus develop their

interrelations through this agency.

In my study | draw on childhood literature, whicklfs to position children are social actors.
Abebe (2007), argues that positioning children @sa$ actors is so important in research
because children’s ideas are important in reseanchpolicy making. Abebe further writes
that, there is need to extend debates on contemypohdldhoods with the frame works of

post- development and post-structural theoriesld@m’s livelihood strategies and their
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living conditions are not the same because childhioothe North is different from that of

south. In the North, it is basically characterinédchool and play as opposed of child work.

Despite hard ships in global south children aré attive participants. Punch (2003), writes
that despite the absolute poverty, domestic des/children do in Bolivia they still fight for
their right to play and most of them combine plag avork which shows children’s agency.
In the same way children in Uganda know their eigmees and suggested solutions to their
daily activities and how education system in Ugastauld work to fight their needs, but
their life chances are narrow since poverty is tydime main cause why children engage in

daily activities and many structural factors.

According to Robson et al. (2007) agents, youngplgeoegotiate the institutions and rural
spaces they encounter while creating their own eaipees. Conceptualizing young people as
agents in terms of competent social beings refeesntas doers and thinkers rather than
human becoming or incompetent human beings. Theodtsy of children as agents is
relatively recent. The sociology of childhood haspbdases that children are social actors
shaping as well as shaped by their circumstancesordling to Leyshon (2002) many new
scholars across diverse disciplines have increbsfogused on how rural children negotiate
social relations actively create in their own crdss and societies. They construct

understandings of their environments.

Robson et al. (2007), argue that children are quinedized as social actors in their own right
and active research subjects. Their views and rectio any research are meaningfully.
Parallel shifts have occurred in policy making asnWhere children participation in
decision making about matters that affect their dwes is being advocated and legislated
for. Robson further argues that children as agehtkeir own live; children are not merely
figures as many people take them to be in some speces where they experience a lot of
obligations and restrictions by adults, but thefvaty define, produce and reclaim space as
well like adults do. The concept of agency helpstmelace rural children in Bushenyi as

powerful and active empowered young people thatcerg change in their society.

There are many conceptual approaches to childeaescy reflecting on various theoretical
traditions. Conceptualizations of children’s actiogsistance and innovations in terms of
situated agency. According to Katz (2004) cited Robson et al. (2007) we see that

materialist approaches and Marxist theory arguertival children agency is seen in the work
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they do, that is the role of children as worker$ath productive and reproductive spheres.
Rural children in Bushenyi are engaged in growingps, cooking, looking after animals,
taking care of their young siblings. Most of thene @ngaged in these activities to bring
change in their families.

Rural children commonly get involved in the creatiof safe spaces with in which they act
(Bell, Punch, Costello, Panelli, & Ruth, 2007). Bargives an example of rural children in
Bolivian school where children were meeting gidfrds and their boyfriends in secretly at the
middle of banana plantations. Rural children intBars/i have adapted to adults expectations,
in terms of working to earn money for contributi@ss, pocket money and money to support

the entire family.

According to Mayall and Berry (2002) it is importan recognize the difference with in the
generations because groups of young people maydiffigeent degree of agency in regard to
their peers, friends, age, ethnicity, class, bidhger, gender and all aspects of social
differentiation. Young people everywhere are canseéd by the amount of structural
limitations from adults such as being forced toadiot of domestic work. This shows power
relations between children and adults. Childrerunal Bushenyi their agency to some extent
has been limited by adults. This has preventediaml from being agents of change in some

ways.

Children might be regarded as having agency bytaauo may raise questions about what
kind of agency that might be and how much freedtiitdeen might be allowed to exercise
(Allison James, 2009). My study takes childrengasits of their lives. In my research
children showed their contribution to families. p#s power relations between adults and
children in rural Bushenyi, children still manage rtegotiate their positions in the society

they are live in.

The theory helps me understand children’s agendaghmplaces importance on the historical
dimension of social life and importance for childisét relations, hierarchical and generational

relationship that always offers both chances anddtions for the children’s agency.

2.1.3. Socially constructed children

Childhood as asocial phenomenon can be seen ba&tkilippe Aries, centuries of childhaod
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“In medieval society the idea of childhood did mdist; this is not to suggest that
childhood is not to be confused with affection fdrildren. It corresponds to an
awareness of the particular nature of childhoodat tparticular nature which
distinguishes the child from the adult, even theng adult, therefore in medieval

society this awareness was lacking”(Corsaro, 20167).

Childhood was discovered as early as sixteenth sawenteenth centuries as a result of
particular social changes, such as the growthebthurgeolsie in Europe (Aries 1962 cited in
Kjarholt. (2004). Corsaro (2011) argues that altiola number of elements of Aries’s

position are now considered unsound or being @éd His overall work is still of major

importance for the history of child-hood, that isies argued that childhood was a social
construction and that historians should take céildand their lives seriously or so important.
Aries work has compelled many historians to takiéd&hperspectives and voices in their

studies of children and childhood as important.

Childhood is socially constructed; children belotm social structures (James et al.,
1998).Within this discourse, time is a critical @nsion that permits the very understanding
of childhood to be seen as historically conting@hid). Rural children in Bushenyi are

socially constructed. | take children informantdasl rather than global phenomenon. They

face different challenges in their school life daesocial structures.

According to Corsaro (2011), the theory focusesthmn diversities of childhoods that are
contextualized in social setting of children’s gdife. In here, children are seen as well as
cultural phenomenon. According to James et al. §L@9s important for researchers to fight
against what has been taken for granted. Thisdesluaking children’s views and to listen to
children carefully while doing research. Honwand 8@ Boeck (2005), argue that in order to
understand childhood as a social construct we heewnsider cultural setting and the way
the social structure is formed. Childhood depend€ross cultural and diverge social roles,

age, time, social expectations and responsibilities

According to Kjgrholt. (2004), there are still &ifent approaches to the study of childhood as
a social phenomenon. She argues that, they raogerhacro structural approaches to radical
social constructionism. Childhood in rural Ugandanio universal. Childhood is built up

through constructive practices and the differestaaealities in which children grow up.
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According to Kjgrholt. (2004), childhood as sogralktonstructed implies diversity and
particularities of childhoods, knowing that childfus are constituted and practiced in
different social and cultural settings. Kjgrholtther argues that in order to understand and
obtain enough knowledge on this discourse of sauabtructed childhood, it is important for
us to contextualize the analyses, returning topthenomenon under investigation to get an
insight into how it is constituted and establisiestarious ways in children everyday life. My
study takes children as individuals with differdmnes, childhood vary with in the social
structure they find their lives, gendered roleg] #re cultures they develop as they grow up.
In my research, | found out that daily activities aocially constructed, as | will explain more

in chapter five.

Achan (2009), argues that children and childhoodfmca with focus on Uganda is diverse
basing on the social beliefs, practices and norfrg given society and not necessarily on
biological age or a country’s level of securityterpreting childhood in rural Bushenyi from a
narrow angle may risk in misplaced assumptionscamteptions for Uganda children. | went
to the field with open minds to dis-approve andwmnoore about rural children’s everyday
lives. | found that a lot was taken for grantedwhbchildren’s everyday lives in rural area. |
agree to the theory that childhood is social ad a®lcultural phenomenon, knowing that
childhood varies from one place to another considernge, culture, class, ethnicity and

religion.

2.1.4 The child as a competent social actor

Allison James and Prout (1997), write that childeee competent human beings. The theory
challenges developmental, cognitive development aadialization theories that takes
children as human becoming, passive, dependenbmipetent, unskilled. According to
Robson et al. (2007), social studies of childhoatues children as human being, as active
members, as competent social actors or masteriseof dwn lives. According to Kjgrholt.
(2004) social studies of childhood has positionethken childhood as a new paradigm where
it partly criticizes pre-sociological perspectives children and childhood. Kjgrholt further
argue that these discourses have been criticizedcdmstructing the child within a
developmental paradigm, where children are takemasature, vulnerable, dependent being
that always needs care from adults. The actors psychology, pedagogy and health science
have been heavily criticized for taking childrenrasnan being and incomplete human being

compared to mature people who are adults.
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My study takes children as a human being, competecitl actors. In my research in south
western Uganda, children portrayed to be activeenis by discussing not only on the
planned topic but also contributed to the discussioout their lives and how they want to be
represented in the country. | see children as kactars where they were discussing politics
and experiences about their society. Adults shetaite children views seriously, but this is
only done if they listen to children in all affairseaving children’s behind in matters that
affect their lives is a big problem. During my datalection children proved to be masters of
their own lives, they knew what they wanted and hbe government should help them

regarding their right to education.

2.2 Resilience

According to Boyden and Mann (2005), resiliencahldity to resist the negative effects of
hard circumstances and maintain biological, physiod psychological integrity. Werner and
Smith (1998), point out that hardship come in mamys, as to a result of political, social
conflict and poverty. Due to their youthfulnessd apecifically or definitely children lack
social power. Boyden and Mann (2005), further arna¢ children and adolescents are often

affected by these adverse circumstances.

According to Rousseau et al. (1998) children faceblems like poverty, environmental
degradation, family problems and expectations. &ebehas identified several processes at
the individual, family and wider environmental lévehat have been shown to have a
significant influence on risk and resilience inldhen. Take an example of gender. Gender
has been found to have much effect on way in whast children respond to coping
strategies. According to Bernard (1998) cited inydBn and Mann (2005), age, sense of
humor, sense of purpose, bright future and spiiifuare seen as significant impact on

resilience

Boyden and Mann (2005), further argue that chriidegho are able to remain hopeful about
the future, are flexible and adaptable, possesblgmo solving skills and actively try to
assume control over their lives are likely to bssleulnerable compared to those children
who passively accept the adversity they face. Gdmladtapable of lateral thinking and problem
solving can easily enhance their coping by idemtdyalternatives to their problems and look
for solutions (ibid). More research is needed esfigcin majority world context where

children lives have been ignored. Vulnerable cleidlike rural children have much to teach
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the researchers in terms of broadening our undwfistg of wellbeing and coping extremely
difficult situations (ibid).

Resilience is an important theory to my study.hibwss how people especially children gain
hope or create a positive thinking in life aftel tlese hardships like poverty and other
structural factors like inequality in societiesloa of domestic work and gender. The theory
helped me to understand how my informants copeitlppoverty hardship and how children

cope with a lot of domestic work in regard to thehoolings.

2.3 United Nations convention on the rights of thehild

According to Fottrell and Deidre ( 2000) the unitedtion convention on the rights of

children is the first binding universal treaty deated solely to the protection and promotion
of children’s rights; it was passed by General Assly in 1989. CRC was initially delayed

by along and different drafting process, but thsulttng document is nonetheless both
ambitious and far reaching and the potential existsin the CRC to advance considerably

the right of children all over the globe.

According to UNICEF (1989) Universal Declaration Buman and in the international
covenants on human rights, proclaimed and agresdetreryone is entitled to all the rights
and freedom set forth there in without distinctiohany kind, such as race, colour sex,
language, religion, political, national or sociatigin, property, birth or other status
considering that children should be fully preparedive an individual life in the society and
brought up in the spirit of peace, dignity, freedaaterance, equality and solidarity. The need
to extend particular care to the child has is dtatethe Geneva Declaration of the Rights of
the child of 1924 as well as Declaration of the H&sgof the child adopted by the General
Assembly on 20 November (1955). It also recogniretthe Universal Declaration of Human
Rights. In the international Covent on Civil andlitt@l in the international Covenant on
economic, social and cultural Rights and statutes r@elevant instruments of specialized

agencies and international organization concernddthe welfare of children.

Fottrell and Deidre ( 2000), maintains that the C&plies to all children who are under the
age of 18. The approach of the CRC bearing in rtiiedrange of children rights protected is
that as a child progresses from infant to late egtmnce, different classes of rights assume
greater significance like protective and provisaghts are overtaken in importance by the
Participatory rights as children move towards dthdd. In addition the CRC has pinned by
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five main principles which all actions of states o be measured that is as followke first
article is under article 3, the best interest of the childch is a primary consideration in all
matters concerning the child. It is widely acceptediomestic law but is introduced by this
provision into the international law for the firBine. Secondis Article 5 which says that
account is to be had of the evolving capacitieshef child, thus children can be accorded
greater autonomy and responsibility as they grodemwlThird, Article 12 very radically
requires that state ensure that due weight be divéime views of the child, and that children
who are capable of expressing views be heard imaitters concerning therourth, Article

2 says that all the rights in the CRC be accoraedlltchildren without discrimination and
Article 6 protects the right to life, survival and the deyhent.

According to Cantwell (1993) participation is masportant and is one of three P’s on which
the UNCRC is based the other two being provisioth protection. Thus as article 12, 13, 14
and 15 provide children and young people with tgbktrto participate actively in society and
to always take part in decision making in the comityy family and the school. Therefore
UNCRC is the first human right treaty to recogrebddren rights but however but CRC does
not extend some rights to children like the rigblitgcal rights.

However | ague that there is a need to teach @riltreir rights and they should practice their
citizenship in schools and their homes, and thbsmetPs need more clarification, because
most children in Africa focusing on Uganda. Somddcen are not informed about their
rights, which make them not to enjoy their rightscizens; Children should be seen as social
and political actors. | agree with Kjgrholt (2008) her article the best interest of children.
She argues that children being called full citizeves/ give children responsibilities. It should
be seen in two way argument, that is the benefitshtldren and the bad side it can bring to

children, when they are seen are full citizens.

In the line with Robson et al. (2007) children aive citizens. Children’s citizenship is a
dynamic and continuous learning process. It deméotls participation and involvement. It
involves identity, which places children in a pmsitas contributing social actors. Children
are individual’'s with own capacities, competen@ad they can fulfill many social, economic

and culture expectations.

It has been discussed that even children’s righfsatticipation are limited in UNCRC since
they deny children political rights for example thght to vote hence becoming not yet full
citizens (Freeman & M.D., 1992). A person deprieédhis or her rights is in position and he
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calls this a slave, considered as a tool at theod of others and children fall in this group.
He calls them ‘boys’ as a name given in the Soutlstates of the USA or in South Africa to

a person with no rights (ibid). Most of Uganda dhen fall in this group.

Despite the UNCRC critiques, | still believe thatldren’s participation rights as stated in the
convention are guiding tool to my study. UNCR ha&®rb used as a reference in policy
making. Therefore the study takes children parditgm seriously to get more on how

children perceive education and the challengesfiegyin their schooling life and education.

2.4 socialist feminism

According to Stromquist (1990) there is intercortizec between ideological and economic

forces. Patriarchy and capitalism reinforce eatieiotEducation holds the school as a site for
the reproduction of women and girls oppression askers and as women. As workers

women and girls are needed for the maintenanca aiexpensive labor force. According to

Yates (1986), socialist feminist argue that gendequalities in education are not a function

of merely lacking powers and resources needed doicagion success, but primary the

expression of conflicting economic interests in gnaocieties.

The low-income is generally taken by domestic aadrly remunerated work. Girls are not
available for schooling especially in societies wehdhe economy relies heavily on
subsistence production. The labor market conditittreg bid women and their daughters
fewer and weaker rewards than those offered to andrtheir sons in schools. This has many

parents to invest in boys than girls in schools.

In rural Bushenyi girls are involved in a lot ofilgaactivities compared to boys because of
masculinity hierarchy and patriarchal practicese Da poverty and gender hierarchy in rural

Bushenyi girls have unequal chances in education.

2.5 Childhood theories: a critique

According to Aitken (2004) the sociology of childi studies has focused more on the
western notions of childhood. Punch (2003), writattresearch with children in the global
south shows that these approaches inline of uradelstg childhood have been mostly
focused and influenced by western ideas on childhdsccording to Kjgrholt. (2004)
discourse like tribal child, which sees childreasnpetence and agency as being part of their

difference from adults, as well as their own autopas communities and childhoods that
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they themselves have constructed is a normativaudise grounded in particular normative
and western —oriented values associated with ramamid idyllic notions of harmonious

children and autonomous communities of childrerdib

Social constructed approach opens up a possiliditghe inclusion of discourses related to
the broader cultural and socio-economic context thedwider society see Kjarholt. (2004).
Despite the critiques, | still believe that theergre relevant to my study and data analysis.
Theories help me to understand the conceptual &edrdtical phenomena to better

understand children’s views about their schoolifeg |

In the following chapters of analysis | draw on theoretical perspectives presented in this
chapter by taking children as active actors analiesthem in my research process. | am

hoping to better understand their views.

In the next chapter | present methodology of nsgaech
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CHAPTER THREE

METHODOLOGICAL APPROACHES
3.1 Introduction
This chapter explains the methodology | used instinely. Multiple methods that are mainly
qualitative were used. According to Boyden, J, &mhew (1997), qualitative research is
aimed at gaining a deep understanding. It allowelden to participate and participants were
grouped in small groups to make them confident ghao participate. Taking Kitchin, R.,
and N.J (2000), methodology is a coherent set leSrand producers and these rules can be
used to investigate phenomena. This chapter isgedhin subsections, | will first describe
research design, my position as a researcher, sadoethe field, selection of the area,
choosing the sample, methods and materials udadakissues, the challenges | encountered,
solutions and lessons learnt. | will also descohethe transcription, analysis and writing up

as well as validity of the data.

To understand the finding from the study on eveyyaletivities and the perceived importance
of education and school of rural children in Ugandaave structured the complex interview
material for analysis. | have also interpreted thterviews and brought the subjects
understanding into light and provided new perspesti from the researcher on the
phenomena. | have also distinguished between thentgal and the non-essential as Kvale
(1996) writes. | also follow Nilsen (2005), givirgvoice to children as informants serves to

illustrate the necessity of reflexivity in the aytadal process.

3.2 Ethnography Research

According to Davies (1999) doing research of amdkis an implicit assumption that we are
investigating something outside ourselves thaktimvledge we seek cannot be gained solely
through introspection. This works both in sociatl aratural sciences. Davies further argues
that, we cannot research something with which weehao contact, from which we are
completely isolated. All good researchers to soegreke are connected to a part of the object

of their research.

| considered reflexivity in all forms of my resehr®avies (1999), writes that reflexivity as a
turning back on one self, a process of self-refe@emeflectivity in social research is not a
single phenomenon but assumes a variety of forrdsaffiects the research process mostly
through all the stages. According to Prout et A09(Q) it is important to use ethnography
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research why doing research with children singgviés children power to actively participate
in research. According to William (2009) ethnogriapimethod examines behavior that takes
place with in specific situations. Such behaviore ahaped and constrained by these
situations and people’s understanding and intempogt of their experiences. A full
appreciation of ethnography’ contribution to soaelence would entail a critical examination
of its methodology within both the context of digeoy and the context of validation (ibid).
According to Prout et al. (1990) ethnography resde# important or useful methodology for
the study of children’s lives, for it gives childra more direct voice and participation. | used
are multiple methods to collect information abottldren’s lives and how they perceive
education. Ethnography is a useful methodology yostady since it gives direct voice to the
informants.

3.3 My Position as a researcher

According to Tingstad (2007) it is not only the meds used, but rather the ontology and
epistemology that are the determinants of a goamdakcience; therefore researcher’s
position is vital in the entire research processtatted by formulating topic, setting my aim
and research questions, with the aim of listeniagfully to my informants, understand and
interpret information got from participants. | wentth open mind to the field to find out

more from rural children, taking them to be mastdrtheir lives.

According to Kjgrholt. (2004) researchers shoulghfi against what has been taken for
granted. In the same line | fought this by takidgldren’s views into consideration and
participatory methods were used. According to Adderand Morrow (2011) participatory
methods might be visual techniques used in resdaraficrease participation. According to
Haugen (2007), participatory tools help particigattt give views of their social worlds. In
the same way, methods like drawing, story writing &écused group discussion were used to
get more from participants. The research was cdedui the area where | was born and
lived for many years. This helped me as a researsbeause | had knowledge about the
culture as Ennew et al. (2009) suggest that, resees must always respect and adhere to
local codes and behavior of the community theygaiaeg to. | knew how people greet, how
they talk to one another, respecting their locatams like food and their dress code. | acted
like moderator during focused group discussions tape recorded all the interviews and |

acted as an interviewer, putting all ethics consitien.
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Having grown and lived in a rural area | thoughkhew a lot about children’s lives in a rural
setting, however after discussing with childrenaime to know that children had a lot of
information that | could not have known if | didtndiscuss with them. This made me open
and | allowed my participants to be the guideshi tesearch but not forgetting my role as a

researcher.

According to Mandall (1998) the researchers shaakd a least adult role to reduce power
relations. As an adult researcher | did not tak@assume the role of children. | acted as an
adult who was interested in children’s lives whetded to be with them all the time, they
used to called m&Omukuru” meaning a teacher. To overcome this | tried te lieém on
their work like home works, go with them to the swges where they were supposed to collect
grass to make mats, flower gardens and these fboarer taken to church when they mature.
They were giving me the big hoe in the garden, Wwisicowed that they were still taking me
as their elder. But | kept on reminding them tham a student like them but at different
level. | cracked jokes and tried to behave inienfily way. | was always telling them to call
me my name. Since | was not going to the staffrtiogy started to believe in me where some
of my participants said th&yes she is not a teacher because she doesn'tgvéa staffroom

at break time"Teachers go to staff room on break time to take tea

The school where | did my research, the head teaghee me a chance to talk to children. |
encouraged pupils to study hard and gave them npereence that | also went through
difficulties while a pupil at school with a similaetting and this is my village. This statement
worked for me because during the process of ddkaction most girls started asking me a lot
of good questions Likkow did you make it to degree “yakabiri and whokgou to Buraya”
meaning second degreBlraya” means Europel used to answer them that they will as well
make it if they study hardThey were always willing to know more about Burayéis
strengthened my relationship with children andasweasy to make dialogue with them on my
planned topic and | did not forget my role and aintbeing in the field. It is good in research
with children to fight against power differencesdivbw & Richards., 1996). In the same it
was good that I tried to reduce power difference bgained trust from participants and they

started calling me by first name.

As | collected data, one of my informants (a gatljggestedGilda why don’t you come back

and contest to be the youth Member of Parliamenthsd we can always tell you our
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problems. We really felt that your part of us ahdsieasy to talk to you, no one has ever
asked me about my daily activities and how | peeeducation and | am 14 years old now. |
am so happy that at least there is going to beabkitabout our lives, “ekitabo” meaning
master’s thesisThis quotation shows how | tried to reduce the podierences and ended
up being so friendly to children. According to Phn@001) friendly atmosphere enables
researchers to discuss with participates, in tineesaay this friendly atmosphere helped me
to discuss my planned research questions withggaates. This helped me to get rich data
from participates.

3.4 Choosing study area

The selection of the study area was based on maatprs like being a Ugandan by
nationality, and Bushenyi being my home districtdeane choose Uganda as my study area.
| carried out the field work in western Uganda vehkewas born, and having only two months
of field work, | needed the area where | had knolgke about the culture. As Ennew et al.
(2009), argue researchers must always respect dimereato behavior respect norms and
values of the community. Communicating to infornsamas easy, since we speak the same
local language, speaking the same language madeaugss easy and creating rapport

somehow easy.

| went to the field with open mind, despite beingiasider. | have taken long time without
going back to my rural village for many years amehly in another continent here in Norway
Europe made me not being close to my informantshere was still a distance between my
informants. This helped me not to take childrem®rgday life for granted. Childhoods

depend on social roles, age, time, social expects@nd responsibilities. | found out that my
child hood experience was different from otherptahas changed in the community. This in

way helped me to be more open.

3.5 Access to the field

| started my fieldwork in June- August 2013. Theqgass of gaining entry always involves
developing relationships in order to facilitateadaollection (Schensul, S.L., Schensul, J.J., &
Le compte, 1999). | introduced myself and my redearbjective to officials at the District
where | was given official permission to start nsldwork. Chief administrative officer gave
me the copies to take to different offices whemytivere supposed to confirm my access to

the school; | got permission from all the stakekaoddand gate keepers. Stake holders include
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the following: Resident District Commissioner, Dist Chairperson, District Education
Officer, Chairperson Lc111, Chairperson Lcl anddHeacher. It was easy for me to access

these officials since | grew up and lived in thiagaa

Despite getting warm welcome it was hard for ma@edkeepers to believe that my research
involved children. Hammersley, M., and Atkinson @2, argue that gatekeepers may change
a researcher in one direction or another and samstiblock some lines of inquiry. In the
same way gatekeepers were advising me to talkremsathan talking to children themselves.
In same line with Robson et al. (2007), | explaibedhem how children are Human being,
active members, competent social actors and masit¢heir own lives and they gave me go
head. Informants were so involved in research mgtraf them expected some help inform of

funds in return. | overcame this by explaining ragegarch aim.

3.6 Sample and duration of fieldwork

Data collection took two months June to August®@trategic sampling was used. Children
aged 12 and older that live in the rural area amtlbgschool were targeted. The main reason
of choosing children aged 12 and older was bechwsanted children who have been in
school for more than four years. These would mhkdieldwork process faster because | had
only two months of data collection. Other informsamtere parents to the children living in
rural area Bushenyi District, teachers and ondeflécal councils. One teacher helped me to
mobilize children at school; the children were frpnmary five, six and seven, primary. In
Uganda’s education system basic level educatioestakven years. After basic level, we then
have to undergo through three different levelsti@ke include ordinary level that takes four
years, advanced level takes two years and theituinsbal level depends on the program one
Is pursuing. The interviewed children, some pardetchers and head teachers were found at

school.

3.7 Methods and materials used

| used qualitative methods to collect data. Cl&B06), argues that multiple methods help to
gain a deep understanding. The methods used westynparticipatory methods. Boyden et
al. (1997), stress that using three or more tadgifates triangulation process therefore more
than three methods were used and these includeipant observation, drawing, story
writing, focused group discussion and key informsanterviews. | will discuss each of these

methods below.
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3.7.1 Participant Observation and informal dialogus

According to Ennew et al. (2009) unstructured obesgon is the basis of all good research. It
is vital for understanding the context of data,vesl as for writing an interesting and
believable research. Punch (2002), writes thakethee likely to be some differences between
what informants say do and what they actually maydbing in practice. That is why it is
good to include observation tool among the resetools rather than only relying solely on

task-based activities.

The study took observation as a method. | starterwing informants observation on the
first day | reached at school. | observed childespecially at school, at their homes and
markets. Using this method | took notes. | docum@nny facts as precise as possible on
what | saw and my experience in the field, inclgdohildren’s daily activities. | observed
children’s everyday life, teachers, parents andikByrmants were also observed.

| tried to observe the selected informants at skcespecially children, but even teachers were
observed. It was somehow hard to only focus on amfiyrmants who were taking part in
research. Informant’s behavior and body languageec ve¢so observedParticipates were
observed abreak time, lunch time. | moved around the schaalj observed children do
handwork (baskets and mats), and then | also esttitem to the swamp where hand work
materials are picked. | managed to move with thentwa different occasions. Handwork is
an activity done in most rural schools. In all thiscess | was observing and during this work
my rapport with children was becoming bigger. setved, interacted with the children who
are in this case my informants. They trusted me ek very confident to share all that |
asked them to talk about. Being with the childreastmof the time helped me to ask my
planned research questions. | observed the retdtiprbetween children and teachers and |
came to conclude that teachers are highly respeattedhool to the extent that whenever the

pupils see the teachers they really run fast. Tamsewas not actually respect but fear.

During observation process | also informal dialegwéth informants. Children asked me

whether | also did such activities in Norway. Holildren are treated in Norway. | answered
all their queries by letting the children know tlea@ich and every society has children but the
activities vary from country to country, place tlage since cultures are different, then the
activities would also be different from what ruddildren are engaged in. This made them

really happy and started comparing themselves efitldren in Norway.
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| also visited children and parents who consemtethke part in research at their homes. |
visited at around 5. 30 pm and my intention washtieerve how children live with parents,

the relationship between them. The domestic woey thngage in. Also observing whether
they got some time to revise and do homework. sehim go at 5.30 because that is when

both parents and children are at home preparingupper and other domestic chores.

Participant observation worked fine since all mebkat my participants were telling me in
other methods was observed. | confirmed them nighte | was observing. | also observed
that children fear their elders so much. Partidipalbservation was helpful to be part of
research where | actively took part in the reseahcieording to A. Kjgrholt, Moss, and Clark
(2005), observation and participation is importantresearch with children it helps to get
deeper insight into the unspoken words, in the sénee with her argument participant
observation helped me a lot to study children’s ®ong and their everyday lives.

3.7.2 Drawing

| understand drawing in terms of drawing picturésis method was used to best bring out
children’s ideas in form of drawing. It was usedam individual setting. Informants were
asked to draw their daily activities. | gave chaldrtime and opportunity to think about what
they wanted to draw and they were given a chancentrol their drawings. This showed up
to be a very helpful tool that captured detailswhtaily activities rural children engaged in
It was in-form of diagrams. According to Shaverarkais, and L.Barnett (1993), drawing
method is creative and fun and in the same waundoout that children liked using different
colours to decorate their drawings and they foiirtd be fun which made them actively

involved. | provided informants with stationary reaals.

This tool was liked by most informants especialipge children who were shy to express
themselves in group setting. | got a lot of infotima from their drawings that | was not even
expecting. Most informants went ahead and drew fhegient’s fights because of school fees,
how they are not happy with their fathers becaukdaking a lot of alcohol. During

interpretation | tried to ask informants why thegve drawn pictures for example parent’s
fights then | had to ask why do they fight, and haften do they fight so that | get detailed

information from them.
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According to Punch (2002), it should not be takengranted that drawings are simple. In the
same way, | encountered some challenges with tethad where some of informants were

not used to drawing. They lacked drawing practitectv made the tool hard for some them.

In the same way | found out that children are neg¢duto drawings. Apart from science

drawings in the text books, these children do natctv television and other mass media that
could help them to see more drawings. | solved blyi€ncouraging them that there was no
need to draw nice pictures as long as they intesghat they have drawn and this solution

worked where those few participants that were rithtwgy to participate ended up liking it.

3.7.3 Story writing

Story writing is a method that exploits childrerparticular talents giving this method,

children greater control over the process (Ans20Q1). Children were given atopic to write

about. Story writing was useful in controlling tethical dilemmas like power hierarchies and
ensuring privacy since informants were writing theories privately. Children were offered

topics where they expressed their opinions andgisuin form of stories and they answered
the questions about their future plans, how povetfects their school life and other

challenges that affect their school life. Statignaraterials were proved for example pens,
papers and books. At first | thought this method waing to be hard for rural children, but I

was surprised most children informants liked thestimod. Those who could not write stories
in English were allowed to write the storiesRanyankorehat is their mother language and
stories were interpreted by children.

But on the other hand informants took a lot of timeting stories. Despite dealing with
children who go to school. Some informants couldhee write in English nor the local the
local language. It was difficult to read some tiries. The tool was rather a challenge to the
rural school goers but | overcame this by probirggerfrom the informants to explain to me
what they were trying to write in the local langaadhis made my work easy because |

understand the local language. We could discusstdbeir interpretation.

3.7.4 Focus group discussion with children

Focused group discussion is a formal, facilitatestussion on a specific focused topic. It is
useful for identifying the knowledge, ideas, valulesliefs and attitudes of group (Boyden et
al., 1997). Different writers’ suggest a differentmber but according Kvale and Brinkmann

(2009), it should be six to ten people with the slame characteristics like gender, Age, work
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and education. In the same way children were sgranp of seven and | had three group
discussions with children and most of them weree abl express themselves in a group

setting.

As | formed my groups, | considered gender andgrgap. | felt girls would be comfortable
and free to tell their experiences if interviewegarate from the boys. A group of seven was
also manageable. | managed to interview one grougjrle separate from one group of boys.
The third group was composed of girls and boysixechboys and girls to find out how freely
they can discuss when mixed. This would help menerstand how they interact while at
school. The children were not of the same age tbey &t least belonged to the same age
group as Solberg (1996) writes that , sometimssarehers need to ignore the age as long as

children can give their views.

Using focused group discussions was helpful to rggt information from participants
especially those who were arranged in the sametlsax a group which was mixed.
Participants were arranged in one circle and | &l@e to observe them as we discuss. | was
using guiding questions which helped to more onplla@ned topic. It answered most of the
research questions. | paid attention to get atbrmfints views. Informants were lively and
they were able to give more classification on ott@mments. Children were happy to be
involved in my research and to learn that theitwgevere crucial to my study. Actually some
of the children asked if | would keep on comingliscuss with them.

The few challenges | faced with this method is t@ne informants at first supporting the
ideas of few children who were dominating the dsston without giving their own views. |
solved this by encouraging others to give theimvgieeminding them that all answers were

correct and encouraging the shy informants toffeel in giving their views.

Focused group discussion with adults

| carried out focus group discussions with paremd teachers. Both men and women were
mixed. | gathered information that related to thsearch questions. It was not easy to find
parents in a group setting but | was advised byhded teacher to make appointments with
parents and discuss with them after the parento$cheeting and most of them honored the
appointment. We discussed after the school meetiaur parents did not turn up but they
requested me to find them at their homes and disthesn there which | did. Kvale and
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Brinkmann (2009), state out that focus group disimusbring forth different viewpoints than
solutions to the issues discussed. In the same lwatyoduced the Topic of my study to
members in the group and gave them time to disbuss still took the role of moderator
where | took some notes as was recording theiregoid¢ tried to ask more to get rich
information for example about the activities chédrdo. | continued to probe where, what
time and for how long so that | can get more onpla@ned research questions and on issues

that were unclear.

| faced challenge when | was discussing with teecbecause four teachers were so active
and they almost did not want to give chance torotb@&chers to discuss, but | managed this
challenge by encouraging others to speak and 2fteninutes they also started discussing. |
encountered the challengeretiprocity. According to J Ennew, Plateau, ang [2004) it is
not good to give money to the participants. It lssad to expectations. It creates divisions and
perpetuates power differences. Mikkelsen (199%)es that it is seen as buying information
and participants may reply what they think the aeseers want to hear. Parents were
expecting immediate help to their children. Mostttedm were asking me to go and tell the
people in charge and that | should give some dongtio their children and pay for pay for

the time used to answer my questions.

| kept explaining my position as researcher thaim a student like your children, but at
different level and at my level, | need to writenaster’s thesis and to bring that | needed their
ideas. | am interested to hear children’s viewsahse they capable of expressing their views.
| explained to the parents that my research woatdring immediate solution to problems of

their children and that | did not have capacityuiad their children to join better schools.

But on the other hand | agree with Abebe (200&eaechers should always give short- term
reciprocity for those who can. According to McDoiM@001) cited in Abebe (2009), Short-
term reciprocity means compensating the researahibdservice and material or monetary
payments to offset their time and labour. Reseahthuld benefit both the researcher and the
informants. For example while doing my field work,realized informants were really
sacrificing to give me their time because they wadveays busy with domestic work. Rural
people’s time means a lot to them so researchexddimot just benefit from them and leave

them empty handed.
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According to Nilsen and Rogers (2005), there aneags$ difficulties to do interviews in some
spaces like family houses where all family membmeay always want to be involved, in the
same way the four interviews | did with parentshair homes | faced interruptions from their
village friends coming to visit them, then we fissbp, interruption from children which took

a lot of time than | had planned for.

3.7.5 Key informants interviews with children

According to Mikkelsen (1995) Interviews are usyabnducted with specific individuals or
target groups. | understand key informants to leplgewho have knowledge about the area
of the study. In this case | interviewed five chid, who were 12-15 years and have been to
school for more than five years and those that \abte to discuss narratively. The questions
were open ended to allow informants express themsellThe way | set the first questions
allowed participants to express themselves. Questwere related to my topic but despite
the guiding questions. | was allowing informants&y want they want, not only on the asked
question. This made the discussion livelyused the same tool for FGDs, but the only

difference is that this was used on individuals

Key informants interviews with adults (KIIs)

| interviewed local council (Lc) one chairman oatharea, in Uganda administrative system,
hierarchy is arranged from bottom to top that arfrvillage- parish- Sub County then county
and to the head offices which is a district. Sodne is that one at the village level, five
parents on school committee were interviewed amdh&ad teacher. | choose them as my key
informants because they had knowledge about thgedubince they are leaders. | spent
much time using this tool. The informants were sbing to discuss everything they knew
about the topic. Most of informants were willing participate. | thought it was going to be
hard for me to discuss with adults because of baisiydent. Back home if you are a student,
adults tend not to take our views seriously, bdibrimants were willing to participate and

trusted me to keep their information confidential.

| faced challenge with privacy while conductingeirniews with adults. Many researchers
have highlighted the same problem in conductingiaafe interview in home setting. Where
other family members may always want to intervene there is also a problem of limited
space see Abebe (2008), Valentine, Butler, andt@k¢R001). It was difficult for me to do

interviews in family homes where people are livinggextended families. | was always finding
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a lot of people in homes and explaining that | meeegrivacy was hard. Where one old
woman saicdutyoung girl, you me as well because | have beendiin this area for the last
78 years and the son you are going to intervieyuss born yesterdayin this quotation the
old lady met that her son was young. Therefore as wmportant to include her. | partly
allowed the interview to be informal talk becausevas even hard to find a place outside

since it was rainy season and the space they shaoe all that big.

Table 1: The following table, shows an over view dghe data collected

Research tools Children participants Adults participants
Drawing 24 children participated -
Story writing 23 children participated -
Focused group discussion | had 3 groups with ahlild21| Two focused group

informants participated in thediscussions with
discussion. Adults.
e group 1- 7girls, e group 4- 8 teachers
e group 2 -7 boys e group 5- 10 parents
e group 3- 4 qirls

and 3 boys

Key group informants 5 children participated * One of local council

* 5 parents on the

school committee

* one head teacher
Individual interview - 4 parents patrticipated
Observation Mostly at school, home and - For parents

markets. observed during

interview  process|
homes and market.

« Teachers were

—

observed mostly g
school.
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3.8 Ethical considerations

The study was approved by department of childhoodiess, Norwegian University of
science and Technology and Data protection offifoalresearch Norwegian social science
data services before heading to the field.

According to Boyden et al. (1997), ethics are dadias a set of moral principles and roles of
conduct. The research process and results shotldause harm to participants mostly in

research. This involves human beings and intereerdf people’s lives. Boyden and Ennew
further argue that taking children as informantsg/roame up with additional ethical issues. |

sought for informed consent; privacy and confidaitti. Importance of the power differences

was reduced, and ethics of reciprocity and manyero#tthical issues were followed as

discussed below.

3.8.1 Informed consent

According to Alderson and Morrow (2011), informednsent means that informants have
agreed or consented to take part in research. fliy sought for informed consent to all
informants who participated in research procesmelnet al. (2009), recommend that
researchers should explain the whole process ofrdbearch and informants should give
consent, in the same way | first explained my afrmg research and gained the participants
consent and | also explained what data was goirfgetased for. Informants that wanted to
withdraw from research were allowed to do thatwdis a continuous process to inform my
participants the aim of my research. | was so clbat | am a student researcher and my
findings may not necessarily change their livessasn as possible because many of them

were expecting donation.

| verbally repeated the information in the consémim on each tool used that their
participation was voluntary and they may withdr&eit consent as long as the project was in
progress, without stating the reason. | provideati®tary materials to children informants,
when | asked them to draw some pictures and teevedime stories. | explained that | was
going to interview some of them individually and@interview them in groups; according to

their age and gender that is boys alone and dotsea

The informed consent form had all the necessagrmmétion that informants needed to know

before any tool was used. During the process ofréisearch | tried to visit all homes for
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informants. This was done so that their parentsldvkoow the person who was dealing with
their children and to observe more on my planngittd did not stop explaining my aim and
purpose of my study to every home | visited. THermed consent | refer to is attached to

appendices.

3.8.2 Privacy and confidentiality

According to Kvale and Brinkmann (2009) confidelityais all about the good storage of
data. Privacy and confidentiality was taken intaxsideration. According to Ennew et al.
(2009), it is important to protect the identity research informants by changing their names
or using numbers. The study did not use particgdardgal names; neither did | collect
personal ID information. All the informants allowetk to record their voices and therefore |
used tape recorder during the interview, howeueariscribed the interviews and deleted the
records. Informant’s discussions were taken seljoddderson and Morrow (2011), argue
that researchers are not supposed to force respisnieparticipate in interview. In line with
this, the study did not force any one to parti@p&tor example some children that refused to

take part in FGD’s were not forced.

However privacy was a challenge as some teach@tsokeinterfering with my discussions
with the children. This also shows some level ofporelations between adults and children.
The teachers in these rural schools still viewdrkih as becoming as opposed to being.
According Nilsen and Rogers (2005), it is alwayiiclilt to find convenient space in homes
because other family members are always willinggar what you are discussing, in the same
way parents wanted to listen to their children amakt few interviews | did with children at
their homes were not lively as the interviews | didschool. Following Boyden et al. (1997),
research process and results should not causetbgramticipants. | therefore decided to only
deal with children that | found at school so thgtmasearch would not cause harm to children

since they told me their problem of finding thenhatne.

This compelled me to ask children whether they weoenfortable with the level of
interruption from their teachers and they provedre that they were not fine about it. |
overcame this by asking the teachers if it was fingive time with children alone. Teachers
allowed to give privacy and | ensured them, thakdobn were safe in the class room. That
where most children felt comfortable. When | askbilidren where they felt safe.
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3.8.3 Importance of power differentials

Importance of power differentials between a redearcand child was also considered.
According to Punch (2001) Importance of the podiferences between children and adults
is the relationship that may occur while in resbgrmcess. | controlled power differences by
taking the least adult role. | treated my infornsanith respect and spent much time with
children to learn more from them about what theyeasoing and why they did it. | used the
local language and this helped me to reduce theepaolfferences with children because it

was easy for them to talk and discuss with me.

| faced the challenge of power differences afteérostucing myself to children what | do,

where | study from and my aim of the research. @@éii fear their elders at first they took me
to be like their teacher. Irwin (2006), argues thaver difference is a central aspect of ethical
research with children. In a country like Uganda &mthe rural area it was hard for me at

first to create rapport with children because theytaught to respect and fear elders.

I managed this by taking least adult role as PU&601) writes. | made sure | spent a lot of
time with them and join them in break time, go witrem whenever it was time for
handwork, stopping them to call me Madam. In fewsdthey realized | was so friendly and
kept on reminding them that | am also a studerg lixem but at different level. Using
participatory tools also helped me a lot to redilgepowers imbalances where children were
taking active role. | tried to help them on theanfie works. | treated with them with respect, |
tried not to be with school staff most of the timescause then children were going to
consider me like one of new teachers in schools&hechniques helped me to reduce the

power imbalances.

3.9 Challenges and solutions

The following are challenges | faced and how | edIthe challenges

3.9.1 School fees

| faced a problem were some of informants were Bente for school fees. On fridays most

children used to go to the market with their mosh&ome children were supposed to carry
what they were going to sale. It was hard to fihdnéormants on fridays since it is a market

day. That is why the number of participants diffedifferent tools | used. | managed to solve
this by visiting some of children at their homebkey were willing to take part. Though some

of the children it was not easy to discuss withmtifeom home. They proved to be busy with
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domestic work. Most of children could not talk norit of their elders fearing to be beaten. In

case they discuss what their parents were noingitth discuss.

3.9.2 Gate keepers

The staff thought | was going to take advantagectoldren to get their views and their
problems since | was from Norway. Research may yw@articipants and gate keepers
(Fraser, Lewis, Doing, Kellettt, & Robbinson, 2004) my study the gatekeepers thought that
| wanted to use children to get donation and doomg staff. They insisted on hearing what |
was discussing with children. | continued explagnthat | need children to be alone with
children | solved this by showing them all the doemts about me from the letter | got from
NOSEB introducing whom | am. The letter from thistbct officials and since | was from
that area they believed and | started researchachitdren.

3.9.3 Donations

One friday | decided to go to the market and olbseviaat really children were doing, many

people came to me since some of parents who cawséritl them about my research. They
were asking for donation and they were wondering Wvas not married at my age and my
culture most girls get married as early as 15 yeHnsy emphasized that | was going to tell
girl not to get married. Where they were wonderimmyv the parents consented for their
children to take part in the research process. KHewksolved this by informing them that my

research is not all about girl marriage. | expldimey position as researcher and my aim of

the research, they gave me go ahead.

3.10 Protection tool

Protection tool is a final ethical tool used at #@d of data collection with all children
informants, to encourage positive thoughts. Tha t® easy and most children like it. It is
commonly used in rights —based research Ennew €2@09) Children were given a picture
to decorate with six sentences to complete thdudiec the positive thoughts of their lives.
For examplemy best memory---I want to become ---, | feel happyy best friend--- |
enjoy...and my favorite schoolthis encouraged positive thinking and the questivae set
in relation to research questions that led pasitivinking to participants and they were

happy. Informants liked this tool because they tbitriun, easy to fill and decorate.
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Figure 1: Protection tool 13 years old, drawings
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Source: Field Work, 2013

3.11 Transcription and Categorization

The data from all tools used was transcribed frbenltcal language and typed in english in
computer package called micro soft word. Accordfivgle (1996) transcribing is a process
of translation that is from oral language to wnttanguage. This data gave me the picture of
how children perceive education and their everyaetyities; | got rich data from the tools
used. The transcription process started immediatély the first tool | used, it was ongoing
process. At first | thought it was really too muchtranscribe but as Kvale and Brinkmann
(2009) write that some of researchers who take @ingetranscribe their findings may benefit
from this transcription process. | was motivatedthgt where | transcribed my data from
Runyankore to English myself and this helped mega;m more and remember children

stories.

This gave me a deeper understanding of what wasstied in all the tools used. By listening
what was tape recorded made me to master my datateorized my data by in main
subtopics considering what was mainly said anda® ahade the column of other information
that was not commonly said but seemed importanhéo | continuously read the stories

looking for similarities and differences not fortje) the research aim and research questions.
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3.12 Analysis and write up

According to Silverman (2005) data analysis isrmteting the meaning and understanding
from a set of data collected. The interpretationn@dterial got from the informants was
concurrently grouped in the same style. | usede&gyressions from the findings, and | write
the uniformity and other interesting materials fraire study. The related stories and
discussions found in relation to my objectives aesearch questions. | coded the data in
regard to research questions and wrote up the swynofaach. | reread the data and field
notes for better interpretation and my field notéssten to the tapes again and again to get
more on informants used phrases and how | was mgdhformants to understand what they
were meaning in regard to their answers. | triefirtd interpretation of general information

and interesting situations to gain more from gatlie data.

3.13 Validity and reliability of the data
According to Hay (2000) validity refers to accurasfy data collected and producing the
desired results. According to Kvale and Brinkma200Q), reliability is consistency and

trustworthiness of a research account.

| discussed my research questions with the rigirtiggpants. The methods | used like
participatory tools proved to be child friendly atids provided valid data. Different tools
were designed for different informants. | used nmtben one tool and well-designed to fit the
different informants. Fore-example drawing, storgitivwg for children and focused group
discussion for both children and adults. The sttabk ethics into considerations where |
explained my aim of my research and all the questi’fom my participants about the
research questions were answered. | tried to synply questions where the informants did
not understand. Following the discussions | hadh y#rticipants, information answered all
my research questions asked in depth. All resequastions were actively answered by

children, teachers in depth.

| have discussed the qualitative methods used instagly. The combination of multiple
methods produced rich data. Tools like informalatjaes with informants helped me to get
rich data and rapport was built. Participant obatown confirmed the similar stories told by
informants, Drawings was highly enjoyed by inforsawhich helped me to get more on the
planned topic. Story writing so helpful to get mooa what children think without

interruptions. Being with informants most of thewé helped to be seen as a student but at
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different level. The study had some changes angsadgnts as explained above. Ethics were
followed and helped me to solve the ethical dilemrfeced in the field. In the following

chapter.

| present the discussion and analysis of the inftion got from the informants.
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CHAPTER FOUR

COUNTRY PROFILE

4.1 Introduction

In this chapter, | give a brief background of Ugamnehich is the study area; it presents the
social- economic and social —cultural history ofadda. | also elaborate on the South
Western part of Uganda where | carried out my fieldrk. The chapter also highlights

Uganda’s geographical location, political histondagovernance, economy, the people, rural
settlement, culture, education structure and thdysarea. | present them in the following

sub- topics.

4.2 Geographical position of Uganda

Uganda is a country in East Africa. It is a lara#fled country and it lies astride the Equator,
bounded by Kenya, Tanzania, Sudan, Rwanda and DatrmRepublic of Congo. Uganda’s
area is 91.134 square miles. Most areas in Ugaodsist of a plateau, some 3,000 to 5,000
feet (900 to 1,500 m) high and rimmed by mountaumdcanic peaks and lakes. Along the
Western boarder runs part of Africa’s Great Rifll$g containing Lakes Albert, Edward and
George. Uganda has a modified tropical climate Wwother temperatures and less humidity
than parts found in tropical lowlands. Average ribgntemperatures at Kampala the capital
city of Uganda, near Lake Victoria are mostly amuf0° F. (21°C). Rain falls during all
months of the year, but it is heaviest during Manday, August and November. The total
amount varies from roughly 40 to 60 inches depemndin the location. Savannas and other
grasslands cover most of Uganda (Geography of Unand4)

4.3 Governance and history

Uganda’s government consists of three arms; theutixe, the Judiciary, and the legislature.
The president heads the executive branch, and ptimeipal officials are the vice president,

the prime minister, and cabinet ministers, muckhefcountry’s executive powers are vested
in the president who has the power to appoint onore the vice-president, the prime

minister, and cabinet ministers (Otiso, 2006).

Besides these national government level organsganda, there are various units of local

government at the district and sub county levehaarlocal governments are organized
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according to urban rank, that is, city, municipaliand town. Cities are governed by city
councils whose constituent parts are the city givicouncils while municipal councils are
responsible for towns and in the rural areas ofrdgalocal government consists of the

country, parish and the village (ibid).

According to the 1995 constitution, there is onectdd president and one house legislature.
Uganda consists of a number of small kingdoms. Bdgaregion became a British
protectorate in 1894, and after two years lateti®riauthority was extended to cover most of
the rest of the region. Great Britain retained caraf this territory until 1962, when Uganda
became an independent nation within the British @omwealth. In early 1966 the Prime
Minister, Milton Obote, detained the presidency.1B/1 Obote was deposed in a military
coup led by General Idi Amin. Amin established atremely brutal dictatorship still fresh in
the minds of Ugandan’s. Tens of thousands of Ugamdeere set to death. This political
history has an effect on Ugandan’s up to now. Mahygandan’s did not manage to attend
schools due to dictatorship regimes leading teericy. And this has affected children’s
school life since some of the parents in rural Busih do not value children’s education. In
1972 he deported all residents of East Indian deésddese Indians were mostly the owners
of the country’s businesses in Uganda and theiadege from the country, led the economy
to deteriorate. According to the UNICEF (2005b)tiorzal Resistance Movement (NRM)
took over power and in 1986; it embarked on thenenuc recovery Programme (ERP) to re-
establish financial stability and initiate the rbhigation of the country’s productive and

social infrastructure, to set up a base for stabmomy.

Since Uganda got its independence from the GregiBin 1962, the country has been
facing political turmoil and wars that are combinsdh the HIV/AIDS epidemic that has
decreased its population and seriously affectediplied its social economic life. Many other
factors have contributed to the country’s socialitigal instability, including its internal
affairs. This has also affected education sinadfé@cted people’s economy hence leading to

poverty which has affected schooling life of mahyidren in Uganda.

4.4 Economy
Uganda is one of the poorest countries in the wdhd people live mainly by subsistence
farming, growing a variety of foods for example letil plantains, corn, sweet potatoes and

cassava. Coffee is the one of the leading castegpakt crop in Uganda, fishing activities are
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carried on in all major waters, most common onda¥etoria and Kyoga. Uganda’s currency
unit is the Ugandan shilling. Uganda has a lot wiherous resources which are known, but
they have not virtually unexploited. Gold, tin, gpbates, tungsten and salt are normally
produced in small amounts. Industrialization hasnbglow, with industries generally limited
to the processing of agricultural products and rttenufacturing of fertilizers animal feeds
and consumer goods. Uganda has railways which commest Uganda’s principal cities and

provide access to the Kenyan port which is Momlg@sgraphy of Uganda 2014)

The Uganda Bureau of Statistics revised uphilineste for 2012/2013 GDP growth is 5.1 per
cent. This rose from 4.3 per cent. Actual econogrmwth in 2012/2013 is thought to be
primarily driven by growth in exports and publioczeéstment and to a lesser extent by growth
in private investment and general government copsiom Household consumption is
expected to make a negative contribution to GDPwtiro declining by 1.4 per cent in
2012/2013. According to Bank of Uganda (2013), thiexpected to make only a marginal
contribution in 2013/2014 as nominal and real désjiade income, leading wages and salaries,
remain low, public real wages are expected to deddy 1-2 per cent in 2014. Many children
have been affected by economy since most of thenparcannot afford to pay for their

children in schools.

4.5 The people

Nearly all the people in Uganda are Africans; mpsbple belong to Bantu groups. The
Baganda form the largest group in the country. @hae few thousand non-Africans in the
country mainly Asians and Europeans. English is dffecial language, but indigenous
languages are spoken in different parts of the ttguBantu tongues predominate; Swabhili is
widely understood in most parts of the country. é&ding to Otiso (2006) Uganda infant
mortality rate is at 68 deaths per thousand livéhbj and the average span is 52 years, all
these death are brought by poverty, civil wars, gneddiseases like HIV/AIDs and malaria.
There are 19 major ethnic groups and these natikieice groups fall into four major
categories, in general these groups live in diffengarts of the country and they have
different culture differences, for example Bantunooonly known as agriculturists, Nilo-
Hamitic groups, Karimojong people are nomadic padiis that depend on cattle and goats.
Daily activities children do are socially constredtaccording ethnic group they follow in.

therefore daily activities children engage in veaom culture to culture.
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4.5.1 Marriage

Marriage in Uganda is traditionally one of the mwsportant social customs across all the
cultures, marriage is seen as central means ahgrilte families, lineages and the clans and
most commonly it not allowed to marry a girl of tk@me tribe and not relatives. Divorce is
not common in Uganda. Traditionally a man is suppda® pay the bride price to the family
of the girl and this is based on a number of facfor example based on virginity, divorcee,
education and where the girl comes from. If thé igila virgin, educated or from a well- off
family a lot of cows are supposed to be paid. ifdf ltas divorced before then somehow she

loses value then few cows are paid.

Most girls in rural Uganda are forced into earlyrnages where by most parents are after
bride price. In Uganda marriage traditions begithwourtship where this is a time where the
couples are supposed to study each ones behawor affter that dowry is paid to the girl's
family and the families agree on the wedding déte,girls aunt is supposed to teach the girl
how to look after the man and his family membensaditionally girls who got pregnancy
before marriage are heavily punished and this ptetmany girls from playing sex before
marriage. Many men in Uganda fear to marry fromfdraily where the history shows that
most people from there are lazy, drunkenness, wigdt) barrenness and many other factors.
Early marriages have serious affected girls schgoin Uganda since some of parents take
girls to be property in terms of getting incomenfrthem. Hence making them vulnerable and

miss their right to education.

4.5.2 Religion and Languages

Uganda is generally a God fearing country. It's Mdtor God and my country. A big number
of Ugandan’s belongs to a religious sect, with at®1% of Ugandan’s population being
Christians. Roman Catholic (41.9%), Anglican ChuotHJganda (35.9%), Evangelical and
Pentecostal churches (6.2%) and Islam with the hsstepresenting 12%. A small number
still follow the traditional religion (1%) and nd@hristian faiths are few totaling to (0.7%)
(Uganda. Com 200%)

Uganda like many African countries is generallyyegligious country. Most people believe
that God is only the solution to their situatiorhey believe God helper and powerful. They
follow teachings of different religions more commporfrican traditional religions that is
Christianity and Islam. Unlike most people in westeountries most Ugandans believe and
see spiritual and physical life as a continuum. Mégandans believe that whenever they are
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engaged in conversation and while sleeping God gods are readily invoked more

especially among the more traditional ones.

Religion is prominently in all aspects of Ugandde, lboth private and public spheres. That's
why most social events are opened by prayers famele weddings, graduations, public
events like hero’'s day, independence celebratidfsst schools open up with morning

prayers and closing prayer and incorporate relgiparformances are usually done that is
gospel music and where possible the church ledeadsthe prayers. Ugandans believe that it

is hard to succeed in life without God.

The traditional religion like Buganda believe inigggnce of a spiritual hierarchy, that is the
supreme KKatondg being the creator and father of all gods, guardiaints Balubaalg and
(Mizimu)these are lesser believed to departed ancestugse 1S also god of rain, harvest and

among others.

According Otiso (2006), the British colonial autties set out to promote English through
the school system and massive adult literacy progrdhese programs were fully supported
and often initiated by the Christians churches naikée study more widely accessible to the
locals. Although Idi Amin declared Kiswahili as Ugia’s national language in the year
1970’s, this did not substantially change the plaicthe language in the Uganda because the
policy was never implemented. Therefore Englishaimed the official language in Uganda.
Despite English being the national language in Wganfew Ugandans can express
themselves in English. Despite hard situationsde@il go through in Uganda, they still
believe that God will help them through their ediara Religion is seen as coping strategy

by many children in Uganda.

4.6 Rural settlement

According Shibeshi (2006), rural settlement comgwisiuman settlements with a small
population that is people agriculture dominatedatitans have traditionally lived in rural
villages whose size mostly varies by region, octiopa ethnicity and land availability, for

example in the south they have larger populatiars more permanent villages, and it is
larger because they are good at farming. Takingnela of Baganda culture in the pre-
colonial era often consists of 50 homesteads tlwainally are governed by the chiefs
answerable or under the head chief who is cdlaldaka.Other settlement in Uganda like all

Bantu settlements have not been all that differanthe way of settlement compared to
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Baganda but only in terms of local environment security. Among the Nilo-Hamitic groups

such as the Karimojongo who are known to be pdstgréhey settle in homestead clusters
enclosing cattle pens commonly known as (Kraalsgytlive in such homesteads simply
because they want to protect their cattle frome@dinsects and wild animals at night.
Almost all Ugandan ethnic groups, settlement agawized according to their origin clans.

This is important to my study since carried my agsk in a rural area.

4.6.1 Rural poverty in Uganda

According to Rural poverty in Uganda (2010)ganda has made enormous progress in
reducing poverty levels, reducing the countrywiceidence from 56 per cent of the
population in 1992 to 24.5 per cent in 2009. Thduotion of poverty in urban areas has been
especially noticeable. Notwithstanding these gahwsyever, the absolute number of poor
people has increased due to the population gravdkierty in Uganda remains high in rural

areas, which is reported to home of 84 per cehtgaindans.

Approximately 27 per cent of rural people stilldivbelow the national rural poverty line.
Uganda’s poorest people comprise small holder fegntiging in remote areas scattered
throughout the country. Remoteness in Uganda madegle poorer since it stops them from
benefiting from Uganda’s economic growth and dyrammodernization. In most remote
areas of Uganda, smaller holder farmers do not l@eess to the roads and vehicles to
transport their produce and market linkages are- mxistent. Most farmers in the rural
Uganda lack inputs and technology to help thememse their production and reduce pests
and diseases that destroy their crops. They la@néial services which would have enabled
them to expand their incomes (Rural poverty in Wza2010).

Health and social issues mostly affect rural pgvért Uganda as well. The population of

approximately 36 million Ugandans is growing at aanrate of 3.4 per cent. Despite the
country dramatically reducing the incidence of H\NDS since the 1990’s, prevalence rates
have again began rising in recent years. The paicdess caused a big number of deaths of

young people and orphaned up to 1.2 million chiidreUganda (ibid).

The poorest areas are northern Uganda, where tgolesrels are consistently above 40
percent and exceed 60 percent in many districtalthi@nd social issues significantly affect
rural people in Uganda as well. Population of al&&million people is growing at an annual
rate of 3.4 per cent. Uganda has reduced the ince&def HIV/AIDS since the 1990’s but
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prevalence rates have begun rising again in regears. The disease has caused the death of
large numbers of young people and orphaned up2amillion children. In 2012, Uganda
ranked 161 among the 187 countries on the United Nations D@weent program’s Human
Development Index, in the Low Development categ@poyd). Poverty has led to a lot of
challenges in rural Uganda where most people caafifatd health services hence increase in
death rates. This has made many children to beaoglat a young age. This makes the
children psychologically tortured and in the longyit has affected their school life where

some end up dropping out because they unable teghenol contribution fees.

4.7 Culture, family and gender roles

Ugandan society is very multiethnic, with a richxtare of cultures. Gender inequality is
rooted in patriarchal beliefs. Men are more resgméthan women. This has brought gender
inequality in male and female relations. Ugandaciedy is patrilineal and women remain

subject to their fathers and then later to thestiands after getting married.

Ugandan society has strong cultural rules that roete the gender identity, people’s
expression and role of its members. To understagahtla’s culture one must understand the
role that gender plays in determining one’s platesaciety as females and males have

specific roles that contribute to the Uganda’surelt

Ugandan families and societies still follow theditenal way where they had distinct roles.
In common, women and their daughters are respand$dsl the domestic chores such as
cleaning, cooking food, food production, fetchingter, firewood, care for the sick, child

rearing and make sure their husbands eat in timéhd areas of trading still most women
engage in domestic activities related to the doimesiores like sweeping the market place.
Most of Ugandan men act as breadwinners and owokrthe most of the country’s

productive resources. They mostly employed in lgsitions compared to women. Men own
land, make social and economic decisions of themilies and are seen main providers of

shelter in most homes.

In most Ugandan societies, men enjoy more leishee twomen. Many rural women in
Uganda enjoy leisure in simple activities like waghclothes, dishes while men enjoy their
leisure time to the maximum. Men who try to engagedomestic activities and always
engage their wives in decision are seen as weakniiobed by their wives. These women

subservience is accepted by most men and womenséhess. For example, the marriage
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contract where men are supposed to pay bride foidee girl before marrying her. The bride
price has caused harm than good in Uganda whereewame forced to pay back in doing all
domestic cores. Children are introduced to suchesbin activities at the young age where
girl child do a lot of domestic chores than a béylcc This has helped children to acquire
skills they may need in future and socially beiragtf the families. But on the other hand
culture and gender roles have affected childrect®al life since they are involved in a lot of
activities especially a girl child leading to abssnsm in schools hence poor performances
and on the worse case it leads to permanent drefraumh schools.

4.7.1 Socialization

Ugandan societies have traditionally aspired toiati@ae their children into functional
members of society. The principal elements of traaial socialization were cultural values
for example discipline and respect for elders, itgrdhonesty, cooperation, spirituality, hard
work, cultural taboos and totems, clan relationd boundaries in order to avoid incestuous

marriage relations.

The grandparents in traditional society played ampdrtant role in socializing their
grandchildren. This was done in form of stories eaening fireside where personal
experiences as elders were shared. Most childked these stories. Since colonialism, there
has been a big change in social economic and pigulaovements in the country that have
caused traditional way of living difficult and satization different. Many rural societies have
failed to cope with these changes. Today in Ugdhdaole of socialization has mostly been
most taken over by schools where most children ¢dpeast of their time away from their
parents. They start school at 8.00 am up to 5.30Mpamy children who are school goers and
living in towns speaks English and their grandpteare limited by this. Some of
grandparents cannot express themselves in Engflishdue to such socialization that is still
common in rural areas that lead to power differenbetween adults and children. Since
children are trained to be honest to their eldeenaarly age. Children are always taken to be
different from adults and in such ways children epchot being involved in decision making,

forced to engage in a lot of domestic work henéectihg their school life.

4.8 Overview of the education System in Uganda
The objectives of the my study mainly focuses drost, therefore | find it important to write

about the education system in Uganda for the readeanderstand what | mean by primary
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school, government school and what universal pgneaiucation is all about in Uganda. The
term school | refer to an institution which is dgsd for the teaching of pupils or students
under the direction or help of teachers in termdosfmal education, schooling can also
include the time spent at school, attending extr@ate classes and working on homework

given by teachers at school.

The ministry of Education and sports mission iptovide for the support, guide, coordinate,
regulate and promote quality education and spantsafl persons in Uganda for national
integration, individual and national development IOGEF (2005b), Uganda’s educational
system is patterned after that of Britain, the fermolonial power. The education mainly
consists of seven years of primary education, y@ars of secondary education, two years of
advanced secondary school, and three to five yafatee university or college education.
Initially UPE covered four children per family brecently it has been expanded to cover all

children, this has increased the number of pupilsrimary schools to 98 percent.

4.8.1 Structure of the education system
The following sub tittles explains the structuresdiucation system in Uganda

Pre- school
Education outside home in Uganda at this levelasidally in the hands of private agencies
and individuals. Most of the kindergartens and sthare in urban areas and many children

join primary school with little preparation for tihellectual tasks it needs (UNICEF, 2005b)

Primary Education
The primary seven-year education provides the hication leading to the primary leaving
examination (PLE) Certificate in four Core Subjeatshich include English, Mathematics,

Science and Social studies.

Post primary education

This level includes secondary and tertiary educati®econdary education contains of two
levels that is four years of lower secondary edanakeading to the Uganda Certificate in
Education (UCE) and two years of upper secondaagitegy to the Uganda advanced
Certificate in Education (UACE). There are techh&zhools and technical institutes, which
take a proportion of primary school leavers whotatght various crafts and special skills for
period of two to three years, there are teachamitig college which produce primary school
teachers and other different colleges (Ministrdfication & UNICEF, 2005b).
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Higher education

There are public and private universities which adwdifferent degrees. Students who pass
their higher level may choose to continue to ursiters. The Uganda government gives

scholarship to number of students each year, dret sponsors thousands of other students in
other tertiary institutions of learning. Studenteondo not manage to get the competitive
government scholarships depend on their parentgaadiians to pay university tuition and

the everyday up-keep.

Uganda has achieved an enrolment rate in primamgas of over 96 per cent boys; 96.5
percent girls, since the introduction of univerpalmary education, this is looked at as a
valuable achievement alongside other positive efféor example the expansion learning
opportunities  for girls. Uganda is trying to acldethe MDGS for education. The
achievement of MDG 2; ensure that all boys andsgidmplete a full course of primary
education (UNICEF, 2011a).

4.8.2 Rural children and education in Uganda

By the term rural children | refer to children whHiwe in a geographically secluded
community, children that live in a land that is ibglly dedicated to agriculture and a
community which is not urbanized and not developedUganda there are two categories of
Primary schools that is government schools andapigchools. Private schools are not under
the management of government agencies and govetnaised schools. The ministry of
Education and Sports is in control of primary edwraand other levels of education in
Uganda, it prescribes a national curriculum andviples textbooks, administrators and
inspectors. Since the early 1990s, government hemuped policies intended to expand access
to all levels of the education system. The speemphasis is placed on primary education
since it directs benefits of rural children. Sint897 when the primary education was
introduced in Uganda enrolment in primary schoals imcreased. At the end of 1996, there
were only 3 million registered primary school chdd, but the statistics shows that a figure
has more doubled and now stands at over 7.3 miBitamezine (2005), since 1997, the rate
of pupils dropping from school has been reducingl 003, when it again started to
increase. In 1997- 7.9%, 2002- 4.7% and 2003- étdégmt. The statistics show that, there has
been a decline in the number of Pupils who dropafwchools; the numbers of girls who

drop out from school are more than that of boysl)ib
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In 1997 the Ugandan government introduced univeygaiary education. that plan was that
all children should be able to attend primary s¢hdar free and in 2007 universal secondary
education was introduced, but unfortunately the alenfor free education in Uganda
outstrips the availability of places at the freevgmment schools. It is problematic or
uncommon for primary classes to have more than rdred students in a class. The

government has lack enough fund to facility them.

Despite Uganda'’s official policy of Universal pringaeducation, rural children in Bushenyi
are still facing a lot of challenges to access sthaless they can afford the contribution fees
and the other school requirements, include unif@upplies and cleaning supplies. There are
many obstacles effect these children school life dgample, illness with malaria, long
distances to the schools, hunger, violence at hamet of domestic activities to mentioned
but a few. Most universal schools are attended dayr ghildren in rural areas. The private
school in Uganda performs better than governmehbds at primary level. Paying the
contribution fees in Uganda is beyond many familespecially to those who produce many
children. These children are supposed to pay dariton fee. Children are always sent home

because due to lack of the required necessities.

According to UNICEF (2011b), there are many roadkéoor challenges keeping many rural
children from fulfilling their right to achieve thaighest level of education of which children
are capable and this has slowed Uganda’s progeesshieve by 2015 MDG finish line.
Approximately only one half of the pupils enrolled primary schools complete their full
course of primary education. Uganda struggles utiterweight of drop out children who
themselves face a lot of challenges to developredtgrowth (ibid). | did my field work in a

government school.

4.9 The study area: Bushenyi District

| find it important to write about Bushenyi Distrim this section since it was my study area.
This part presents a brief picture of the studyaasehich is Bushenyi District in South

Western Uganda. It includes sub-topics which inellatcation, social services, population,

economic activities as well as life in rural Bushien
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Figure 2: Map of Uganda showing the study area
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4.9.1 Bushenyi District

Bushenyi district is one of the oldest districts Ulganda. It was created in 1974 out of
Mbarara District. In 2009, it was split into fivastticts, Buhweju, Mitooma, Sheema and
Rubirizi district with one new municipal council &ushenyi- Ishaka. This has drastically
reduced the size of Bushenyi from five countiesrie of Igara that includes the municipality.
The district is made of one county (Igara). Nind-8auntries, a municipal council, four town
boards, three wards, 64 parishes and 565 villaygep 2013

4.9.2 Location

The district has a land area of 3,949 square kiterseand lying between 910 and 2,500
meters above the sea level. The main physical fesitinclude natural tropical forests of
karinzu and Imaramagambo covering an area of 784Kmese forests serve as a tourist
attraction. Arable land covers 2,215 square kmenopater bodies cover 372 square kms and
wetlands covering 183 square kms (lbid).
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4.9.3 Population

As projected in the national statistics by 2010sHnyi District has a population of 117.000
males and 124,000 female respectively totaling 44,200 people in the district. The
population distribution in rural and urban areapngjected to stand at 89 per cent rural and
11 per cent urban population is projected to beoatmi:1 male to female ratio. Population

density stands at 282 people per square km withuaéhhold size of six (ibid).

4.9.5 Economic activities

The District is well known for the growing of baranand dairy farming. Residents grow
coffee and tea. Bushenyi people are also involadtie semi- intensive agriculture, trade and
commerce, transport, stone quarrying, sand minfisgjng, mineral mining, construction,

tourism and lumbering (Aruho, 2013)

This background information about Uganda and Bughefistrict is so crucial in
understanding the daily activities and how ruraldrkn in Bushenyi perceive education. The

study area will help me to understand the resalteext chapters.
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CHAPTER 5

THE BENEFITS AND EFFECT OF DAILY ACTIVITIES ON RURA L SCHOOL
CHILDREN

5.1 Introduction

This chapter explores the daily activities and hthey affect school going children in
Bumbeire sub-country. | discuss the domestic dmivipaid and un paid activities in which
they take part as well as the affects they get fdomg this work in regard to their schooling
life.

| have used theoretical concepts to help me li& émpirical experiences in serving the
important task of providing insight and understaigdiNilsen (2005), argues that analytical
process is seen as fundamentally dialectical aadebearcher should always move back and
forth between empirical data. Therefore | keep @neading my informants information for

better analysis.

The role of children in economic and social repaithin in the global south has been
adequately explained. Most of the research donensde focus on the difficulty work

presents to schooling and attaining universal sigiitbebe, 2008). The economic role of
children in households’ survival strategies hagjlbeen known. The social meaning of their

work and its geographical context has been resedress (1bid).

As explained in chapter four children in Bushenyg asually engaged in a lot of domestic
activities that help them to get the basic skitistheir better future or survival. The domestic
work that children engage in rural Bushenyi is rhain two categories; that is agricultural
work like harvesting, marketing activities, weedipdpoughing mostly using their hands and
domestic work which includes fetching water, loakirafter their younger siblings,

preparation for food, firewood, cleaning, milkirfgeding the animals, cleaning and looking
after their elders like grandparents.

Children like adults, are resilient, knowledgeaatel capable in some different ways, while
being vulnerable and dependent human beings inrsti@hildren are social actors whose
relative abilities to exercise agency are rootethiwistructures that can be either enabling
them or constraining them (Abebe, 2008). Childnenural Bushenyi are social actors and
take part in their societies by actively involvimgdaily activities.
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5.2 Daily activities.
Children told that the daily activities they engaggeaffect their school attendance and they
get few hours to revise. This is confirmed by Jimame of children informants (informal

dialogue).

Jimmy; Compared to private schools where most mrildboard at school they have better
chances than us, who are always involved in domesirk. Here at school we normally pass
with grade 3, 4 and U.

Researcher: is it because of daily activities yo@ d

Jimmy: yes because we do not get time to read amarevalways tired

Researcher; how many times do you attend schaoineek?

Jimmy: twice or three times a week and most pwagailattend not even attend thrice a week

Jimmy: here children pass with grade 2, 3 and dtel do we get grade ones. Last year
most of pupils were in grade 4 and that was toisster

The grading system in Uganda is grade 1,2,3,4 andhére one is the best and U means

failed

Interviews with parents showed that the daily aiéis affected children in their schooling
since they had to perform some work before schodlafter school. These activities always
make them late to school where one of the pareats that may be the government should
change time from 8.00 am to 10.00 am because elnildre supposed to help at home before
they go to school. School does not mean good fberause some of children cannot manage
school therefore they need other skills despiteagdbeing late at school (key informant with

a parent).

5.3 Maria’s day
Many children in rural Bushenyi are mostly involvaddaily activities. Most of children
perform more than one activity at home, they comlsochool and work. This is confirmed in

the expressions below
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| am called Maria and | am in primary six. | am ttigien years old and | stay with my mother
we are eight children. Five girls and three boyy, mother is just a farmer. | am supposed to
do domestic work before going to school. | wakeanty in the morning pray and thank God
for the day, then go to cultivate in our garden,sdone cleaning here at home and then go to
school at 8.00 am. After the school | am suppdsdating the goats and sheep back home
from the field, take the harvests back to the stibaen supposed to look food for my mother’'s
pigs, peel bananas, cassava or irish potatoes, fatch water. If it is weekend | am is also
supposed to collect fire wood to use for the nedlinand on Saturdays | cultivate both in the
morning and evening and even some times at schoalonsome cleaning. | only get rest on
Sunday. | am always feeling tired but | fear td tay mother. Therefore | keep working
despite being tired. When | reach school late, theam punished (Maria 13 years old, key

informant interview).

Discussions with girls, parents, boys and teacimetise rural area showed similarities of what
Maria’s does in relation to other rural childrerccarding to (Ansell, 2005), childhood is seen
as important part of life and children should beeffrom work. Article 32 of UNCRC states
that parties recognize the right of the child topoetected from economic exploitation and
from performing any work that is likely to be hadans or to interfere with the children’s
education, or be harmful to the child’s health dygcal, mental, spiritual, moral or social
development. However this is different in ruralsBanyi were most children spend their days

occupied with work.

Children do not get enough time to play becausy #pend most of their free time doing
domestic work. Children are taken to be energetetwsork is taken to be part of their lives.
As noted in Boyden cited in James et al. (1998) régearch in Bangolore showed that many
parents thought that learning trade early wasbist way to endow their children with the
means for the future survival. In the same way mp@ran rural Uganda take domestic work to
be socially important for the children and it ig tlesponsibility of every child to help at home

since it’s culturally important for children.

Children fear adults and they are not involved etision making. To some extent rural
children in Bushenyi are denied their human riglkbally all children are to some degree
exploited and their human are under expressed raagpropriately exercised. This happens
across a spectrum of degrees of liberation marké&tt wifferences in gender. Some
informants followed the timetable set by their pase Even if they get tired of that heavy
work load they do not to tell the adults as signredpect. Few children born to educated
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parents do not do too much work that affects schbois class of children confirmed to me

that they are always at school in time unlike th@bese parents are totally illiterate

Most children informants said the domestic work kagously affected their attendance and
performance at school. When these children get tay are punished in form of slashing
compound, digging, cleaning toilets as well as ooap punishment. This has even scared
away some children that end up dropping out of schccording to UNDP (2010), though

there is an increase in enrolment rate to 97.1eperat primary level in Uganda, 67.6 percent

drop out before completing primary seven. It alspl@ned in chapter four.

Some children were not motivated both at schoollede. Where one of child sdighat here

at school, we are forced to do engage in work rkeking mats, drams, flower gardens and
even at home our parents see us as helpers (D&vigkars old, FGD)This hasmade the
situation so difficult for most informants to mamagchool with all that domestic work. The
children claim that the work that the do daily goi@s most of their time and hardly do they
get time to interact, play and rest.

As Prout et al. (1990) write that, culture and stcidetermine a lot in child upbringing
children. The study found that in rural Bushentiough children are actively involved in
daily activities, adults take them as minors ordmeing in terms of socialization. It is also
seen in Article 31 of African charter (a) that tork for the cohesion of the family, respect his
parents, superiors and elders at all times andtab&m in case of need; in the same way the
study found that most informants were following witlzeir parents tell them as a sign of

obedience and successful socialization.

The daily activities children engage in have notyoaffected their school life but have
affected them psychologically where they are alwagsied of going back home. Where one
of girls said:l hate mornings and evenings because we are oatuwpith a lot of work at
home (Rita 14 years old, drawing9)hese daily activities make them miss their edocati
and this will affect many children in future. In blgda today it is very hard to get good life

without education.

5.4 Gender
Most children get involved in gendered activitie$dve and after school. Girls were involved
mostly in work like cleaning, looking after the etty, cooking, washing dishes, looking after

their younger siblings, whereas boys engage irvides like looking after the animals,
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fishing, building stoles in markets mentioned buew. In the same way these gender roles
help children to learn according to what they anep®sed to do in future. For example girls

do that to be good wives in future. | found thatsgdo more work than boys and this affects

their school life because they rarely get timeewige and also go to school late compared to
the boys.

Discussions with my informants and my observatishewed that rural children’s daily
activities mostly vary according to their gendenoiine (1990), argues that social relations of
children are primarily relying on the model of gnoudifference that is founded on the
prevalence of gender separation in children’s diéfidy Societies have strong cultural rules
that determine the gender identity, people’s exgpoesand role of its members.

According to Nalule (2008), social cultural aspeaatserms of gender have played a big role
in contributing to the increasing rate of childemwork in rural Uganda. Alderman et al cited
in Martina (2005), asserts that the striking ansible live examples of gender differences
between girls and boys within households in devalppountries is the prevalent gender bias
in education. Due to low income, education of bayprioritized to that of girls in most

western Uganda. Gender differences are confirmedpnessions below.

| do a lot of work at home compared to my brothdfy. father suggests that our brothers
should complete school first since he is unablpay for the 8 of us. | always miss schoal...
but what keeps me going is that this kind of wergaod for it prepares me for the future. |
mean when | get married and make my own family theiti not fail to fend for my family
(Clare 12 years, drawings).
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Figure 3: Clare 12 years, drawings

Source: Field Work, 2013. This drawing shows Ckadgily activities

Most discussions with informants showed how a igiraffected by a lot of domestic work,
because it is so important for girls to learn damesvork since they are mothers of
tomorrow. Many parents | interviewed confirmed te mhmat girls should prepare for their
future roles as wives. Some parents said that tir& shildren do is normal and doesn'’t affect
in any way. Where most parents in discussion gnwape saying the activities children do,
does not affect their school life, here in ouragk children are supposed to engage in work
for their future use, they can not only depend odnosl! (Focused Group discussion with

parents)

Some girls’ informants take work to be part of théespite affecting their school life as Clare
said above. In Uganda girls and women are sti#aio be property. Most parents still value
boys more than girls because they think the giilsj@mn another family and hence no need
to waste money on their school. This also revefitad FGD with parents where one of them
stated that boys can manage in future even if tteepot engage in household chores. Girls
have to be trained because they will join anothertilfy tomorrow. During my visits to some

of my informants | realized that girls are alwaygeq a lot of work to do. In the end, they

miss school on some days.
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In most families in rural Western Uganda boys db meed to do much like girls, but still

work little as illustrated below

We are five children at home and | am the only bajo activities like fetching water and
sometimes help my sisters to sweep the compouhd gvening. | also help my father in our
banana plantation during weekends but generallygamad to my sisters. | don’t work a lot
since | am the only boy at home my father alwalls tee to read hard so that | gain
sufficient academic qualifications and become atalom future, earn good money and take

care of our family (Jocob 13 years old, drawings)

Figure 4: Jocob 13 years, drawings

o)
& g0

Source: Field Work, 2013: This drawing shows Jasadgally activities

Several of the boys | interviewed engaged in pctde work as it is seen in interview with
Jacob above. These activities contribute to thelyamcome. This is noted in Abebe (2008),
study about working children in cash economy. WHaygs and girls in Ethiopia were not
simply common place individuals in markets but thegre independently engaged in a
variety of activities but men engaged in the sgllof relatively expensive and specialized
products like selling furniture and other produetiactivities compared to girls. In the same
way this is not different from Uganda. Accordingrty informants both boys and girls do
daily activities but most male informants did protive activities compared to girls. This was

also expressed by Alex (12 years old, informalatjak) as follows

Researcher: what daily activities do you engagAlex?
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Alex: | do chores like helping my father who ibuwlder, fixing bikes at the trading center
and help in the family shop sometimes and some Idaysh water and collect firewood. But

mostly | am fix bicycles at the trading center
Researcher; do you find fixing bicycles interesting
Alex: sure, it is very interesting and in futureill learn to fix cars

Despite gender roles being stereotyped in ruralhBagi some household activities are
performed by both girls and boys. Gender is a $@aiastruct in rural Bushenyi that leads to
different roles in regard and different practickscording to Bell et al. (2007) boys in certain
areas of rural Uganda are most encouraged to theid own houses and gain independence
from their parents than most girls, who are mowsely controlled and observed by their
parents. Interviews with most parents confirmediraahild and a boy child to be treated
differently with in households. Where gender biasawevealed in education for example one
of the parentsstated that despite all these programs | listenradio those girls are all
important like boys when it comes to educationtill take boys to be useful than girls

(Adult individual interview)r'his has affected girl’s school life.

5.5 Helping the elderly and young siblings

Some of informants mentioned responsibility of limgkafter their grandparents and young
siblings whenever they back home. It was also oeskthat whenever the parents are busy or
a way, children stay at home to take care of tlgeing siblings and the elderly. This is

illustrated in the following quotation:

It is difficult to combine school and work at honBut somehow | am getting used to it
because | do it every day when | get home. | waik ldistances to get to school and in the
morning | have to bath my young sister and brotber, this always makes me late to school.
Combining school and morning activities is not easwll but | have no option. Some days |
don’t go to school because | help my mother to talte of my grandparents two of them are
old and sickly. | wake up early enough try to finfay chores at home in time and when | get

to school. | use break time to complete my homewbt&bo 14 years old, FGD).

| stay with my Uncle; | perform house chores likeesping, looking after her young brother,
fetching water, collecting fire wood and washing tiwhole family clothes on weekends
(Matina 13 years old, Drawings).
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When | asked Matina, how the work affected her sthfe, she changed her face and said it
is really hard and that the brother doesn't helpwi¢gh some of the work. Matina said that
work affected her school life because she nevextgae to revise and play like other children
after school, but ended up saying that she norntaads hard in the summer holiday.

According to Matina summer was not all that busypared to school time.

It is seen in above discussions with children swahe of them were not happy with the work
they were doing, since it affected their schocg.liBut some children’ always looked for
means of how to do their homework which also shithasthey are trying to maneuver and in
the end, the public sees these children as agéotsange. Despite affecting their school life

they have taken work to be part of their daily.life

Abebe (2007), children in Ethiopia have spent moree performing various jobs without

thinking of it as work. Some children informantsreveot only cared for but they also had
responsibility of caring for the young and the elgleAs it also seen in E. Robson (2004)
children are currently recognized as care givetss BRlso shows children as active social
actors in rural Bushenyi. Some children assumedrohe of their parents where ever the
parents were busy. This has occupied informant® thence leading to lack of enough time

to revise.

5.6 Farming

The discussion with some children showed that traesbtic work they do at home was not
all that much to affect their school life. Few cnén were not involved in a lot of domestic
work especially those from middle families. | foutlt some informants do light work. They

still had time to play and go school in time. Tisisevealed from the expressions below

| only do some farming with my father on weekerls, work |1 do, does not affect my
schooling life. In the morning | do not do any watkall because my parents do not allow me
to do so since it makes me tired before going boasic(Ronald 13 years, Drawings).

| stay with both my parents and both of them arekimg; | only engages in revising my

books, do some sweeping and iron my father’s sfiteter 14 years, Drawings).
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When Peter was asked how the work affected hisoddifi®. He said that the work he engage
in, does not to affect his schooling, and he belieit was okay to do some work since it is

good for him to learn how to work for the bettetuite.

Just like Reardon (2011), income is strongly catexl with other social economic
characteristics of the family. In my study | fouridat children come from different

backgrounds, the middle class and the very pocs.one

Income levels have led to greater differentiatioschool quality and schooling opportunities
between children from poor families and rich fagsli According to Robert (2010) parents
education levels in Uganda have a big effect omddm education and the dropout rates.
Educated parents normally support their childremmiost of school work than uneducated
parents. The views from narratives revealed clasbet one of the problems that affect
children’s school life. Where the children from wmliel and educated families were not
involved in daily activities compared to childrerorh poor families where most of their
parents see them as helpers and their participatidaily activities is highly needed.

5.7 Positive side of the daily work children engagie

The everyday meaning of work is complicated. It oa@an anything from household chores
to formal sector employment. Work is widely undecst a cross culture not only as the away
of making a living, but also as a vehicle of saegetion, independence and self- realization
Many children regard work they do as unpleasanddmrbut others defend it as helpful and
rewarding and claim a right to engage in it if theygh (Judith Ennew, Myers, & Plateau,
2005).

The current dominant international discourse ondoém’'s work virtually ignores both

children’s views about work. They do and the reseaesults have been ignored the benefits
of work children engage in. The international disse focuses on the dangers of work that
children do and its costs. Both positive and negagiffects of work children do need to be

considered when properly analyzing the effectsiféérdnt kinds of work on children (ibid)

Some of the children | interacted with were pesitabout work and that it is because of hard
work and that they have managed to contribute éo #thool necessities and family income
Interviews with some parents revealed that woriknjgortant for children because it is a way

of getting skills and self-confidence. As Abebe daBdssell (2011), write that work is
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important and it is integral part of our everyd#g.lIn the same way some children were
happily involved in the work they do, since it ieir source of happiness. Therefore work is
important in the country like Uganda where povéeyels are still alarming. Children have

actively played a role in participating in dailytizdies.

We are poor and the only way for me to attend skcisothhrough my participation, | need to
help my parents when they are busy looking for smirool fees, sometimes | go with my
mother to cultivate in our neighbor’'s garden in uet for food. | pack this whenever |
manage to go to school (Ruth14 years old, FGD).

| enjoy fixing bicycles at trading centers, i hawany customers are my good friends and if |
was only confined in school, | would not have hachsan opportunity. In short | am popular
at the trading center and at school because of mgdgwork. Other children call me
“engineer”. This has also helped me to pay my sthees. (Alex 12 years. key informant

interview).

Basing on children’s stories work is perceived &part of their responsibility. The African
charter on Rights and welfare of the child asstads it is the responsibility of the child to

serve his national community by placing his phylstcad intellectual abilities at its service

African charter strengthens cultural values intrefato society and it's a responsibility of
every one to contribute in society. In the same whydren informants in Bushenyi are
encouraged to take part in daily activities whene @f the parentsaid that hear about
children’s rights that they should be left to gostthool without work at home but this is not
good because these children need life skills. ¢f dmesn’t not learn this work at an early age
then most likely they will not be in position torlwan future. Who knows what the future is
like. Most of us are sick of HIV and AIDS so we dyang anytime. These children need to
learn how to do manual work (female parent, FGD).

In our village even in the whole country childremshengage in work to get skills. Because
even the educated ones do not have what to da #Hrer many youth on street. | normally
hear on radio that youth have to create their owibgs by starting business. Therefore it is so
important for children to get skills, when they a#l young because our country is un-

certain in terms of white color jobs (key informanterview with a parent).
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I live with only my mother at home and she is abvagt feeling fine, but whenever she is fine
she sells onions in the market. But the days shetifeeling fine | am forced to help her and |

like that because without my help in that businesthout my help we would starve and even
lack money for school fees (Tina 12 years, keynmént interview).

To me | think life without work is not good, it reakyou depend on your parents as of now |
work and go to school and always have pocket moheyme working doesn’t affect my
school life (Marvin 14 years old, FDG).

From the above excerpts by informants, | interpretk as part of rural children in Bushenyi
and it is part of house hold production and saozadion. It also a good symbol of competence
that children have because they have come to tuitlerstand their family situation and the
only way to improve their standards is through gepart of the work. Children are supposed
to contribute to the family as well in the commynéis Admassie in Abebe (2007), writes
that, children are expected to contribute whil¢hatsame time learn the necessary skills that
enable them to be active members of society andrehi participation is vital to maintain
subsistence economies and ensure some continudyltofral skills. This is seen in Boyden
(1991) cited in James et al. (1998), where he wiitat in south the only way the poor can
survive is putting as many members of the houseaslgossible to work. Some of children
said yes because they are recognized as partiofah@ly by helping their parents and meet
their expectations but on the other hand informatated that if it becomes too much then it

is not good for them due to lack of time for school

| found that out that work is a process of socggroduction that most children from rural
Uganda undergo. The majority of the children | imewed revealed that they took up paid
work on top of house chores so as to earn somemi@cadhis is illustrated in the following

guotation:

Researcher; what activities do you engage in?

David: | work in the market normally on Fridaysfeitch water for the small restaurants that
prepare food. | also do some sort of marketing whgr call customers and convince them to
buy from particular sellers and in return I am giveommission for that. | am paid small

percentage for each buyer | convince.

Researcher: Do you get customers?
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David: yes | do, on market a good day | make 86000 ug shillings (2 Usd’s)
Researcher: do you find work interesting?

David: work is interesting because | have managecbntribute to my school fees and buy a

few items that we use at home

Researcher; Do you think the work you do affects gohool life?

David; yes, it does but on the other hand, | needork to pay my school fees and help my
father to buy food. So I think it is important totlb work and go to school (David 14 years,

Drawings)

Punch (2003), further argues that a perspectiiehnvdncompasses multiple and overlapping
arenas of childhood can lead to a greater undefisiguof children’s lives, showing how they
integrate contexts of their child-hoods at schaark and home. In the same way my study

found out that rural children in Bushenyi still gohe to play despite daily activities.

To understand more about resilience and copindhamesms, | asked questions about play. |
found out that children still maneuver alongsideirthight schedule of work and get time to
play with friends. This is interesting because pigya right though most children did not
know that it was their right, as it was seen in H@&D with girls and boys. This is confirmed

in expressions below
Researcher: Do you get time to play?

Maria; Me and my sisters normally play from theisgrwhere we fetch water, because it's

hard to play from home. My mother is always saylaghis and that
Jimmy: oooo yeah.... We escape from home and joievigr@ng football with our friends

Ruth: Yes, we do play when our parents are nobatehand even when | am tired | just slow

work to relax.

Tina; when | ever | go to collect firewood, | figgy with my friends because we normally go
together.

Researcher: Do you know anything about the righdl&y
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Tina, we have not yet studied rights in class. Maywhen we go to the higher classes, we

shall study them.

Rural children in Uganda have found the safe pladesre they fight for their right to play,
despite the lot of domestic activities they engagd hey play with their peers. Rural children
are actively participating in domestic activities adapt to adults expectations, for example
working to earn money for their school contributemd pocket money and sometimes money
to support the entire family. Mayall and Berry (2DOwrite that it is important to recognize
the difference within the generations. Rural cl@idin Bushenyi have different degrees of
agency in regard to their age peers, friends, eitlynclass, order, gender and all other aspects
of social differentiation. Children in rural Bushgrare constrained by a mount of structural
limitations. Since they are not yet full adults ahé makes children to unequal adults. This
has affected most children school life since they farced to do a lot of work by adults’

hence missing school.

According Robson et al. (2007) there are a rang#ffdrent actors involved in these unequal
power relations that shape social-cultural normgaeing people’s abilities to become agents
in their own lives and communities. Adults in ruBaishenyi mostly determine what is good,
bad and acceptable in society and how they areoseappto behavior. Rural children in
Bushenyi are forced to do a lot of domestic workl @nere are a lot of power relations
between adults and children, this affects childsesthool life.

5.8 Dignity of life

According to interviews with informants educatieseen as dignity of life. Education was
seen as the way forward. Most of informants valaddcation. Rural children in Bushenyi
have negotiated social relations and understood t#revironment. Most of them are
contributing to their school fees to achieve edocaand become better persons in future.
The following questions were asked to get more@m bhildren manage school and domestic

work.
Researcher - Where do you get money for schod? fees
Rita- | work in my neighbor’s garden on weekends

Researcher- Do you get enough money for schooffeesthere?
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Rita- no, no but at least it helps me to pay halfsohool fees and whenever we pay half of

school fees then the head teacher take long tirserid us back home.
Researcher: Do you find the work ok?

Rita: no | do not like it but | need to get moneyphay at school because it is education that
will make me stop cultivating in my neighbors garde/ithout education my future will be

incomplete (Rita 12 years, key informant interviews

Several of the interviews with informants showedicadion to be valued, where most of
informants were participating in paying their schéees. As Article 12 of UNCRC gives

children right to participation, Article 13 of UNQ@Rgives the child the right to freedom of.
Article 15 freedom of association, rights of chitd peaceful assembly provide children and
young people with the right to participate activelysociety and talk part in decision making
in school family and community. Rural children iudhenyi have actively taken part in
paying their school fees thought their decision imgkt still limited as explained in chapter

four.

From the above interview with Rita, | see her agsgent of agent of change in her life. She
has managed to contribute to her school fees. @uieeochildren | interviewed stated that
education leads to good family in future, peacehim society because most educated people
always find what to do. This has encouraged childeeread hard to get better life in future
(Addy 13 years, FGD)Therefore | can interpret education to a positeatribution to the

society in rural western Uganda.

This chapter has revealed how daily activitiesaftaildren’s school life and how they have
befitted from the work they do. The activities dnédn engage in are socially constructed as
seen in the above excerpts, and the chapter atsessthat some children fall in minority
group. They exercise powers from their adults. @bkt are structurally differentiated with in
societies and they experience the exercise of palifarently. The analysis shows how
children’s gender and poverty have remained thennfattors that have made some of

Children unable to enjoy their school life.

In the proceeding chapter, | discuss and analyreguayverty has affected children school life

in rural Bushenyi.
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CHAPTER SIX:

HOW POVERTY AND OTHER CHALLENGES AFFECT CHILDREN'S SCHOOL
LIFE

6.1 Introduction

Apart from daily activities, children claimed thtaere other factors affecting their school life.
These ranged from poverty, age, early marriagest, pealth, alcoholism, orphan hood, big
families, age specific challenge, heavy punishmetgacher children relationship and
disability. According to Qvortrup (2002) school @ institution for the socialization of
children and that is important to demand for thaligy education. Schooling and education
are most important features of modern childhoodild@m in rural Bushenyi have not
received quality education and a lot of challengase distracted their schooling life as
discussed below

6.2 Poverty

As mentioned in chapter four. Poverty in Ugandatirohildren in a struggle to attain a level
of education. According to Rural poverty report12§", poverty remains high in rural areas.
Children are extremely represented among the pooiganda as explained in chapter two. In
addition to a large number of poor households enabuntry. Many rural children are affected

by income poverty.

In discussions with the children informants, poyeemained a major factor affecting their
school life. Most informants showed misery faceewkve were discussing about the poverty
situation in rural Bushenyi. Most children showdakit participation in paying their

contribution fees and buying their stationary, eirtbeir parents cannot afford. This is

illustrated in the following quotation:

| come from a family of 9 children and | am tH&lorn. | am 12 years old now. My parents
cannot afford to pay for us school fees, becausartbney they get is used to buy food for us.
Since we don't have a big land for cultivatidrstarted paying my school fees when | was in
primary four and now | am in primary seven. Bug tmoney | get from cultivating in our
neighbor’s garden is still not enough; | am alwaysmsed out of school. But | have to keep on
attending. Though the head teacher doesn’'t waraulefrs to attend without clearing all

school due (Clare 12 years, story).
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It's hard to revise when | reach at home becausdagk enough paraffin to light at home,
and our house is grass thatched house where isledien it's a rainy season, in in April
2013, my books were affected by rain for it raihedvily and no one was at home...(Martha
13 years old, story).

Due to poverty the situation in rural Bushenyi, mafschildren’s dreams and wishes are not
fulfilled because of their in ability to pay schamintribution. Most stories portrayed poverty
to be the main challenge that affects rural chiitireschool life, because they are always
chased out of school since they can’t afford to. @hyildren are taught to work at an early age

to contribute to their future. This confirms thaildren are competent social actors.

The way Clare ended her story shows how rural sldsometimes resist adult power by
insisting to still attend classes even when thaelhester doesn't like it. Punch (2003), argues
that children always find the way to combine workl achool. Despite the absolute poverty,
domestic activities children do in rural Bushenyey still fight for their right to play and

most of them combine play and work. This showsafency that children have. In the same
way children in rural Bushenyi are fighting to acqutheir right to education despite the

poverty situation they are going through.

Despite the hard work that children do in orderatmuire education, their chances are of
completing primary seven are narrow. Since pov&tylarming in Uganda as noted in
chapter two. Most of pupils still drop out of schbefore they finish primary level. Children
are still facing a lot of challenges to access sthaless they can afford additional fees and
the other school requirements which include unifasaopplies and cleaning supplies.

6.2.1 Early marriages for girls

All though 1 did not face this problem, | used taserve it in my village and up to now early
marriages still exist. Children informants poiniedut to be one of the challenges that their
school life. Taking UNICEF (2005a) definition, thexm early marriage refers to both formal
marriages and informal unions before the age ofCI8ld marriages are not only affecting

Ugandan girls but millions across the world. Thasconsidered to be human right violation

because it affects children’s school life and Isathem vulnerable.

Uganda is one of the countries with the highedtsgoercentage early marriages and forced
marriages. 10% of girls in Uganda are married efbbe their 18 birth day and around 46%
of all women are married by the age of 18 (Joycfildren in Ugandd)
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Taking narratives views in my study, most girls riral Uganda are forced into early
marriages where most poor parents are after bnide.pAccording to Otiso (2006), many
social conditions that disadvantage a girls chddculture based, for stance their lack of
education and production. Most parents in RuralhBugi see a girl child as property that will
bring wealth to the family. The FGD with girls canfied this. As it is illustrated in the

following quotations:

Ruth; my father is not all that supportive whenames to paying my school fees and | heard
him telling my mother that she should only focusmgnbrother if she thinks that education is

important
Researcher: why do you think your brother and mat?y

Ruth; it's because he wants me to get married shahhe is given cows in return. My elder
sister was forced to get married to a business mdtampala because my father was hungry

for money
Researcher; how did your sister react to that and/lold was she?

Ruth: she was 16 years old and she was already tfeur situation at home she was always

chased out of school, | guess she was happy véth th

Tina: Here in our village most people think thauedting girls only benefits the man’s side
and they think that when a girl gets old, she ¥aill to get a good husband. Therefore that is
why they force their daughters to get married atyeage

Ruth: | guess | will also get married soon becauaen struggling to get school fees and my

father is always talking about it

Researcher: is it your wish or it’s just becausehs situation at home. That is forcing you to

think of marriage?

Ruth: | lack a lot of things and | think when | gefarried my husband will provide
everything.

Tina: Almost all my friends were forced to marridge their parents because they couldn’t

manage to educate them and they just followed whatbeir parents were telling them.

Researcher: How old were they?
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Tina: one was 15 and another one 16 years old

Sylivia; my parents have never forced me to getiedirmy father is a head teacher at one of
the secondary schools here in Bushenyi and my mtleesenior woman here at school. All

they tell me is education.

Tina; yes, because Sylvia’s parents are rich thay grovide school fees and all she needs at

school.

Focused group with girls (FDG’s) highlighted eamtarriages to be the cause of their school
dropout and why they have not enjoyed school, Yalg the interviews above. Some girls
are forced into early marriages simply because ffaents want to accumulate wealth. Since
the men have to pay the bride price for the girkl$o shows the difference in pupils who
come from middle class families and poor famili@®ose from poor families take marriage
to be source of income, thinking that when theyrgatried, the husband will provide their
needs. Children from rich families didn’t think dikchildren from poor families since their

parents give them most of what they need.

Some of my children views above show that, thegnag is limited in some way because
they are obedient and royal to their parents.Htisd to resist in some situations since they
have to respect their elders as Robson et al. j200% that, children are not merely figures
as many people take them to be in some rural spReeal children in western Uganda have
experienced a lot of obligations and restrictiopabults, but they actively define and reclaim

space just like adults do.

Some children refused to take part on their paemishes and demands. For example;
can't allow to be married off early. | am lucky tHeéhave support from my mother who insists
that | have to complete school (Sarah 14 years,ikiymant interviews)Children in rural
Bushenyi are marginalized in adult thinking andladctions. Most girls have been victims of
early marriages because of adult powers. As ibtistl in my data rural children’s agency is
restricted by the families, many parents are fayginls into this early marriage. This also put
a lot of young girls at risk of even getting disestike HIV/AIDS. This violates their right to

education.

Taking children views, i interpret early marriagesbe associated with parent’'s level of
education and economic situation of girisarly marriages affect children school life to

continue with their schooling. This does not onfiget schooling life for girls. The girls who
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marry at young age often lack power in their mgemand these put them at risk of being
sexually abused and experience other forms of dienemlence. Early marriages have

hindered most children to complete school.

6.2.2 Poor health and Lack of enough food at home

According to Alice ( 2012) poor parents in Ugandandt mind about the nutrition and health
of their children in schools. Most families lackoaigh land to cultivate food for their children
in rural Bushenyi. According to Rural poverty reppdganda (2014)health and social issues
mostly affect rural poor in Uganda. The populatigrapproximately 36 million Ugandans is
growing at annual rate of 3.4 per cent. Despite ¢bantry dramatically reducing the
incidence of HIV/AIDS and malaria since the 199(0%evalence rates have again began

rising in recent years.

One of the issues that commonly mentioned by infmi® was poor health and lack of
enough food at home this is also a big challenge kfas affected their education. They
commonly lack enough food to pack and hard for nufsthe families to take, breakfast,

lunch and dinner in rural Uganda. During intervieith children informants said

We are encouraged to pack our own food here atddhat me and my sister we are unable
to get food to pack for break time. Our banana pdéon was destroyed, therefore we need to
buy or cultivate for rich people in return for tHeod. | am always dozing in class and

sometimes feel headache. This makes it hard faoroencentrate... (Mabol2 years, story)

According to Ansell (2005), food is vital source erfergy, but lack of enough food to most
children in many global south countries puts cleitdat the risk of diseases and malnutrition.
In the same way some of the children | interactétth wientioned poor health and lack of
enough food as a factor affecting their schoolnaié®mce and education. Discussions with
most informants showed that some children are awsagk due malaria. This has forced
some children to drop out of school. Most ruralldii@n informants in Bushenyi have not
enjoyed their childhood because they face a lothallenges that cannot allow them to
complete school. Article 24 of UNCRC, states thparties recognizes the right to the
enjoyment of the highest attainable standard ofittheand facilities for the illness and

rehabilitation of health, state parties shall €re ensure that no child is deprived of his or
her right of access to such health care servic@siough it's their right, most children have

not fully achieved education in rural Bushenyi.
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6.2.3 Alcoholism

As many researchers and scholars found out algrhdb be a big challenge in Uganda. My
research has not differed from this finding becaassn up to today, taking informants views,
| have confirmed that alcoholism is still a big kéage in rural Bushenyi District.

According to Ellis and Freeman (2005) alcohol cangtion is not just of cheery beers on
weekends in Uganda. | found that most rural Merunal Bushenyi congregate in the trading
centers from morning to evening to drink alcohobsty they drink waragi’ local gin made
out raw and powerful rum distilled from cane jumemolasses. Women drink far less often
than men, due to cultural norms. According to Ugaxduth Development (2008) Uganda is
ranked to be the leading consumer of alcohol irvtbdd. Per capita alcohol consumption in
Uganda was 19.5 liters closely followed by Luxenmigoat 17.54 liters. Alcohol is ranked in
the 6" position in generating domestic revenue in thentrgu Approximately 10% of revenue
comes from alcohol. This has been reported todsedgy increasing to high numbers because

of the Ugandan culture alcoholism is seen okayd)ib

Views from most of my informants confirmed alcaBol to be a big challenge that has

seriously affected children’s education. Since nodsheir parents are involved in drinking.

Lack of defined laws on alcoholism has given chamost adults to engage in the practice.
For example in the FDG with parents, one motheelsted;laws and rules must be set by the
government and followed or else most children néVer study up university level because
most of their parents are drunkards (FGD with adulThis is still illustrated in the excerpt
below (FGD with children)

Researcher: What other challenges do you facehndmng?
The informants in the background ooooo alcohol
Researcher: how does alcohol affect your schoe?lif

Ruth: my father is always at home for few hoursstnod his time is spent at the trading

Centre boozing, he never minds what is happeniingte

Sarah; my father has never bought even a book tsimce | started schooling because his

money is only for boozing
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Tina: alcoholism is really a serious problem in gead here in our village, my father always

chases us from home. He fights everyone when hesdoome drunk.

Alcohol drinking was frequently mentioned as aruessvith immediate attention across all
interviews and discussions. Most children infornsasaid they were not happy with their
parents especially their fathers since they take af alcohol and they never mind about their
school life. Male drinking was common comparedeiméle drinking. As it seen in FGD with

children below
Researcher; Do women join men to drink at the tigdienter?

Informants: All agree that most women do not dankl that those that drink do it from home
and may be on weekends. It is just a few naughigemovho go to the bars to drink whole

night and day.

This alcoholism is associated with domestic figimtsmany rural homes, where almost all
informant discussions portrayed this. Men fightithi@milies whenever they come home and
most children informants said it's hard to sperekgless nights and go to school the next
morning. Most women and their children in ruralsBanyi have suffered years of persistent
and severe beatings. This is done to reduce onlyfabneakdown that is divorce and
separation. As it was stated by one of the teachessen and their children have really
suffered because most men are drunkards, but wareear give up because of culture
setting. Alcoholism in this village is a seriouplem (teacher FGD)nformants explained
how alcoholism has made many children not to atsatabols in rural Bushenyi; children are
beaten by their fathers and ever worried about fla¢hers that come home drunk. All these
have affected rural children’s school life becatissy don’t have even time to construct and
revise at home. One of the key informants stdbed rural means alcohol, it is hard to
explain this point because here people whetheryadth or young are drinking alcohol. It is
a serious problem that has led most of childrenehiar our village to see education as a
dream. Parents can’t manage to pay school feeseaed mind about their children. All they
do is taking alcohol. Yes it is a big challengectoldren’s education and our society (adult

key informant).

Taking informants views, alcohol drinking has atéetfamilies economically and children’s
social life. Most men consume heavily and they néxave money to pay for their children’s

school fees and stationary materials needed abkchbis affects schooling since they lack
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what to use at school. Their parents do not hawe to talk to them and encourage them to

read. Since most of their time is spent in theitrqdenters.

Waragiis the cheapest local brew in rural Bushenyi andyrzeople know how to brew it.
This makes the situation worse since it's easy axanin rural Bushenyi parents have taken
alcoholism to be the everyday activity and this h#scted many children to in a way that
their right to education is abused. Most Children discussed with have not enjoyed their
childhood enough time to play.

Alcoholism in rural Bushenyi has left many infornisim misery life because; the families are
full of domestic violence. According to informantsost men have taken alcoholism more
important than their children’s education. Oneeazdhers statedl parents in rural Bushenyi
do not reduce the alcohol consumption, it is likélgt they will not prioritize education (FGD
with teachers)From the above discussion, | argue thktoholism has affected children’s

schooling in different ways as discussed by difiereformants above.

6.2.4 Orphan hood and its implications

Nearly 80% of Ugandans are affected by HIV arevbenh the ages of 15 to 45 years. In
Uganda, about 2 million children under the age ®¥éars are orphans, not only by HIV but
even other diseases like malaria.(Benjamin Atwii@antor-, Graae, & Bajunirwe, 2005).
According to Uganda Bereau of Statistics (2000120@ne in every five children is an
orphan in Uganda. The results show that centrabmnefjas the highest number of orphans
followed by western Uganda. Many children have bafected by the death of their parents
at a young age where parental guidance and caeeded.

Orphans find difficulty in enjoying a normal childbd just like other children. They are
heads of households who take on adult roles likelifgy for their families and paying for
school necessities. One orphan shared her stdoji@as's

| am 15 years old now and | am in primary seven.l&8eour father two years ago but since
that time our lives have never been the same. Mipandas a lot of things to spend money
on. Therefore | am forced to engage in a lot ofkvor help my mother since | am the eldest

born. | have no time to revise and play with otbleitdren... (Jane 15 years old, story)

Most discussions with parents, teachers and keyrnmdnts showed how orphan hood has

affected children. Children become responsible Vath of domestic work at a young age. In
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the situation where children have lost their twoepés it was hard for them to attend school
every day. Most of them after the death of thenepts they turn to live with other relatives
who are not all that rich too. And this has affdot@ildren in terms of getting used to the new
families; they are forced to engage in a lot of defic work since they have to pay school

fees for themselves.

In harvesting seasons rural children said that tieer attend school because they are forced
to go for harvesting. They have not enjoyed likeeotchildren with both parents, where one
of the children informants said thany relatives are always throwing bad words at ke li
you will not finish school even if you attend, steasting your time” (Tinny 14 years old,
informal dialogue) These bad words make her think of joining stieg$s in Kampala and
drop out from school. Many of these orphan childaes forced to live on the street by their
relatives in way of chasing them from their honf&sme families do not have enough food to

give these children.

Children have turned to be slaves following thetlde# their parents. They are forced to
engage in a lot of work. They rarely attend schebich lead to poor performances and end
up dropping out of school. According to Nalule (8DGlavery in Uganda is not an old
phenomenon that only existed in the past tradititdganda societies. It still exists up to
today in Uganda. Slavery has affected many rurdten in Bushenyi where they suffer
silently since these children have no one to talkThis has led most orphans in Uganda not
to enjoy their rights as it is stated in UniverBaclaration of Human Rights (1948) that no
one shall be held in slavery or servitude, slawamnyg slave trade shall be prohibited in all
forms where by a person under 18 of age is delivbseparent or guardians. This is seen in
UNICEF Uganda statistics, (2009), children in Ugarmbmprise up to 56% of Uganda’s
population and in 2009 approximately 2.7 millionldren were orphans in Uganda. Many
orphaned children are abused in different waysl)ibifhis has made them miss their right to

education and vulnerable.

6.2.5 Large families

Big families have also affected children in manyysaespecially those children from

polygamous families. According to Uganda Bereasaitistics (2006) polygamy is slightly

more seen in rural areas with 29 percent amond woenen and 23 percent among urban
women. Taking children informants from such fansjievhere their fathers had more than

two wives were affected in their schooling. | obser that children who were coming from
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large families of more than 10 children had lotsvadrk to do and this affected their
education. It would also be hard for one man to fmyall the children. In most families
where men are heads, they are expected by theilewampay contribution fees. The role of
women there is to take care of the children at hohes is still illustrated in the excerpt

below

My father has three wives and we are 12 childretotal, it's hard to meet our father in the
course of the week. It's only my mother that caesut us and our family is full of fights
among my father’s wives. Sometimes we have torhglmother on the work because she

needs our help (Angel 13 years, story).

My interview with the Parents showed that, polygamag contributed to the school drop outs
where she said thgparents give birth to many children without thirdgirmbout their
tomorrow... It is hard to pay for 10 children in schdFGD with parents). These have
affected children from enjoying their right to edtion and affected their school life.

While article 2 of the universal Declaration of HamRights states that children are entitled
to all rights set forth in the declaration unlikeamy children informants in rural Bushenyi

who see this as a dream because of strong gemdeotsfpes and large families.

6.2.6 Age specific challenge

Some female and male children are affected by aghair schooling life. Girls who have
started their menstruation periods have not enjdaied school life. Barinzi (2014), writes
that menstruation period is one the bloody barrikes affect girl's education. All most the
discussions with my key informants, teachers antermia mentioned that have started
menstruating end up dropping out of school becalsy lack pads and fear to be
embarrassed in case of any leaks. This has madg yoang girls to always miss school or
play with peers and some of them feel weak in pleaitod. Some of their parents never mind
about the situation. Most girls are always shyetbtheir parents about the situation. This is
because most children in rural Bushenyi are nat Wigh their parents. They cannot sit on the

same table and discuss. Children are seen as imtenty their parents.

Due to poverty in Uganda most parents confirmed tih@y cannot manage to buy sanitary
wear for their children because they are experaneethese have to be bought every month.
One male parent said that their mothers lived withosing pads therefore their daughters

can manage school without pa@SGD with parents)Most discussion with boys portrayed
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age as the one of the factors leading to absemnestisschool. Most of young boys aged 12
and above were forced to help their parents totoactsstalls on the market days and forced
to join fishing with their fathers. This is seen(f&dmassie, 2003), participation of children in
domestic and farming activities go hand in handhwiheir rise in age. One of the key

informants views below shows how girls are affedigdody changes

The first time | went to menstruation period | veaschool and | was 12, now | am 14 years,
it was strange thing to me because | did not kndxatvwo do, most of pupils in my class took
fun of me and the pain was too much. | felt bad sindto go back to school for the whole of

month (Nelly 14 years, story)

6.3 Other challenges that effect children schoolfé

6.3.1 Heavy punishments

According to UNICEF (2010), a ministerial circul&@006) and the guidelines for Universal
primary education 1998, article (3.4 iii) statettbarporal punishment should not be used in
schools but there is no explicit prohibition in la@aning pupils violets their rights to
protection against in human and degrading treatmeucording to ACPF (2001-2007), it is
clearly discussed that most of African countriesl &ganda inclusive still use corporal

punishments on pupils.

Though there is law against heavy punishments iveusal primary schools, this research has
found that teachers in rural Bushenyi still givawe punishments like slashing the compound
and pupils with a stick. In the study ANPPCAN (2J41corporal punishment is still
practiced in Ugandan primary schools. The studgsitihat 81 percent of school children are
still caned and given heavy punishments irrespectilV the directive from government of
Uganda banning such practices in schools. In mgystwith children in rural Bushenyi, |
found out that some children drop out of schoolaose of such heavy punishments. When
some children get late, they end up not going twskt This is illustrated in the following

quotation

The government is now so strict on beating us laérgchool, because we are supposed to
report to the police in case of our teachers best ut some of our teachers have totally

refused to hear from police they still beat us sTpunishment makes me always fear to attend
school (John 12 years, story).
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In my discussions with parents, | got mixed viewsere by parents supported punishment in
schools and they claim that it is good becauselml become serious with their students
after such punishments. Punishments are seen ayeaopener to life. However some of
parents were totally against punishments and kediethat a child can be trained without
heavy punishments since they make them hate scBaelparent in one of the FGDs gave an
example thatShe has never punished her four girls and theystihave well. That she only
talks to them and teaches them what is good and.lf@hlildren stressed heavy punishments
as challenge that effect their school life thougims parents view punishments as one way of
upbringing children to be better citizens. Punishteehave remained prevalent in rural
Bushenyi. Heavy punishments given by some of teaché school have made some of

children hate school and on the worse case drdpmmtschools.

6.3.2 Teacher- child relationship

Interviews with parents, children and key infornsashowed that most children are not
motivated because of some teachers at sckib@ of the adult key informants said that most
teachers are not motivated at all because theypaid little salary, they do not mind about
children as teachers should be doing, | guess tiyhappy and they spend a lot of time at
school. Therefore some teachers put their problenasir children. Some children end up not

liking school because the teachers are not goaddm (key informant interview with adult).

According to Uganda National teachers union (UNATUQanda primary teachers are among
the worst people paid in Uganda. Primary teachara an average of 250.000 shilling ($
97.16) a month and their secondary school countsrpake home 450.000 shilling. This
money is not enough as teachers themselves sdursy the focused group discussion. Four
of them said that they going to school to teachabse they have no option, the situation is
not good at all and sometimes they find it hartech and encourage children as teachers are
supposed to do. Primary teachers are not motivatee little pay to interact with the pupils

in a friendly manner. This explains the gap betwegpils and teachers in most rural schools

in Uganda. A teacher is seen as a “king”.

In my discussions with parents, children and kdgrmants, | understand that most children
respect their teachers but the respect goes baganstead interpreted as fear. Most teachers
are rude and still see children as becoming as sggphto beings. The children told me that
teachers are never wrong and they have to go by tivbg say all the time. There is nothing

like discussion between a teacher and a pupil. Whatever teachers decide is final. A child
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voice is nothing in this case. This is confirmedble Andrew, we respect our teachers so we
do whatever we are told to do without questionirgr example, if a teachdells us to dig
the whole daythen we go by that and we can’t ask why (Andrewddrs old).This has
affected children’s school life in way that, thegver discuss with their teachers on what they

want. As result they just end up not attending stho

6.3.3 Disability

Another issue that children pointed out was theblemm of disability. According tdNalule
(2008), disabled children in Uganda are consideécedbe a marginalized group in many
societies. Most times they are denied their righéducation and few parents that manage to
take them to schools may not afford to provide tivath all special needs. The schools they
go to lack the special facilities friendly to theogp.

According to ACPF (2011} disability among children is a prevalent problemAfrica. It is
seldom recognized and often deliberately hiddenldé&m with disability are likely to face
social, political and economic barriers that affetildren on their physical and mental
development. Many of these children with disabilgyoblem never receive education.
Disabled children are invisible on the school datd even national policy agenda. According
to Uganda Bereau of Statistics (2003) disabilitydefined as a condition which denies a
person a normal economic and social life. Two of imfprmants were disabled children.

However, their disability affected them differentlyhis is indicated in except below

Dina narrates her story as follows; | have a prohlevith my eyes which are not properly
shaped like for other children. This has made reyHard. At home they tell me that there is
no need to go to school because no one will empkoyn future. When | get at school, some

children laugh at me. | feel rejected both at sdleal home. (Dina 15 years, story)

| have a problem with my legs, which makes myhkil since it's difficult to walk to school
because | get tired so easily. | like school bi# ftard to support myself without help of

mother due to the my weakness of legs (Stellal3,ysary)

Article 23 of UNCRC states that, a mentally or pbgy disabled child should enjoy a full

and decent life, in conditions which ensure dignggomote self-reliance and facilitate the
child’s active participation in the community. Bubw ever taking the views of two children
who were disabled they have not enjoyed their Schifeoas stated in their stories above. In

Uganda people with disability are still seen asigse, even in the families they come from,
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they are discriminated thinking that they will neveake it in life. During my visits to
different homes, | revealed that children with gesi disabilities never even get out of their
homes and one of the parents did not want her deughbe seen at all. She kept on chasing
her to go back inside the house. Two disabled dmnldvere unhappy with what they were

going through for their situation made schoolingightmare

This chapter has addressed poverty and other fathat affect children’s schooling and
education in Uganda. Discussion with informantsesd®d that poverty remains a big

challenge to children’s education in Uganda.

In the next chapter | discuss and analyze how mlgerceive education and school and
what they think about their own future.
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CHAPTER SEVEN

HOW CHILDREN PERCEIVE EDUCATION, SCHOOL AND WHAT CH ILDREN
THINK ABOUT THEIR OWN FUTURE

| am born to uneducated parents who are poor. Tdanot read or discuss public and that
makes me feel bad always. The only hope to oufyfanecondition is only through education.

I will try my level best to become someone in gi{dacob 14 year old, story).

7.1 Introduction
In this chapter, | discuss the main findings ireliwith my set objectives and main theories
used in the study. | discuss and analyze how @nlgherceive education and what they think

about their own future.

In this chapter | narrate participant's stories mehaecessary. The chapter is arranged in
subsections showing how children perceive educatimost informants portrayed an
understanding of education. Education is seeneasrly solution to overcome the challenges
that their mothers are facing because they lackledation. Education is seen as solution to
development that can change their way of livingalhis full of difficulties. Children are
struggling to pay for their school fees in orderammuire education. Most children showed
how great it is to perceive education. They hadtaof good stories of people who have
succeed in life because of education. Parents #éliegnto educate their children but most of
them face a lot challenges that make them unabfeayofor their children in schools. The

above mentioned factors show how children percedecation in rural Uganda.

7.2 Enlightenment

According to Qvortrup (2002) schooling is importaior part of child’'s life since it is
dedicated for specific and well defined purpose aludk regulated discipline. Discussion
with teachers, parents and children showed edutascequally important to one of the three
basic human needs. For the enrichment of soaiegggineral not only children, education was
perceived to be important weapon. Most informantghie study took education to be an
important weapon to development as illustrateailowing section
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Sarah’s story

| am 14 years old. | live with both parents. Myh is a poor man who drinks a lot of
alcohol. He spends the little he earns on booze.nkler cares about me but he is only
waiting to hear of when | am marrying. | am nowpnmary seven but so worried about
secondary school fees because it is expensivedoBut | do still perform well at school and
| think education is the only solution to my futdrappiness. In God i trust, that | will

complete my studies one day (Sarah 14 years old).

Education is perceived to be important and a smiuid development. Education is the source
of knowledge and a future investment. Children naged their agency as active participants
who think about their future positively. They waathave a bright future. In doing, they have
resorted to hard work in school and outside schbdy engage in both casual and paid work
SO as to earn some money to keep them in scho.cbhfirms that children understand the

perceived importance of education at a tender Bigey perceived education to be useful and
it is the only way to overcome poverty and ignosrndost children want to construct good

houses and even speak good English.

During my observations most of the children | nadt tthe similar stories. As Robson et al.
(2007) write, rural children have agency in evey dactions. Children found way to
maneuver despite lots of work at home. They cretiteel to revise for better grades in school

since education is believed as a key to success.

7.3 society progress
Discussions with children revealed that most ohthgerceived education to be one form of

society progress. This is confirmed in the follogvinformal dialogue with children.

Ruth; Education has done a lot of change to sommlitss here in our village... our neighbor
suffered a lot, indeed a lot to educate her twdsgio complete university. People at our
village laughed at them because they did not hakatwo dress, all their money was to
educate their girls. Ruth said God is great sheesgpd the statement God is great!!. When
their girls completed university they all got sadmships to ‘Buraya’ meaning Europe they
got nice jobs when they came back to Uganda, thegated their younger siblings; they
bought their parents a car and built a good big s®@uAnd last year they took their parents to
South Africa. All people who used to laugh at thewe learned a good lesson of educating

children. That is why my mother is doing what she t educate us. Ruth ended her story
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saying education is good | wish | can also compisyestudies, despite our relatives who are

not supporting my mother to educate us, we shalgive up (Ruth 14 years, story)

In one of my FGDs, a 12 year old boy statealt: education is one way to be empowered in
the society, where he emphasized that educatedepamp respected in society. Most people

believe in what they say (Charles 12 years, FGD)

Jimmy stated thateducation is good and it even changes peoplekittgnand behavior,
where he gave live examples of few educated peophes society that have changed to

civilized people who even encourage our parenegdtaate us (Jimmy 14 years, FGD).

Views from children portray how education is peveei by most rural children in Uganda.
Most informants gave live examples of parents whweeheducated their children to be with
smile on their faces today, where they emphasiaatigarents who struggle to educate their
children benefit in the future when children cont@lechool. Education is also perceived in
terms of development to society. Some of informariesvs reveal the self-empowerment in
terms of educated being respected in the socidigoA James and Prout (1997), write that
children are able to resist and respond to extdoraks that affect their lives. In the same
way discussions with most children shows how theysiruggling to bring change in their
families. It shows how children are active citizgiisiman beings) as opposed to human

becoming in rural Uganda.

7.4 Gender inequality

As showed in chapters a four and five gender isomamt. Here | show other aspects of the
gender inequality. The interviews with girls, paseand key informants showed that most
women are suffering because of lack of educatiahthis has forced mostly girl children to
take education seriously. Therefore most girlsfigieing this by attending school. According
to Ellis (2000), gender and cultural factors caadl¢o education inequality. In Uganda most
women have missed their right of education becaisieir gender. The FGD with girls
showed that most children perceived education ®way of fighting for gender inequality

their mothers are facing.

In order to get more on the above sub topic, abairof questions were asked for example in

focused group discussion with girls the followingegtions were asked

Researcher: what are some of challenges that yaihens face?
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Children: our mothers are really suffering
Researcher: how are they suffering?

Angel- my mother is always complaining of back pdiacause she is doing a lot of domestic
work at home and again cultivate in other peoplgésdens to get my school fees. She can
only rest late night, because she did not to gaascit is hard to for her to get a good job

anywhere.

Women in rural Uganda are facing hard life mosthicduse of culture norms and gender
where most of them did not attend schools becadsbemg women. Most women |
encountered in my research perceived educatiore tihé only solution for their children to
get better in life. Following the informant’s exp&s, most of them perceived education in
terms of getting rich, educated husbands in futMiest girls take education to be the way out
of cheap labour as well as being property to theimre husbands. Most of them said that
educated women do not normally face the above pnafl

7.5 lack of interest

Educated but unemployed has led children think bbleatg at school is wastage of time, many
examples were given. Educated ones are strugglstdike the uneducated ones. This creates
a feeling that education may not be a key to siscCHsere is nothing that comes on a sliver
plate. It is a combination luck and hard work. Yoetmployment in Uganda is alarming. This

can be seen in the FGD with boys below

John: | come to school because my parents arerfgngie to come here
Tonny: yes me too, | come here because | have tanop

Researcher: why don't you like coming to schooyoar own will?

John: we are struggling a lot to be educated beeauny two brothers completed university 3

years ago but they don’t have jobs. This alwaysalieages me to keep in school

Mark: my father told me that 20 years ago it wasyet get jobs that even before completing
university, but today things have changed. | sugtfest my father should start for me a
business instead of paying my school fees.
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Tonny: There is no need of going to school becausa those who went to good schools and

finished university don’t have jobs, then why naihg for fishing with my father.

Taking discussions above, | see some children mmuaraged by their parents which have
led them to perceive school as wastage of time.eSainparents who are not educated in rural
Uganda perceive education to be good but withownmg it, saying that we are living and

we did not attend school. Brown and Park (2002)tewthat poorly educated parents may
value education less, may have low scholasticliag#ithat they may pass on to their children.
The effect of family educational decisions matieesause parents do not prefer education in

long run and this affects children’s perceptionwheucation.

7.6 School as a social meeting place

School was perceived as an institution for meetimgjr fellow peers and relaxing from
domestic activities, since they start school a@08.©.00. Children find school to be a meeting
space and a learning place where most of thentlsaichome is bores with a lot of work. But
children from medium families like home becauseytde not engage in a lot of domestic
activities like children from poor families. As Bson et al. (2007) argue young people’s
agency is seen within their leisure activities d&odning social groups. Rural in Bushenyi
children have formed social groups that are activ@tcupying their leisure time with
activities like playing football.

7.7 What children think about their own future
Children thought of the following

7.7.1 Future Profession
Children in my study showed competence in answealhghe questions and most of them
knew what they want in future. The quotation betmmfirms their competence.

| am what to become a doctor in future, | like @ostand that is the profession i was
introduced to since | was young. Medicine is a moerse because it saves people’s lives and
it is easy to get a job here in Uganda (John 12ygestory)
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Source: Field Work, 2013. The story shows what Matttinks about her own future.

From the above Informant’s stories | see that ¢tiwtil is socially constructed as Honwana
and De Boeck (2005), stresses that in order torstated childhood as a social construct we
need to consider cultural setting and the way tiweas structure is formed. In the same way
some of informants want to become mostly doctoreachers because it's a profession they
hear from people in that society. This has socialfde them think to be doctors in future. As
Robson et al. (2007) writes that children are gents, they negotiate the institutions and
rural spaces they encounter while creating them experiences. Children are agents in terms
of competent social beings, that is, they are &sdand thinkers rather than human becoming
or incompetent human beings. In the same way rcindtren in Bushenyi are not only

thinkers but still act by contributing to their oviture by paying school fees.

Most pupils’ stories showed that most children vedrio have professional titles in future, of
these include, teachers, nurses, pilots, lawydrs, Al stories from children associated

completing university with getting a job, livingg@od life and helping their parents in future.
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7.7.2 Involved in Decision making

Most children said that in future they should bewaéd to take part in decision making

especially at school and home. As Cantwell (1998u@s that children Participation should

be recognized. Rural children in Bushenyi alsossid on this point where they said that the
government should help them with being excludednfidecision making such as choosing
schools they want to join and what subjects toystasl well as when to have a break from

studies.

As article 12, 13, 14 and 15 UNCRC provide childesrd young people with the right to
participate actively in society and to always takeet in decision making in the community,
family and school. According to Boyden et al. (19Shildren should always lead and their
parents should always consult children or comehemchildren need their help. In the same
way rural children in Bushenyi want this to be imoyed in future, where most children

informants said that they are never included ingiec making.

In some line with Allison James and Prout (19@rgument about children being competent
human beings. | see children as competent and |saciars of their own lives in rural
Bushenyi where the children informants showed thgency through discussing how their
lives should be represented in all matters thacathem. Where they said that adults should

listen to them because they know what they wansdggety should always listen to them.

7.7.3 God to be the only hope

According Otiso (2006), generally Uganda is verygreus country as also noted in chapter
four. Most people believe that God is only the 8ol to their situation. When children
where asked about their own future, most of thiries showed God to be the only one to
help them the situation they are in to be bettepfeein future. Based on Judith’s view below,

| see a good future can only happen when God Eved.

It's only God that knows our situation, he knowsvhaur future will be and hopefully | will

become someone in future, because with God evegyihpossible. He is one that created us
and he knows how our tomorrow will be. It is wrtte the Bible. But God helps those who
help themselves. Therefore | need to read harettggod grades for the better future (Judith

15 years old, story).

It is hard to predict the future here in our sogiétecause things keep on changing. But God

will make away and | become a doctor in future (G#s®12 year, key informant interview).
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As noted in chapter in chapter two of this thests]dren who are able to remain hopeful
about the future possess problem solving skillsyd@o and Mann (2005). Rural children

have passively accepted the adversity of probldrag face. They believe that God will help

them in their situation. Children are coping byntiying alternatives to their problems and

look for solutions by studying hard. Children liiesve been ignored in rural Bushenyi, they
are vulnerable but they have tried to cope withhearely difficult situations through prayers

of faith.

7.7.4 Key to better future

Education was seen as vital tool to bring mostlgifpee change in society. It contributes to
development and responsible individuals in futlirés one of way of pursuing future goals.
This excerpt below illustrates it.

| like educated people because they talk facts (MX@ parents)

Education opens doors to good jobs in future, gbito commutate with people globally
(Matinal3 years, story).

Taking stories above, education in rural Ugandgeiseived to be one of important thing in
life that can change their lives forever; it opéhe doors to new opportunities. But on the
other hand the stories show that a lot is stilbéodone in Uganda for children to acquire
education since most of them proved to be poorranst children do not complete school
despite perceiving it to be the only way to chatiggr lives and bring light to their families.
Many parents | discussed with claimed to understhedvalues of educating children. Most
of them said that educating children means wealiththe country and family, educated
children normally help their parents in old ageefdiore education gives a sense of personal
fulfillment and educating a child was taken as ading the nation.

This chapter has analyzed how children perceivecathn and school and what children
think about their own future. According to inform&rn my study those were their views of
how education is perceived and how they want tla¢ure to be

The chapter below summarizes my findings and giresommendation for the future

research and plans.
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CHAPTER EIGHT

SUMMARY, MAIN FINDINGS, CONCLUSION AND RECOMMENDATI ON

8.1 Introduction

In summary, | discuss the main findings that emeifgem the informants, in relation to my

research questions and objectives set out. The aigéttive of this thesis was to explore or
to understand the everyday activities and the perdemportance of education and school of
rural children in Uganda. | will present the sumynary study, main findings, conclude and
then suggest recommendation for the future studies.

8.2 Summary

In this section | discuss the summary of the result

8.2.1 Limitations of the theories and concepts used

Main finding relate to the sociology of childhootihe use of concepts from sociology of
childhood has guided me to understand my informanéws in relation to my research
objectives and research questions. But on the didwed the theory had some limitations as it
seen in different literature. For example as Stejshated in Abebe (2007, p. 77) “writes that
childhood studies have focused more the westerarzaif global childhood. The current
crisis in notions of childhood is related to prafiduchanges in the new globalized modernity
in which the child was previously located. The tigtal construction of the world’s children
suggests the complex globalization of once locdliwestern construction of childhoodly
findings show that to some extent, the theory isrenelated to childhood in western
countries. The findings show that children partéipn in households activities is a ticket to
acquire education since most parents proved to dm. pSome of informants heavily

supported work since it makes them part of the liami

As UNCRC states that in all actions concerningdrkih, whether undertaken by public or
private social welfare institutions, courts of laagministrative authorities or legislative
bodies, the best interest of the child shall beimary consideration. Looking at what | found
out in my discussion with children, this just weitt on paper but the situation on ground is
different. Most informants in my study were takeskeecoming by adults. Children hardly
had a say in decision making whether at schoobands. | found that children agency is still

limited in rural Bushenyi. As Robson et al. (200i)ere are a range of different actors
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involved in these unequal power relatio@hildren views show how they are affected by
power relations from the adults. Some informantsmgi shows that they are powerless in
many ways and these power relations have alsotaffearal children life in regard to school.
They are forced to engage in a lot of differenivatots.

Despite the theory being more of western, it i$ stucial and important theory that guided
my study.

8.2.2 Reflection of rural children’s agency

Wartofsky (1981) cited in James et al. (1998, $9)1the child active in its own right, not
simply imitatively, but as an agent in its own coastion and as naturally an agent as any
other adult. In regard to my study rural childsdrowed their agency in different ways for
example by looking for the means to play despitehehvy work they engage in. Rural
children are social actors where they are activ@lplved in paying their contribution fees
and doing activities where they are paid and suppeir families. Children have understood
their situation in rural Bushenyi and most of thara looking for the way forward by reading
hard to be better people In future, but their ageadimited by poverty since they still find it

hard to complete their school.

8.2.3 Children are a structural category

According James et al. (1998, p. 209) children arstructural category, they are part of
constitution of social life and should thereforeurglerstood as an integral form within every
day and any social system. James et al furthert poihthat childhood diversity reflects the
infinite variety of social setting in which childreive. In the same way | found out that
children in rural Bushenyi have various childhoogeriences in regard to gender, class and
age as discussed above. Children engage in ditferemres depending on the families they

come from. Children are affected in society diffehg

8.2.4 Children’s participation

As noted in chapter two of this thesis, childremtipgpation should be taken serious as it is
also one of the major principles discussed in CIRiS,a basic component of children’s rights.

Children should be heard and views taken viewsssly because they are active members.
Children’s participation is a guiding and as sucshould be part of every aspect of children’s
lives. It is important to extend them to all sagtend all types of rights.

In my study | found that children participationnisre about survival and meeting their basic
needs in life and needs of their own families. Natticipating in public affairs. They have
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experienced great difficult in making contributiottsthe community development because
they are taken as human becoming. Adults take tbksdren as immature and therefore
children are affected in their ability to participaby the relationship of adult powers that
mostly adults exercise over them. Rural ChildreBushenyi have faced discrimination and
suffer extreme violation of their right and disciivation. Therefore social exclusion in rural
Bushenyi limits children opportunities and agencyheir everyday life hence affecting their

school life.

8.3 Main findings
The following are main findings that cut across thk discussions with the informants in

relation to the challenges they face in schooling.

8.3.1 Poverty

According to the report education for rural peopieAfrica prepared by Shibeshi (2006),
education for rural people is important to achigviboth the education for all goals and the
Millennium development Goals (MDGSs) of eradicatexgreme poverty and hunger, ensuring
universal primary education by 2015. The majorifythee world’s population lives in rural
areas. Compared to other region, many Africa caesithave a high proportion of their
population living in rural areas, and of these peothe common challenge is poverty (ibid).
Poverty in rural remains predominately a rural gmeanon that is pronounced among the
crop farmers (Charles, Atingo, Opolot, & Okello 0Z0).

The disproportionate contribution of rural areasational poverty has remained unchanged
at about 96%. Informants’ views show that mostdieih informants did not enjoy their
school life due to poverty. This problem has atdcboth genders but mostly girls have
suffered more than boys as analysis chapters’ stimwe. The way adults perceive children
education and daily activities is in rural Bushenyi socially constructed, where daily
activities are divided according to gender and begsication is perceived to be more
important according to some of adults informanwidcussed with. The analysis chapters
clearly show how poverty has made most informaatsde education as a dream due to
alarming poverty levels in Uganda. Children areaglsvchased out of school due to school
fees, lack of what to pack at school and poverty foaced them to engage in a lot of daily
activities both paid and un- paid hence affecthgrtschool life.
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According to Shibeshi (2006), Uganda being onehef ¢ountries that are still poor, rural
children in Bushenyi has suffered economically. Maisinformants seemed to be informed
about their right to education and how good edocai but due to poverty they still dropout
of school before completing the primary level. lyne@nclude that social and culture factors
in rural Bushenyi have also affected children sdingdife since they see work as day to day
activity and this has affected children’s schot# llespite some parents and children taking

work it as less burden.

8.3.2 Gender and age

According to the both boys are girls are affectedhieir education due to their gender, but
girls suffer most due to gender based constramtsducation. This problem tends to more
pronounced in rural areas because the environmmerdrmally more accommodating of such
gender inequality. Most rural areas in Africa mpsadhere to traditional cultural values,
attitudes and practices. According to Sarah anahibr (2007/2008), Uganda implemented a
number of programs to address disparities as veelbwerall inequalities to access social
services. In primary education it was the Univergaimary education policy which was
implemented in 1997. The program started first vidthr children per household and a girl
child to be among of them. Girls still drop outszhool before completing their primary level
than boys. Therefore the aspects UPE have nonhattagender inequality. According to the
informants gender has affected most children’s gtlife in rural Bushenyi were mostly girls
are given a lot of work to engage in than boys laogs forced to engage in productive work
to bring income to their families. These have @f#daheir school attendance hence dropping

out of schools.

8.4 Resilience

According to Boyden and Mann (2005), socially cotepé children, capable of lateral
thinking and problem solving can easily enhancer tbeping by identifying alternative to
their lives to their current circumstances and sieg creative solutions. According to Abebe
and Kjgrholt (2009), children are not merely abtmtbecome adults, that is to undergo
socialization to bear their responsibilities inith@vn future, but producers and carers. In the
same way, rural children in Bushenyi have remaimagokful by taking education to be one of

way to good life.
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Some of Children informants in rural Bushenyi wemmbining school and work, due to
poverty and cultural setting they engaged in batpaid work and paid work. According to
the interviews with informants a lot of domestic lwaffected children school life as the
stories demonstrated above. Children are alwagd,tolue to heavy workloads at home they
are un able to attend school on regular basis dndbaent mined but on the other hard
children work have helped them to be preservedsarahgthen their cultural values and act
like independents, since they contribute to thelros| fees and scholastic materials they need
at school. As Abebe (2007) writes, the activitiesal children engage in tend to be one way
of coping strategy. In the same way rural childreBushenyi the daily activities they engage

in is one way of their coping strategy to acquuleaation.

8.5 Concluding remarks

In conclusion, this thesis has sought to make dariboion to understand the everyday
activities and the perceived importance of educasind school of rural children in Uganda.
Children’s livelihood and living conditions in rur8ushenyi are a bit miserable due to
poverty. Children in rural Bushenyi are agents k@it lives and they highly participate in

daily activities. But their agency is limited in maways for example adult power relations.

Education is perceived to be a positive investmbiat leads to enlightenment, society
progress and good future. Few children manageotoptete primary seven as noted in
chapter four due to high dropout levels in primachools. Most children said that a lot of
factors have forced them to drop out of school @renjoy their school life as discussed in

analyses chapters above.

The data got from my study show, rural childrerBushenyi are very informed about their
situation. They had their views on finger tips. ®tady also shows that culture plays vital
role in daily activities that children engage irhefefore it is important for policy makers or

children activists to put culture into consideratidoefore policies are imposed.

The study has demonstrated that rural children ushBnyi work as part of house hold
production and socialization. This a good signhafit competence. Most children have come
to fully understand their family situation and tbely way to improve their standards and
acquire education is through being part of the w@tkildren are supposed to contribute to the
family as well in the community. Children are exjgecto contribute while at the same time

learning the necessary skills that always enaldentto be active members of society and
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children participation is vital to maintain subsiste economies and ensure some continuity
of cultural skills. But this has affected mostlyildren’s school life. According to some
informants the daily activities they engage in waiet hence not attending school every day

which leads to poor performances leading to higipdwuts.

8.6 Recommendations

8.6.1 Childhood theories

By drawing inspiration from theories of childhostlidies that recognize childhood is asocial
and cultural Phenomenon. Children to be studigtieéir own right and their own perspective
for fulfilling the value of children as componentsiildren to be studied straight or directly on
their life environment, activities, relationshipsiowledge and their experiences. My study is
suggesting that future research in rural Ugandalghaut into account the views of children.

| found them active informants. They know their oexperiences and they can also suggest
the way forward. Therefore it's high time for mossearchers in Uganda to value children as

being than becoming.

8.6.2 Funding for education
In 1997 the Ugandan government introduced univgmsalary education the plan was that all
children should be able to attend primary schamidgree. Informants confirmed that, children

are still facing a lot of challenges to access stho

Most children Informants want the government tdyfylay their school fees. Most children
claimed that despite UPE being in place, a lot ahay is still contributed to the school
management. This has led to high drop outs rates; performances compared to private

schools where the parents can afford to pay school.

One child said that, government should come in tohelp than waiting for the future. Most
discussions with children showed their concern withiversal primary education to be
improved for them to be educated citizens in futdif@s is confirmed by the fact that some
teachers who are products of universal primary atioie (UPE) are unable to express
themselves in English. Children mentioned that gbeernment has failed to provide them

with good class rooms, chairs, desks and modeiindatfor boys and girls.
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Most children said that, they are not motivatedstay at school because they walk long
distances to get to schools. The government abbgcaiore funds to UPE, then also monitors

UPE and make sure that teachers teach.

Therefore | recommend policy makers like governmehtUganda, non-governmental
organizations to come in rescue of these childgeprbviding scholastic materials like books,

pens, uniforms, children latrines and all needetensds.

8.6.3 Alcoholism awareness

Public awareness of rural alcoholism policy matte®uld be strengthened and highly
promoted using all available communication medipeerlly local media for the easy
understanding the negative effects of alcoholism@tidwal law about the excessive drinking
should be set and followed to reduce this problémeesit has affected many children’s
education in rural Bushenyi. Effective programs mhaiaimed at promoting the alcohol
reduction in hazardous and harmful consumptiodations like trading centers, work places

should be introduced.

8.6.4 Poverty eradicating strategies

Poverty eradication programs like NAADs, povertyadication Action were set by the
government of Uganda to reduce poverty levelscomemend that these programs should be
followed more and be broadened. Since poverty $eaed still high in the country and this
was one of the main problems that affected childreschool life. Reduced poverty will

increase the enrolment numbers in schools for gokhand boys.

8.6.5 Sensitization about gender relations

Girls’ education in rural Bushenyi is harassed wmitany limitations such as forced marriages,
lack of good sanitation facilities in schools, & lof domestic work, gender bias and
stereotypes in society, school textbooks also ggett gender differences where men pictures
show that they are doctors and women as nurseé&mple in health. Teaching and learning
processes, parents and teachers attitude towatdshgve contributed to girl child drop outs
compared to boys. Therefore | recommend for thenghan institutions, societies the way
gender is taken, men and women, girls and boyslghmiseen as human equals with in the
society. This will be one way of promoting bothlgiand boys education. The results show

gender bias to be one of the main reasons whydjalaot enjoy school.
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10.1 APPENDICES

1: Information sheet and consent form for the childen
Downloaded from http://www.nsd.uib.no/personvern/en/notificationtydogonsent.html
01/05/2013

Ayebare Gilda, Norwegian Centre for Child Research,
Norwegian University of science and Technology,
Moholt HK 23-23,7050 Trondheim Norway,

E-mail: gildayeb@ymail.com:
Cellphone:+47 98429412.

| am called Gilda Ayebare a student of Mphil chddd studies in Norway. | am writing my
thesis for my university studies in MPhil childhostlidies. The aim of my project is to gain
information about the everyday life in the schaath a particular focus on school activities;
how you evaluate the school, how you feel aboutsttteoling, information about what you
do in your leisure time, school obligations andryfuture plans.

The patrticipation is voluntary and you may withdrasur consent as long as the project is in
progress, without stating the reason. | will pr@vgdu with stationary materials to use when |
ask you to draw some pictures, and to write someest | will interview some of you
individually, and | will also interview you in gr@s, according to your age and gender, that is

boys alone and girls alone.

Sometimes | will be taking notes and use a taperdec because then it's easy to remember
whatever you have told me. | will delete the reaagd after | have typed what you said.
When | am writing my report | may use direct wosasis said but | will not mention your
name anywhere or any other information that are aminymized. Those who want to
participate | will ask you to sign but still feetek you can always withdraw from
participating even if you have signed. Thank you.

I have received written information and | am widjito participate in the project

Name:
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2. Information sheet and consent form for the Adub

Downloaded from http://www.nsd.uib.no/personvern/en/notificationtydogonsent.html
01/05/2013

Ayebare Gilda, Norwegian Centre for Child Research,
Norwegian University of science and Technology
Moholt HK 23-23,7050 Trondheim

Norway,

E-mail: gildayeb@ymail.conmCellphone:+47 98429412,

| am called Gilda Ayebare a student of MPhil chddd studies in Norway. | am writing my

thesis for my university studies in MPhil childhostlidies. The aim of my project is to gain
information about the children’s everyday life lretschool, with a particular focus on school
activities; how children evaluate the school, htweyt feel about the schooling, information

about what they do in their leisure time, schodigattions and their future plans.

| will first talk to children and get their viewhen in the % weekof July , | will have a
focused group discussion with you, your suggestams concerns are so important to my

study feel free to share whatever you think.

The patrticipation is voluntary and you may withdraeur consent as long as the project is in
progress, without stating the reason, Sometimel bestaking notes and use a tape recorder
because then it's easy to remember whatever yoa twdet me. | will delete the recordings
after | have typed what you said. When | am writimg report | may use direct words you
said but | will not mention your name anywhere oy ather information that are not

anonymized.

Those who want to participate | will ask you torsigut still feel free you can always

withdraw from participating even if you have sign&hank you.
| have received written information and | am wigjito participate in the project

Name:
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3. Question Guide for interviews and discussions

Background information (children)

1. (age, sex)
2. Where do you live and with whom?
3. Who is the head of the family?

About school and leisure time (Children)

What do you do from morning up to evening bothchiosl and after reaching home?
Which class are you?

How often do go to school?

Who pays your school fees?

Who pays stationary materials you use here at $2hoo

Do you have enough class rooms?

Do you have friends at school?

How do you evaluate the school?

© © N o g b~ W DR

What do you like /dislike about school?

10.What daily activities do you engage in?

11.How do the daily activities affect your school #fe

12.What are girls and boys responsibilities in theifpmand everyday life?
13.When do you play? What and with whom do you plaghak school?
14.What do you do in leisure time /break time?

15. Are you given food here at school?

16.Do you like teachers here at school?

17.Do you have school obligations like home work tcafter the school?

Poverty and status of children

How many people are you in your family?
How many children are under eighteen years?
Do you stay with both of your parents?

How do you understand the word poverty?

ok~ 0N PR

Do you think poverty has positive or negative effg¢o regarding your schooling?
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How does poverty affect girls and boys in school?

Do you think poverty can make you work hander imosd?
Do you wish to get out of poverty life (probe: why)
What other challenges affect your education?

Focus group discussion with adults

1.

© © N o 00 s DN

What do you think about children’s education?

Do you think education is important?

What are girls and boys responsibilities in theifg?n

What challenges do children face in regard to theooling?

Do you think children’s work affect their schoolififg?

Do you think domestic work is good for the childPen

How are your children coping with domestic work attbnding school?
What do you think children drop out of schools?

How is low income affecting children’s education?

10. What is other factors affecting children’s educa®

11.What do you think about your children’s future?

Future plans (children)

1. . What are your future plans?

2. What do you what to do after school?

3. Who are your role models, who do look up to?
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